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A project was conducted to develop and implement a

, system whlch would facilitate (1) communications relating to career

education hetween -and among the states and extra-state jurisdictionms,
federal agencies, and national organizations and (2) the
.strengthening of career education leadership personnel in the areas
of planning, organization and coordination, funding patterns and
strategies, and information dissemination. To accomplish these goals,
the Committee on Career Education organized two task forces: the
Communications Task Force (CTF), which was comprised of six state
directors of career education, and the Staff Development Task Force
(SDTF), which wvas comprised of seven state directors of career
education. The CTF developed a newsletter (EXCHANGE) as a source of
information for chiefs and state directors of career education and
~organized two national conferences for state directors/coordinators
of career education. The SDTF developed, field-tested, and modified

. an 1nfornat10n-qather1ng instrument designed to provide information

1on competencies perceived to he desirahle and the extent to. which
these existed. This instrument was used to collect data at the first
national conference, and the collected Jdata served as a hasis for
planning the second conference. The high priority needs identified by
the survey were need:; assessments, evaluatlon, utilizing advisory
councils, and implementation. In addition, the project produced

sevaral print products related to these priority needs.

(These

" products, conference evaluation reports, and other conference-related

° materials are appended.), (BM)
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CIVIL RIGHTS COMPLIANCE

Discrimination Proh1b1tcd - Title VI of the Civil Rights Act
of 1964 States: ' .
""No person in the United States shall, on the ground
of race, color, or national origin, be excluded from
participation in, be denied the benefits of or be
subjected to discrimination under any program or
activity rece1v1ng Federal financial assistance."

Therefore, any Hrogram or act1v1ty receiving financial assis-
tance from the Department of Health, E@ucatlon, and Welfare
must be operated in compliance with this law,
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FINAL REPORT #PART 1

- CAREER EDUCATION PROGRAM (13.554)

h
5

‘Project No.: 2. Grant No.: .. Nature of Report:
554AH50020 - 6007502289

__Semi-énnual‘ X Final

Project Title: . - | .Period Covered By This
, Report:
Strengthening State Leadership

in Career Education . ' From: 7/1/75 To: 6/30/76\

‘Category of PTOJECt (as spec1f1ed in 45CFR 160d4.5 and 160d 11):
__Incremental. Settings __Populations __Iraininga

X Communications __ State Plan

Project Director: " 8. OGrantee/Assistance Contractor
' Address, Phone:
Dr. David L. Jesser
: Council of Chief State School
Officers
2071 1uth“Street—*N-w
Washington, D.C. 20036
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MAJOR ACTIVITIES

During the periocd covered by this report (July 1, 1975 June 30,

.1976) a- variety of activities have been carried out under the_ausplces

and ‘the pr0v1510ns of the project grant. “All of the activities, it

should be noted, relate directly to the two major goals of the

project:

. To develop and implement a system which will
facilitate communications relating to career
education between.and among the states and
extra-state jurisdictions, and federal agenc1es,
and national arganlzatlons, and.
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2.0 To develop and implement a system which will
facilitate the strengthening of career.educa-
tion lecadership personnel in the areas of
planning, organization and coordination,
funding patterns and strategies, and informa-
tion dissemination. :

Committee on Carecer Education (CCSSO)

_Toward accomplishment of the first major goal noted above,
the project has warked closely with the Committee on Career Educa-
tion of the Council of Chief Staté School Officers (CCSSO), both
to keep this group‘infdfme& of developments relatingltq,the pro-
ject, and at the same time to help the Committee -- and the
CCSSO “- commuﬁicate its opinions and attitudes about career
-education to the state directors/coordinators. |

The 1975 Committece on Career Education was informed of, and

seriousiy examined the proposal as it.was written prior to its sub-

:mlssion to the USOE (Denver:__KﬁTTT“TQTgTT”"ThenGommitteelsubée-
quently reviewedlfhe propoéal after it had been submitted and had
been negotiated, out still prior to any grant award announcement

" (Washington, D. C.: June 1975). As a result of these and other
'communications'twhich éctuallyﬂtook place'prior to the period

covered by this report),_ the Committee, and indeed the entire

"Council,. was well informed as to the intent and scope of the pro--

-

ject. proposal. B
‘The Committee, as it has been-constituted during the past

several years; has been a major component of each of the career
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education projects that have been sponsored by the CCSSO. As
has been reported elsewhere, the Council of Chicf State School
Of ficers has endorsed and supported the concept of career educa-
tion. Resolutions to this effect have been adopted‘at each of
the several past annual meetings of the Council, and for the past
four years, the Council has had either a.Task Force for Career
Education or a Committee on Career Education among its committee
assignments. |

The growth -- as well as the continuity -- of interest in the
concept of career educaii;n oﬂ the part of the Council can be seen
in listings of the Task Force and Committee on Careef Education:

1973 Task Force on Career Education
Jack P. Nix, Chairman

Donald Barnhart _ Cecil Stanley
A."W. Ford _ ' Robert A. Withey

1974 Committee on Career Educafion
Cecil E. Stanley, Chairman

Robeft Renton . Weldon Shofstall

_ A. W. Ford ' David A. Speir

Marshall Lind .- Robert A. Withey

1975 Committee on Career Education
Robert D. Benton, Chairman

Anne Campbell | Thomas C. Schmidt
A. W. Ford - ; Roy Truby
Calvin M. Frazier Carolyn Warner

John W. Porter . _ ... Robert A. Withey

-
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1976 Committee on Career Education
Robert A. Withey, Chairman

Anne C. Campbell Louis Michot '
W. E. Campbeli : H. Sawin Millett, Jr.
Samuel H. Ing?am Newell J. Paire

The manner in which the Committee on Caréér Education functions

can be illustrated with an excerpt from the report submitted by it

,  to the Council membership in July,-1975:'

The Committee is of the opinion that the first Council
project played a key role in the growth, in terms of
both numbers and-quality,. which took place in career
education efforts., In the opinion of the Committee, the
second Council project, '"The Status and Progress of
Career Education', has occupied a similer role, and has
had similar results, including the strengthening, as it
were, of the state directors/coordinators of career educa-
_ tion., An indication of ‘this can be seen in the formulation
o . of the recommendations which emanated from the second
annual conference in career education sponsored by the
Council. This conference held in Denver, had as its
theme, ''State Leadership in Career Education"™. It was
attended by over ninety people from some 43 states and
extra-state jurisdictions. (Again, individual transpor-
tation costs of participants were borne by individual
state budgets or, in the case of some, individual private
or personal budgets.) '

The recommendations alluded to were made a part of a
separate report to the Committee, and they in turn will
be shared with the Council membership after the Committee
has had an opportunity to review, refine, accept, or
reject them. Suffice to say, however, the Denver con-
- ference and the products were an excellent capstone for
‘the year's activities; they were alsc a good introduction
into another year's efforts. L
Consistent with the efforts of the Council and the projects
during the past two Years, the Council has submitted a pro-
~posal for a third.year's effort -- "Strengthening State
Leadership in Career Education'. If this proposal is
funded, the Council project will be able to (1) provide
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assistance for staff development needs (in terms of careor
education); (2) provide a workable communications Eetwork;

and function as a dissemination device. or vehicle.
| Durihg the petiod covered by this report (July, 1975-June, 1976)
the Committee on Career Education met on three different occasions:
e Atlanta, Georgia
November 16, 1975

e Washington, D, C.
- February 29, 1976

e Washington, D. C. .
May 13, 1976 ’
Additionally, the Committee has been involved in other com-
muﬁications'efforte through use of the telephone, memoranda,
newsletters; and similar devices and/or techniques.
At its Atlanta meeting, the Committee rev1ewed, con51dered,

rev1sed and accepted the proposed p051t10n statement that was pre-

e e ittt

pared by members of the Communications Task Force.' The position
statement, as it was modified, was "presented by ‘the Committee to
the Council membership on November 15) and the statement was
. officially adopted at that time. ] o L
During both the February and May méetings the Committee was =
':conEerﬁed primarily with the status of career education legislation

and the Commissioner's National Conference on Career Education.

( In fact, it was at the Pehruary meeting that the Cbmmittee officially

\

4

-

IThe entlre report of the Conmlttee on Career Educatlon (July,
1975) is included as Appendlx A, o
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endorsed the confervnce and recommeénded similar endorsement by the

Council. The Council, on March 1, 1976, unanimously endorsed the

meeting on the recomméndation of Committee Chairman Robert A. p)

Withey. “ g
As might well be imagined,lthe several Committeés have indeed

functioned well over the past several years. The Committees have

provided directions, Ieadefship and SUppart for';he projects, and

for this much appreciation must be given to the many chiefs who

have taken time from already crowded schedules to consider many

items related to both chréef_gducation in geﬁeral and the project

efforts in partidular: (Because the February, 1976 meeting was

féirly typical, a copy of the report prepared for the Committee .

would serve to illustrate the concerns and cansiderations. A

copy is therefore included as Appendix B.)

Communications Task Force (CTF)
¢-4~#-Con5istentnwithuthe_overallmpbjﬂplilﬁmQf_tthPIOiECts a six-
member Communications Task Force (CTF) was organized in August,

1975. The following state directors comprised the Task Force:

James Athen - Iowa - Margaret Ferqueron - Florida
Paul Bennewitz - Arizona Emil Mackey - Arkansas
Walter Faulkner - Vermont . William Weisgerber - Michigan

The Communications Task Force, the members of which were named

4

only aftef approval of their respective chiefs had been obtained, B
met formally-on two® occasions during the reporting period (Wash-

"ington, D.C.: August, 1975 and Hot Springs, Arkansas: June, 1976).

~

I
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"The group hus also met informally on three other occasions

(Des Moines, lowa: October, 1975; St. Petersburg, Florida:
November, 1975; and Phoepix, Arizona: M?y, 1976). Additionally,
the members of the CTF were asked by their respective chiefs to
serve in an ad hoc capacity for the devélopment of a position
stateﬁent on carcer education that would be pfcsented to and
considered by the Council. In this capacity the CTF "met" on
several occasions via telephone conference calls; recommendations
and suggestions were made, and a '"final draft'" was prepared for

consideration, as has already been described.z‘

Newsletter. As a result of the guidance provided by

the CTF, a newsletter, EXCHANGE was developed and
impleménted. The newsletter was intended only to be

'a source of information for chie€fs and state"directors,
and as a conscquence, circulation was very limited.
During"ihé reporting period -- after the third issue

of EXCHANGE-and at the conclusion of the project -- data
were collected from state coordinators andlchief State
school‘offic?rs as to its usefﬁlnqsstand effectiveness,

_ and this/is reported in a later section. (A representa-

tive copy is included as Appendix D.)

Bulletins ‘§ Memorada. In keeping with the recommendations

of the CTF, special bulletins or memoranda have been used

EA copy of the CCSSO Position Statement on Career Education is

included as Appendix C.

11
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~advantage to inform state directors about the "Hethaway

as the occasion demandcd. This technique was émployed.
to gdod advantage when the legislation pertaining to
career education (HR 11023) was introduced by Congress- : D

man Perkins. More recently, it was also used.to good

‘legislation"” demonstrated by the memorandum, Appéndix E.

Telecoﬁfetence Calls., A third recbmmeﬁdation of the CTF

related to the use of conference calls among groups of
state directors/coordinators.as the need arose. During
the period covered by this report this technique has been
utilized on several occasions, but berhaps the mest:
significant use related to discussing and obtainiﬂg
consensus as to the position statement mentioned earlier.
(It.-was also used to good advantage in developing a
"staff competencies instrument', which is discussed in

a later section of this report.)

Liaison with Federal Agencies and National Organizations. .

Consistent with project goals and the recommendations of
the CTF, the Project Director met regular'y -- monthly --

with the Director of the Qffice of Career Education and

members of h1s staff As a result of these meetings, it

O TR

has been p0551b1e for COncerns of the state dlrectors/
coordinators to be communicated directly to the Office of ' ’

-

Career Education., At the same time, concerns of the

h]
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Office that are applicable to state agencies have been
communicated and ultimately transmitted to the state
directors/coordinators. Additionally, these meetings
have provided both fhe agency and the project with the

opportunity to discuss progress, lack of progress, and/or

problems.

In terms of liaison with the Office of Career Educatioen,
mention should be made of thé fact that a representative

of that office has.been able to attend each of the project
functions noted in this report. (It shouid be noted,
hawever;ﬁthat this‘representatian has not always been by
the same persan} IThis has caused same-cancern -- primarily
about continuity -- on the part of the Project Director. and

stdte directors.

Still in keeping with liaison efforts, the project, through
its diréctar and the CCSSO Committee on Career Education,
has maintained close communication with the National’ .
Advisory Council for Career Education. As a result, there

has been two-way communication between the states and the
Advisaéy'Cauncil through the CCSSO project. As a case in .
point, the director of the CCSSO career education pr@ject

was infitgd to present the CCSSQ legislative posifion to

.the Advisory Council. - In this instance, 'the concerns of

the Council (which-are first of all concerns of the states)

15
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were communicated. And it is gratifying to note that many

' of those concerns were accommodated in the “Interim Legisla-

tive Report of the Advisory Council (November, 1975). D

National Conferences. One of the high priority recommenda-
tions of the CTF was the use of national and/or reéianal
conferences or semingrs as communications devices. With
this in miﬁd, and with the help of the CTF, two national
canfereﬁces for state directors/coordinators of.career
eaucation'wcre-discussed°and planned. The first such con-

ference was in St. Petersburg, Florida, in November, 1975.

' The St. Petersburg conference was planned-around the theme,
"Planning for C#reer Educatian". and was atfended by forty-
thrge coordinators of career education aﬁd twenty-seven

rearesentatives of other national, state, local, and other

agencies. “The aftendance must be viewed as excellent,

especially wﬁeﬁ coﬁsidered in the contextof travel ;e-

strictions that are currently being-imposgd by many state

agencies and state gt:nrernmen'cs.'l A campletevlisting of

conference pértiéipanfs is in¢luded as Appendix F, and a

copy of the prbgramlmay be found in Appendix G.

According to an evaluation of the conference, most of the
"participants were well satisfied. Needs apparently were - B
met, as will be noted in the evaluative remarks that follow,

3

in a later section.
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Staff Development Task Force (SDTF)

Consistent with the sgtand major goal of the project, a
(T Staff-Develapmeht Task Force. (SDTF)._was organized in September,
1975. As with the Communications Task ForcCe, members of the
SDTF were named only after approval of the chief state school
officer was obtained. Eight state directors were originally
suggested for the SDTF, but only seven were approved for appoint-
ment by their respective chiefs., As a result, the SDTF has

functioned with only seven members, as listed below:

-
- -

N Anita Barber - Alabama
Niel Carey - Maryland
Saul Dulberg - Connecticut
Lynn Jensen - ~Utah .
Paul Peters:. - California
Walter Rambo . - Texas
= Colorado

Jeanne Werschke

The SDTF met in Denver in October, 1975 to organize itself in

-

terms of the project effort and to develop plans. At ‘that time,
; the SﬁTf'dégermined that its initial effort must be related to a
. determination, or an assessment, of need. " As a result, the Task
Force developed, field-tested, and modified an information-gathering
iné:rument designed fa provide information on Competencies perceived
o to be aesirable and the extent to thch these oxisted.
The instrument waé-a&ministered tﬁ participants at the St.
Pe;efsburg conference, and was sent to all stéte_dire;tars/cqqrdinaf

" tors who were unable to attend. Information about competencies was
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thus gathered, and served as a basis for planning.of the contem-
plated spring conference. (The instrument and the résults, as
tabulated, are‘dcpicted inlAppéndix H.)

Following the St. Petersburg conference (November, 1975),
and utilizing the infafmation gaEhered from the ''perceived com-
petency'needs" instrumeqf, plans were made for a spring (1976)
conference for state airectars)caordinators of career education.
With the information just noted, and with the assistance of the
members” of both task forces -- the Communications Task Force and
the Staff ﬁevélapment Task Force -- it was decided‘that!if a
conference were to meet the identified needs it would have to be
concerned with "Implementation of_Career Edﬁcation", and that it
(a conference) would'havé to focus on qné or more areas of con-
cerns such as: (1) needs assessment; (2) evaluatiéﬁ; (3) utilizing\
advisory councils; and (4) the pradeés.of implementation.

With the.abave considerations iﬁ mind, a canferenée,was.
scheduled and planned for Phoenix, Arizona in the spring of 1976.
The date was\late?inrmed up for May 2-4, 1976.)

As the program (shown on the-following page) indicates, the
four areas of need réceiving highest priority~ffom practitioners .

were dealt with.

n

——

16
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The spring conference, held iﬁ Phoenix, Arizona on May 2-4,

1976 was- attended by some 65 career education leaders, includlng

(by ‘alphabetical 115ting) the following: _ _ Dﬁ
Dr. Dorothy Alexander Mr. Niel Carey
305 College Street : Md. State Education Dept.

Somerset, Kentucky 42501 P. 0. Box 8717
\ o : Baltimore, Maryland 21240
Mr. Jim Athen : o

Iowa Dept. of Public Inst. Mr. Pat Doherty
Grimes St. Offc. Bldg. . N.J. Job Corps Center
Des Moines, Iowa 50319 Bldg., #871

: Plalnfleld New Jersey 08817
Ms. Marion Bagley o :

9 Fleasant Street . . Dr. Saul H. Dulberg
Machias, Maine 04654 ' Dept. ‘of Education, Box 2219-

State Office Building
Mrs Anita Barber

State Office Building, 5607 . Ms. Mary Ann Eagan
Montgomery, Alabama 360681 - West Rutland High School

i _ - " West Rutland, Vermont 05777
-~ Ms. Janet Beauchamp R .

/2810 E. Via Estrella - Ms. Bessie D. Etheridge

(,i Phoenix, Arizona 85028 Browne Jr. High School

) , : o ' 24th § Benning Rd., N.E.

! Mr. Paul Bennewit: o - Washington, D.C. 20002
1535 W. Jefferson - ' :
Phoenix, Arizona 85007 ’ o Mr. Walter. Faulkner

. . : . State Office Building

Major Louis T. Bowring ' - State Dept. of Education .
3488A McCormick Drive , Montpelier, Vermont - 05602

Ft. Shéridan, Illinois 60037

' . Dr. Margaret E. Ferqueren
CDR John H. Brame : J&B Building .

Navy Recruiting Command (Code 56) - Florida Dept. of Education

4015 Wilson Boulevard ‘ Division of Voc. Ed. '
- Arlington, Virginia 22203 Tallahassee, Florida 32304

Mr. Alexander L. Brown < - Dr. J. Leslie Firth-

Indinia Dept. of Public Inst. ' " Project E/D Model . ~

120 West Market Street ' < Div. of OCCUpatlenal Ed.

Indianapolis, Indiana 46204 . -85-95 Speen Street

‘ ' o Framingham, MQSSachusett5_017'b

Mr. Hartley B. Campbell . E

U. S. Army Recruiting Command ‘ Dr. Brian Fitch . i

Education Liaison Division ) - Center for Vocational Ed.

Ft. Sheridan, Illinois. 60037 “Qhio State Universit}

"1960 Kenny Road -
Columbus, Ohio 43210 -

T

[
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Mr. Jack Ford

State Dept. Building, Rm.
65 S. Front Street
Columbus, Ohio 43215

903

Dr. Charles Foster.
Department of Education
P. 0. Box 480

Jefferson City, Missouri

Mr. Jerry F. Gaither
Cordell Hull Building, Room 115
Nashville, Tennessee 37219

65101

Mr. Pat Garzillo"
State Depart. of Educatlon
120 East 10th '
Topeka, Kansas 66612. = ..

Mr. Bob Golden
Arizona Dept. of Education
1535 W. Jefferson
Phoenix, Arizona

Mr. Denis D. Graham
Nevada Dept. of Education
400 W. King St.
Carson City, Nevada

Mr. W. S. Griffin
P, 0. Box 771
‘Jackson, Mississippi

Ms. Barbara M. Gutheil

. State Dept. of Education .
State Office Building
Wontpeller, Vermont 05602

85007

89710

39205

IMr. Robert Haakenson
State Dept.  of Education
Boise, Idaho 83720

> Mr.- Si Hancock
2619 Hallow Hook
Houston, Texas

+

77055 )

Mr. Marv Harmon :
State Dept. of Education
942 Lancaster Drive:
Salem, .Oregon_ 97310

15 - .

, Capitol Complex’

. Mr.

Dr. Gene Hensley
4734 Jackson Circle
Boulder, Colorado

s. C.

80303

Dr. High, Jr.

'U.S. Office of Education

Washington, D. C. 20202
Dr. Kenneth Hoyt

U.S. Office of Education
Washington, D. C. 20202

Dr. Bill Hull
4818 Larwell Drive
Columbus, Ohio 43220

Bill Israel

- €CSSO'-

. Mr s
Utah State. Board of Educat1on-

~Charleston, W. Va.

()

1201 16th Street,,N.W.
Washington, D.C. 20036

Dr. David Jesser
CCSSOo

1201 16th Street, N.W. .
Washlngton, D.C. 20036

Lynn Jensen

250 E. 500 So. .
Salt Lake Clty, Utah 84014

Mr. Dav1d Lowman :
Mich. Dept. of Education .
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As was the case with the St. Petersburg conference, efforts
were made at the Phoenix conference to obta1n some k1nd ‘of evalua-

A
“tion (of the conference) from the participants.

The actual
evaluation will be discussed in a later section; generally speaking,
'54””: . however, the responses of the participants were highly favorable

with regard to the stated purposes and goals of the conference.

Other Activities
In addition to the specific kindslof activities noted the .
pro;ect, through the Project D1rector, has actéd 1n an adv1sory and
consultatlve capacity to various state educatlon agenc1es (career
education personnel),.reglonal workshops/semlnars? stateW1de con-
. ﬁferences, and the like. nll_ef these have contributed to partial
_attainnent of both major project gecals. Additionally, through the
" state directors/cqqrdinatprs, the project‘haslparticipated with
. the American Institutes of Research in gathering information about
AN career education at the state level.s‘ ; ' *
3See Career Education in the <Public Schoels, 19?4-?5&
Survey; USDHEW Publicaticn No. (OE)76-00507, p.

" A National
iv and Chapter 4.
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10. NOT APPLICABLE

11. [EVALUATION

When the project proposal was initially developed, it was
anticipated that evaluations -- both general and gpecific - - would
be made by the Task Forces and/or Committees thag have already beén
described. Since then, however, it was recommended and decided
fhat the services of a recognized leader in evaluation should be
obtained in order to develop and implement a more systematic_kindi
of evaluation. With this {nﬂmihd, the services of Dr. H. L. McCaslin,
of the Center for Vocational Education, were obtained. By working
with Dr. McCaslin and others from CVE) it has begh possibie:to
obtain a considerable amount of evaluative information, both from.
+ state directors/coordinators of career education and-chief state

school officers. \

The eyaluation’efforts-of Dr. McCaslin and his colleégues were
focussed on-fhe basic project objectives which had-to do with’(l)q
communications aﬁd (2) staff development. ,chordingly, instruments

designed to acquire information of these types were developed.

. /
P ;

Communications

With regafd ;o'the general area of communication, instruments
were developed and used for the purpose of providing what might be
considered "pre- and post-activity data'. However, some aépects

. of the instrument, such as that portion relating to -the neﬁslet;er,

~

dealt with an already existing situation. The information gained,
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—- - however, has been useful. It should be noted, however, that the
F) .
portion of evaluative instrument concerned with sources of infor-

( mation, has been uUseful in a "pre-activity" sense, and consequently

in "planning" future activities.

Sources of Information. In an effort to gain some insight

into the need itself and at the same time to gauge the-
effectiveness of the CCSSO prqject‘s‘COmmuniCations effort,
state diréctors[coqrdinators were polled as to sources of
information. - Specifiéally, they were asked to indicate the
agencies from which they had received career education infor-
mation relating to evaluation, management, planning and

_assessment of need, funding strategies, and legislation.

o - As the data presented in the following tabie indicate, the
Council project (CCSSO)Franked among the top three sources
of information for state directors/coordinators inball but

one of the categories.

“Sources of Information

I. EVALUATION

(1) National (2) State (3) Local
USOE - 32  Other States - 16 USOE ) - 10
CCSSO - 19 USOE - 10 Other States - 8
NIE : - 17 CCSSO - 8 CCSS0 - 5
(- ' Other States - 9 NIE - 8 :
.. NACCE - 7 : >

-l - £y
P
. zu
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II. MANAGEMENT
(1) National " (2) State , (3) Local

USOE 27 Other States 20 USOE
CCSSO 15 " USOE . 14 Other
NIE 10 CCSSo 8 CCSSo
Other States 9 Bus./Ind. 6 - :
c. of C. 7 NIE -

Bus./Ind. 5 :

ITI. PLANNING AND ASSESSMENT OF NEED:
National " (2) State , (3) Local

USOE

CCSSO

NIE -

C. of C.
Bus./Ind.
Other States
NACCE

24 Other States USOE -
14. . USOE Other States
12 CCSSO : ‘
10

7

7

7

IV, FUNDING STRATEGIES
(1) National (2) State '(35 Local

. USOE
- CCSSO
Other States
NIE
NACCE

23 cCSSO Othér States - 8
18 USOE .

8 Other States

7

7 -

| ‘ V. LEGISLATION
National (2) State

USOE ’ Other States
NACCE CCSSO
CCSSO _ USOE

- NIE

+ @

Newsletter. Of the state directors responding (45), most
indicated a very positive reaction to the newsletter. Thirty-

two indicated that it was read thoroughly and mo:t indicated

L]

s
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that it was distributed among staff members. In terms of
usefulness, state directors rated the newsletter highest in
the area of legislation. In descending rank arder{ the
other "usefulness' categories were rated as Funding (2),
?lanning (3)-(4), Management (3)-(4). and Evaluation (5).
(Sea;Abpendix I) |

Acéording to information obtained from chief state school
officers (14), the newsletter was scanned by some, but was
.éirculated among the department by most. The rankings ﬁf
usefulness and format'provided by the chiefs were somewhat
similar to- those providéd by the state directors, as were

- individual comments. (See Appendix J) . o

National Conferences. An evaluation of the St. Petersburg

: conferénce was made (on-site) by the conference participants,

and 1is qttached as Appendix K. As can be noted, the results

. indicate‘the perceived.value of the conferende in terms of:-
(1) qualif&; (2) small group sessions; (3) majpr presentations;

(4) conference objectives; and (5 the conference in general.

According to the data collected, conference participants
perceived the smalllgroupusessian dealing with "Experience-

EA - . .
Based Career Education' to be the most effective and most

(. ' L.eful. In terms of major presentations, the participants

felt that the most effective and most useful was that made

by .8id High. According to the participants, most of the con-

. ference objectives were met, at least to a moderate to good extent.

\‘ H
Q . P
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As with the newsletter evaluation, conference participants
were invited to include individual comments. These are

contained in Appendices K and M.

Similarly, participants in the Phoenix conference (May; 1976),
were given an opportunity to furnish an evaluation of the
conference itself, and at the same tihe of thé ﬁptoauctsﬁ.
Detailed-results of these evaluations are chntained in
Appendices L and M, but they are descrlbed in general in

the- fOllOWlng section titled "CTF Evaluatlon Efforts™,

CTF Evaluation Efforts

As is obv1ous, various modes of formal “th1rd party" evaluations
were employed throughout the project. Each of these has been_helpful
“in terms qf current and future project activities, and will assuredly
be employed again should the occasion ﬁarraht, . But while the
importance of these hinds of evaluative efforts is recoghiéed, the
importance'of the less formal and less stiuctured hind of evaluation
should not be overlooked.
| One such evaluationhtook place when the Communications Task
." Force met in &uné; 1976;' Excerpts from thé resume of that mbeting
best illustrate the p01nt, and also serve to contrlbute a part of
-the overall evaluation effort: )
The Communications Task Force (CT?) of the project,
Strengthening State Leadership in Career Education, nmet
in Hot Spring, Arkansas on June. 10-11, 1976 to review pro-

ject activities and suggest changes and/or modifications.
Participating in the meeting were:
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Paul Bennewitz Emil Mackey
Margaret Ferqueron Dave Jesser
Walter Faulkner . Bill Weisgerber

The meeting began with a luncheon on June 10th, at which
time Dave Jeésser outlined the purposes and obJectives, viz:
to take a look at what was recommended by the CTF at its
initial meeting (August, 1975); to examine rather cr1t1ca11yf
the various project activities concerned with communlcatlons'
to comment on the effectiveness of these activities; and to
suggest changes that might be made in any future project
efforts. .

Y
FOIIOWlng the luncheon, the baldnce of the afternoon on June .
10th was given over to a general free-wheeling type of dis-

" cussion about project act1v1t1es, individual state activities
and efforts, the Commissioner's Conference on Career Educa-
tion, 'and the- tWo major canferences that have been sponsored
by the praJect. :

Addltlanally, with the help of an amplified telephone dev1ce,
the Task Force was able to talk with, and obtain information
from various individuals, including Ken Hoyt, Terry Newell,
and Mac McCaslin. Ken was able to bring us up to date re-
garding'the activities of the Houston Planning Group, and to
give.us information about ‘the status of pending legislation.
Terry Newell spoke briefly to the Task Force, and indicated
the possibility of one additional mini-conference for
secondary career education practitioners being held. Terry
specifically asked for, and received, suggestions for the
group. . :

Mac McCaslin reported to the group the evaluative data relating
to the recent Phoenix c¢onference. .Without reporting the data
in detail at this time, it is nevertheless clear that partici-
pants were of the opinion that the Phoenix conference was a
productive one. The vast majority of the responses were in
the "Above Average" and "Outstanding” columns. - In his summary,
Mac suggested-that there was one concern that seemed to be
fairly common -- one dealing with a lack of time, both to

"get into the meat of things™, and to engage in needed recre-
ational activities. : )

On Friday, June 11th, the CTF again met and reviewed, in-a
more structured way, the various points that had been outlined.

The CTF toak a good look at project activities, and was qU1te
positive in its examination, as it were, of those activities.
- The CTF first of a11 noted that it felt the overall purposes
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and goals had been achieved. An effective communications
network had been developed, and that necessary information
was being transmitted among state dircctors/coordinators of
career cdugation. There were, however, several questions,
comments, ¢br- suggestions about specific components of the
commiunications network as it had been envisioned.

It was the consensus of the group that probably the two most
effective communications devices and/or components were the
development and distribution of the CCSSO position statement
and the informative memoranda that have emanated from Dave's
office. There was agreement that the newsletter, while
good, was not as effective in communicating what needed to
be communicated. It was felt that the newsletter was too
"open", and that it was literally competing with tens or
hundreds of other newsletters. -With this in mind, the CTF
suggested that the newsletter concept be continued, but that
it be dissued on an "as needed" basis rather than on a regularly

.scheduled basis. -

The CTF. looked at the“several telephonic modes that had been

included in its earlier recommendat1ons, and made the fellowlng
ebservatlenS‘ .

e¢ The idea of a "hot line" is still valld but the
' cost of such a device makes it an 1mp0551b111ty
within the scope.of .the current project.

o Telephone conference calls have been used
effectively when a need has come up. It was
suggested that a "pre-conference briefing" might )
be useful when possible. It was also noted that
little use tc date had been made of the recom-
mendation that groups of states having common
problems might "get together" with a consultant
in this manner. The Task Force recommended that"
efforts to utilize and expand this technique be
continued on an '"as needed" basis.

‘e The telephone "Fan-Out" network is, in the thinking
of the committee, a very useful technique. Again,
the recemmendatlen was that this system be used
as it is needed.

With. regard to the conferences sponsored by the project, the
Task Force was of the opinion that each one has been "better”
han the previous one, and suggested that this was as it should

" be. The summary report given by McCaslin was again reviewed,

and the Task Force noted its . general agreement with the evalua-
tion. The Task Force also suggested that 'in planning for any
future conference efforts should be made te accommodate the
concerns expressed.

.‘
o
o

A

o
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12, ANTICIPATED CHANGES AND/OR PROBLEMS

,  ' The#e wére no inswrmountaﬁle prdblems during the 1last portian'
( of this project. Thére was, hqﬁever, one change that was made from
. the originall propa“salz The aufamated :{nfarmation s_ervice was -no_t

implemented-because of misinformation Telating to costs of toll-free

lines. This problem was discussed with the Projec¢t Monitor and the
change noted“was agreed upon. |

In additian to the technical kind af'pfoblem noted, there has
been another more or less recurring problem_that has affecteq this
and similar projects. This relates to the availability (or lack
thereof) df_funds for travel of state directors/coordinators to pro-
ject sponsored confe}eﬁces. _

| 'As has been indicated elsewhere, the project-sponsored con-

ferences -and activities haQe been well atfended, in spite af,tHe

fact that project funds (travel) have nqt_been available. However,
as the\commentsﬂabtained in the evgluative efforts indiéate, this

is Beéaming a serious problem. (The problemlmaY.be alleviated

with the advent of grants to states for development of state plans.)

13. DISSEMINATION ACTIVITIES

Throﬁghppt the project period numerous and varied dissgﬁiﬁafidn
activities have been engaged in. Conferehées, newsletfers,‘memafénda, -
special.bﬁlletins, and felephone_;echnidues'have all been used for
pqrposeé of dissemihation,,ana these have 511 been described elééé

t

}//Hhere in this report.

g
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In addition, however; the project has produced, or caused'to

¢ be produced, several more traditional print products, including:

- Career Ed In Canal Zone Schools
Career Education: Evaluating the Process
Developiné Adequate Evaluation Procedures
Needs Assessment: An Outline of the Compongntsl

Creating and Utilizing Advisory Councils

Copies of each of the .above named papers are included in the -
"Productsﬁ section of this report. Each of these has Heen distri-

buted to. state directors/coordinators.
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FOREWORD

At ‘the request of the Superintendent of Schools, Canal
Zone Government, the author, who is employed as Director of
a Career Education Project of the Council of Chief State
School Officers, spent a total of four. school .days (September
24-29, 1975) meeting with various staff personnel of the
Canel Zone Schools about var1ous aspects of Career Education.

In a more specific sense, 1t was hoped that the author
would during his visit be able to (1) discuss the concept
of Career Education with educational leaders of the Canal
Zone Schools, and {(2) formulate recommendations relating to,
-ways in which the Canal Zone Schools might proceed to either
implement or furthen~§trengthen the concept of Career Edu-
catlon : :

The report and recommendatlons that .follow are the re-
sult of a very brief, but at the same time very intense
visit. The author recognlzes full well the dangers of making
recommendations based on perceptlons gained during a visit of .
such brevity. And the author in no way would want to infer
or suggest any degree of expertlse in matters- relatlng to the

" Canal Zone Schools

. But during his br1ef stay in the Zone, the author did -
have an opportunity to meet with several fairly representa-
tive groups and the Lt. Governor of the Canal Zone. And
during the meetings and on-site visitations the aythor did
- amass a sizeable number. of perceptions. These aré reflected

in ‘this report. . '

_ The author is indebted to Superintendent David Speir,
Curriculum Director Russell Annis, and Research Director
Jamés Pfau, -for their hospitality and their help in coordin-
ating the varlous meetings that were held, bothk in the Balboa
area as well as the Cristobal area. Add1t10na11y, the author
is most grateful to these staff members for the guidance and
advice on matters relating to unique aspects of the Canal
Zone, its governance, and its - school system.

I

Washington, D. C o o - David L. Jesser
October, 1975 - '
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‘ i “

The process of transition from childhood to adulthood

-«~the process of growing up--has never been an easy one:.

‘This would appear to be a valid point in any geographic '
region of the United States or in any socio-economic setting.
And it would appear to be equally-valid in terms of the ybung
people who spend some or all of their formative years in the
Canal Zone. In fact, it might well be that this process is,

in many ways even more difficult in the Canal Zone, because
many.of the young people in the Zone are actually engaged _
in a process of preparing for an adult life in.an environ- %
ment that is unfamiliar to them. Y

o It is somewhat paradox1ca1 that, in an era in whlch there
T - is an abundance of sophisticated technology and of virtually |
) instantaneous devices that the transition from childhood to LA
adulthood is difficult. Young people,. because of modern com- iy
munications techniques and devices, are inundated with facts, ;
information, and other necessary.'tools' even before they
. enter the formal school setting. It has been said that:.young-
- sters entering the first grade today do so possessing more
: _ basic information than most high school graduates possessed .
' . only a generat1on or*two ago. In like fashibon, many young-
o sters entering the first grade today are familiar with a Co
technology and its related developments that were unheard
of only a few short years ago. In short, children in our
. schools today are rich with information, and as a result, it
would seem that the transition from youth to adulthood should
be growing-easier. Yet this 15 not the case.

With all of the apparent positive aspects and richness
"of their env1ronment, children today are experience poor.
Children and youth, whether by design or by accident, are
often not involved in adult types of activities that might .
- help them to better understand themselves, their education,
their relation to society in general, and to the .world of
work. : - '

. Because children and youth are educated within the confines:
of the four walls of the classroom-in a traditional manner, many °
students do not know who they are, where they are going, or how
- to get. there. Many students have not been provided with ex-
periences which allow them to make and implement accurate
. choices about the present and the future. It goes without
. saying that the school and its instructional program plays
o a vital .-role in the development of young people. The student
devalops physically, mentally, and emotionally. And these
.developments are closely related to his,or her future.role in
‘society. But if proper or appropriate experiences related.to
-~ self understandlng, educatlonal endeavors, and career potentlal
are not provided, it is doubtful that adequate- perceptions.of
.those desirable and necessary relationships will be gained.

r . -
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The cost to socicty of providing an education which is
suited to neither the student ng¢eds or societal needs is
tremendously high. Society is drained of resources for every
individual who cannot successfully cope with self, education,
and/or employment. The unemployment lines, welfarc roles,
drug centers, and mental institutions are filled with indi-
viduals who have not -been provided with the experiences which
are necessary to successfully meet and overcome challenges
and allow the individuals to become contributing members of

f society.
School systems utlllze taxpayers money to educate
ahd it's expected that youth leaving \

children and youth,
school will possess the necessary competencies (attitudes,

skills, and knowledge) to effectively function in a work
In the past, however, very few career or

oriented society.

work oriented courses were offered and then to only a small

percentage of the students ‘ )
On the one hand, too few

y
} And so the parador persists.
courses have beén career oriented and then only at "the upper

all students eventually

\ high scho¢l levels. On the other hand,
enter the career world through paid or unpald work For many
students, the effort has been too little,:too late. '

Career Education, as an innovative concept in edqeatleq,

represents a response to the urgent need for basic changes. in
In the short time since the concept

the educational system.
was introduced, it has met with what has to be described as a
"fantastic" degree of acceptance by people in all walks of

The concept holds promi:e for easing or allevidting--if

;
Pe - life.
not selv1ng--the kinds of problems alluded to earlier.

To the degree that these problems exist, or are -likely to
in the Canal Lene Scheels, Career Education, as a concept,

exlst
will be worthwhile, net only in terms of the needs of the young .
peeple, but also 1n terms of the needs of society.

| |
T |
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CAREER EDUCATION IN THE CANAL 2ONE SCHOOLS

As was noted in the Foreword to this report, the purposes
of the author's visit to the Canal Zone Schools (and the
purposes of this report) were two-fold:

1. To discuss the ooncept of Career Education with
educational and other leaders in the Canal Zone

in order to gain a sense of awareness’ and/or
readiness; and \ .
. L
2. -To develop and present recommendatlons concernlng
ways in which the concept of:Career Education
might be made a part of the educatlonal system
in the Canal Zone. . .

The first portion of the report, therefore, will contain
a description of the meetings held, with appropriate comments,
while the second part will contain rather specific recommen-
dations. It ‘should be again emphasizeéd that the author spent
only a few days in th~ Canal Zone, and by no means considers
himself to be knowledgeable about the school system. Some of
the perceptions gained through the various meetings might be
erroneous. Should such erroneous perceptions appear to exist,
they will have to be corrected, because some of the recommen-
dations, based as they are on the percelved situation, may
also be less than adequate. ,

Discussions Held Relatlve to Career Educafion

Toward the first purpose a series of meetlngs were. scheduled,

-and the concept was discussed. At the same .time, much in the

way of valuable input was received from.the group participants.
The meetings and activities scheduled were as follows:

Wednesday 24 September

AM: P.M.
¥Staff Meeting; ¥Orientation;

Central Office. Pacific Side.

*Community College{-
Curriculum Committee.

‘Thursday 25 September

AM. P.M.

*Director of Curriculum, “Pacific.Secondary
and Director: of Research Administrators, .
Development. 2:30 at Currlculum

: L1brary

_’Lt. Governor's Qffice.

-1- I) Y - . .
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Friday 26 September |
A.M. P.M.

. *Pacific Elementary .¥Pacific Counselors
) Administrators; 1:30; Curriculum
' Curriculum Library - Library.
- 9:00. ’

Monday 29 September

A.M. - P.M.
*Orientation; *Secondary & Elementary

Atlantic Side. ", Administrators and
- - Counselors; Atlantic
Side. ([Cristobal High
School.] :

In a general sense, the several discussion sessions

seemed to be mutually beneficial to both the author and

- the participants.. Virtually all of the participants seemed
anxious to know more about Career Education and how it might
be used to benefit students in the Canal Zone Schools. At
the same time, the author was extremely pleased to be able
to obtain from the participants suggestions and information
relatlng to Career Education and to 1d105yncrat1c features
of the Canal Zone Schools.

As a result of the discussion meetings, several per-
ceptions were gained by the author. These include:

*Throughout the Canal Zone School Svstem, many components of
fareer Educatlon can be identified.

From the dlscus51ons, it was readily apparent that at
every level of the Canal Zone Schools there are some com-
.ponents of Career Education already in place. At the ele-
mentary level, several principals were able to .describe
- educational activities, currently in operation, that were
designed to help youngsters to become better aware of them-
selves and of the world of work. Counselors, as might be
expected, were able to describe many .activities designed to
help young people make wise choices. At the Junior and _
. Senior High School levels, principals were able to point to
s various programs, such as those related to business edu- - '
cation, that could and should be perceived as a part of a°
Career Education program. And at the College level, the o
Dean and several professors were able to describe many pro- -
grams and activities designed to equip young people with
skills necessary for entry into a partlcular line of work.

-The existence- of components of Career Education is, of
. course, a real plus, and should be capitalized on.. Such
- existence, however, should not cause one to infer that the
components .exist with any degree of articulation, linkage,
coordination, or universality. In fact, it is likely that

FESE T
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there are teachers engaging in Career Education practices

without really being aware f it--aware only of the fact

that they are engaging in sound, relevant, and current

educational endeavoers. But as long as some of the parts

are there, and if ways can be found to fit them together,
" a nucleus around which to build exists.

*A wide range of understandings about Career Education exists
in the Canal Zone Schools.

The above may be an overstatement, because the author
did not meet with all of the teachers and/or principals.
However, if the paTticipants in the.'discussion groups were
representative of the educational arena, then the statement
would seem to have validity.

Many of the discussants--from all levels--seemed to be
quite knowledgeable about Career Education in-.general.. There
were those, gowever, who indicated by their comments a lack
of understanding.. For example, there were several in every

. group who seemed to be of the opinion that Career Education

was some specific ""thing" that was taught. Several references
were made to the fact that "Career Education is taught....."
Other references were made to the problems of ''teaching
Career Education'" in relation to other subjects. "How can

_ we justify teaching Career Education," one.administrator
asked, "when we are kept busy enough just trying to teach
the basics?'" At another meeting the question was '"Why should
our students even have to bother with Carecer Education? Nearly
eighty percent go on to college.™

Again, the comments above may or may not adequately re-
present the overall situation. To the degree..that they are = -
representative, however,- they do point to a need for some
kind of mutual communication and understanding.

'*There appears to be a general acceptance of the role of
Career Education in helping to alleviate other societal
problems,

This statement may not have been valid at the outset of
the discussions. By the end of each discussion, however, there
"did seem to a fairly large group who could see things this way.
Many, however, would no doubt have opted for their own defi-
nition or meaning. Regardless of the last point made, however,
y if there are some who believe that Career Education can have
positive results, it is another place on which to build.

‘*Within the Canal Zone School Svstem there appears to be a
s1zeable €roup of people who could serve as resource pecple
for Career Education efforts. = - )

Again, this may be an erroneous perception, but it did
seem that in every discussion group there were staff personnel .
who could serve as resource people, or who could identify
people on their own staff to-serve the same purpose.

? 438 C B ¢
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While it would be premature at this point to spell out
roles for people such as this, it would be well to keep in
mind the thought that such people exist, and that they are®
available for future work. At the same time, the need for

procedures by which these people can be identified must be
kept in mind.

<7

°*The Canal Zone School Syétem has* mitle an excellent start
toward the development ot a resource Center for (arecer
Education.

The school system has acquired, under the leadership
of Superintendent Speir and Dr. Russell Annis, Director of
Curriculum, a very good collection of resource materials
that can be used by teachers, principals, and counselors

as they proceed to develop and implement the <cncept of
Career Education. . i

* More materials for the resource center will no doubt »e
acquired in the future, and a major task of Mr. Jim Pfau,
Director of Research andeevelopment will relate rather’
directly to organi~1ng nGataloguing, and insuring effective
distribution of the mage als. This of course implies the
development of some type of communications device that will

become  an 1ntegra1 part of any overall system that is de-
veloped .

"At the present time, there is a lack of the various kinds
of information that will be needed.

Before any kind of long range planning can be accom-
plished, an informational base must be established. As far
as could be ascertained from the discussion groups, such a
base--or even the beginnings of a base, does .not exist.
Information will have to be gathered from students, from
government and company officials, from teachers, principals,
parents, and other advisory boards or groups. {Examples of
information-gathering devices are included in a later section.]

‘Certaln programs in the Canal Zone Schools might be ut111zed
as demonstration projects.

As noted earlier, there are personnel in the schools who
could be utilized as resource people. The same is true for
many of the programs currently in operation. These of course
.would have to be carefully identified and then screened, but
should be considered as another valuable resource.

Specific mention might be made of the Career Education g .
_efforts at the L. A. High: School in Pareiso. The:author was
very favorably impressed with the grasp of the concept that
was demcnstrated by the principal, and with the overt attempts
of many teachers to help the students understand the relation-
ships between themselves and the world around them. .

A




*The Lt. Governor of the Canal Zone appcnrs to be supportivo
of the concept of Career Education.

The author, together with Dr. Annis and Mr. Pfau, was
privileged to spend about half an hour with the Lt. Gevernor
and his aide.. During that time the concept was briefly ex-

\ plained, gand he appeared to be favorably impressed with, and
receptive’ to, the goals of Career Education. He did, however,
indicate that at this point in time the prospects of providing
additional funds for such an effort would seem rather dim.

[No mention was made during this discussion about any "extra"

dellars that might .be required. Again, the Lt. Governor's

comment in this regard might be the result of a misconception

of Career Education--i.e., v1eW1ng it. as an "add-on" rather .

than an infusion of integration of the concepts into .the
~existing educational program.]

It would seem that the Lt. Governor's office, and by in-
ference the office of the Governor, could be a strong ally or
supporter of Career.Educatjon . in the Canal Zone Schoels and
throughout the Canal Zone "communlty" Stated in another
fashion, the executive offices of the Canal Zone Government
constitute a valuable, or at least a potentially valuable re-

source., It is a resource that needs to be further developed
and cultivated, however.

. ﬁi(} | B B
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Recommendations Régarding Implementation of Carecer Bducation
in the Canal Zone Schools

. As might be inferred from the preceding section of this
report, it is the considered judgement of the author that the
- overall "climate" in the Canal Zone Schools [to the extent
that the discussants were representative of the school system]
is conducive to incorporation of the concept of Career Edu-
) cation into the system. The "climate" is no doubt in large
> measure a result of the interest in and commitment to the
concept that has been demonstrated by the Superintendent of
Schools and other key members of his administrative staff.
As has been noted elsewhere, however, the ''climate™ is also
a result of the leadership that has been provided by these
same personnel.

* But assuming the existence of a "conducive climate", what
'steps should now be taken to capitalize on it? The comments
that follow represent some suggestions, based on the author's
perceptions of the situation, and on his general experiential
background. '

*Creation of an Advisory Group or Task Force

Concurrent with the suggestion that a comprehensive
planning mechanism be created is a suggestion .that some type
of advisory body or task force be created and used as a broad
base for support of efforts made toward implementation of -
Career Education. There already exists in the Zone an advisory
council for education, and it may be that this is really the
group which could be utilized as an advisory group for Career
Education. Or, it may be that the purposes of Career Education
could better be served if a separate group, broadly repre-
sentative, were to be created. There are advantages and dis-
advantages in either, and these will have to be considered.

"It may also be that an even better approach would be to
create a task force representing the several levels of edu-
cation in the Zone. Again, there are both advantages and dis-
advantages. :

Properly utilized, an advisory group or a task force of
the nature alluded to would seem to be potentially valuable
to the educational leadership responsible for implementation
of Career Education. If at all possible, it would seem appro-
priate to create' one (or to use the existing one for this
purpose). :

*Development of a Comprehensive Plan for Implementation
of Career Education

The need for a fairly well detailed plan is no doubt
obvious. There may be, however, some concern about when such ..
~a plan is developed. There may be those who would suggest that
the comprehensive type of plan that is called for should be
developed by the person or persons who will have primary
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: responsibility for implementing it, while there may be others
. who would hold that the plan itself.can be adequately developed,
and that appropriate personnel can then be found to implement
it. Neither stance, in the opinion of the author, is. 'gosvel”,
and either, if taken as '"gospel" could serve to impede oY
hinder the implementation of Career Education in the Canal
Zone Schools. Suffice to say that at some point in time prior
to actual implementation efforts. a comprehensive plan
should exist. The plan should have the mission and/or goals
clearly stated, and should contain a time-frame in which those
activities relating to goal accomplishment are to take place.
Additionally, the plan should contain justifiable cost figures
- relating to personnel, activities, and materials. 1In short,
a comprehensive plan of the type alluded to should enable the
Superintendent dr other administrative officer. to indicate
that as a result of certain expenditures over a given period
of time certain accomplishments will have taken place.

Before any efforts are made to develop a comprehensive
plan for Career -Education -in.the Canal Zone Schools are made,
however, it may be necessary for the Superintendent to make
certain assumptions that will serve as guidelines to those
who will develop the plans. [Using computer-programming
parlance, there are really a series of "Go-No Go'" steps that
must be considered, with each successive step predicated on
a '"'go" on the previous one. ''No-go" situations obviously
call for a modification or rethinking of the action suggested.]
Some of the assumptions, or considerations, include:

*The concept of'Career Education will enable the
Canal Zone Schools to better meet the needs of
its clients. -

*The concept of Career Education can be introduced
and fully implemented in the Canal Zone Schools
within a reasonable time-span.. :

*Implementation efforts will require "start-up" and .
maintenance funds which can be derived from (re-

- directed) existing budget sources or be included
as new budget items.

'fmplementation efforts will require the development
of some type of in-service program for most, if not
all, teachers in the system.

*Implementation efforts, to be effective, will re-
quire the services of one or two staff personnel
skilled in staff development, and knowledgeable
about Careesr Education. '

Other assumptions or considerations might well be added.
[In other situations, some mention would be made of the :
"readiness™ of the community. This may or may not be neceSsary
when the Canal Zone itself is being considered.] - But when -
assumptions such as the above are made, and if they appear

40




to be valid, efforts can be made--assignments can be made--
to begin development of comprchensive plans., -

-
s | *Development of a Position Statement

L]

The assumptions alluded to earlier will be made, in
most instances, in almost unilateral fashion. They obviously
are made on the basis of knowledge or information held, but
by and large are made by a single person or by a relatively
small group of people. One problem associated with assumptions
of this nature results from the fact that often people operate
from differing knowledge bases: what one person means may or
may not mean the same thing to another unless there is some
commonality of understanding. !

When discussing Career Education with teachers, parents,
or other groups,-there usually.exists a lack of such common-
ality of understanding. It would therefore seem appropriate
for the Canal Zone Schools to develop a statement Or paper
in which clarification of the.concept might be made, and then
to distribute it to such groups as have been noted.

Such a position statement should contain at the outset
a statement about Career Education in general, and then per-
haps a definition appropriate to the Canal Zone School's
philosophy. It could also contain diagrams, schemata, or
charts designed to further explain or clarify the concept.

On ‘the following pages. are contained several defi-
nitions, charts, and models. “Any of these could be adapted,
in the opinion of.the author, to the needs of such a position
paper. : '

- - . -

~ Some pefinitions

sCareer Education is essentially an instructional

strategy, aimed at improving educational outcomes

by relating teaching and learning activitiles to

the concept of career development. Career Edu-

cation extends the academic .world to the world

of work. In scope, Career Education encompasses.
. educational experiences beginning with early
childhood and continuing throughout the individual's
productive life. A complete program of Career Edu-
cation includes awareness-of self and the world of
work, broad orientation to occupatipns (professional
and non-professional), in-depth exploration of
selected clusters, career preparatlon!=an_under—
standing of the economic system of which jobs are
a part, and placement for all students.

. o . Ji) [Text continued on page 15]
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" ELEMENTS OF CAREER ECUCATION
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*Carcer Education is a comprehensive, systematic,
and cohesive plan of instruction that will provide
each student the opportunity to plan and prepare
for a meaningful and satisfying role as a working
member of society. A total program of Career Edu-
cation should provide instruction for' individuals
at 'each stage in the lifelong process of career
development.

®Career Education is a comprehensive education pro-
gram focused on careers and an-.educational process
where people gain knowledge, attitudes, awareness,
and skills necessary for success in the world of
work (career success), ' ,

)

" ®"Career Education" is the totality of experiences
through which one learns about and prepares to engage
in work as part of her or his way of living:

~,
+ - - . -
- -

*Appointment of a Director of Career Education

Early on, as soon as feasible, and assuming validity of
the assumptions noted, a director of Career Education should
be appointed. Ideally, in a situation such as the Canal Zone
Schools, there could be two--one knowledgeable about Career
Education in the middle and upper schools; the other know-
ledgeable about Career Education in the elementary schools.
In any event, it would seem critical that there be some person
knowledgeable about Career Education and capable of working
with classroom teachers, principals, counselors, supervisors,
and other system personnel, who is responsible for implemen-
tation. [Such a person, or persons, would obviously have
responsibility also for the detailing of any plan that is
developed.] '

i

*Determination of Need

Earlier it was suggested that the need for Career
Education was assumed. At some point in time, however, and
before broad-scale changes are recommended, an effort should
be made to determine the needs, or perceptions of needs, that
are perccived by various groups, including students, teachers,
parents, and representatives of the business-labor-industry-
professional groups who function within the operations of the
Panama Canal Company.’ Such efforts need not be expensive or
time-consuming. They will, however, provide the staff with
va'luable directions and guidelines as specific plans are
developed.

[Opinionnaires developed for these purposes are contained
in the next several pages.] '

Text

continued on page 23]
+ !
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CAREER EpucAaTIOoN OPINIONAIRE:STUDENTY

1. - Have you’ talked or done anythihg in school that
helped you find out more about yourself? ' YES yes ?

m _
2. Have you talked or done anything in school that
_helped Vou find out more _about workers? YES yes ?

L3 * . N - Q"l’?‘ %
3, nave ytiﬁ‘*iatu 'r';%nc an§ ing in 9cheel that

helped you find out about the éducation.or
training that workers need? S YES yes ?

4. Has your class walked to some place/te see _
workers at their jobs in school or/near school? YES yes ?

5. Has your class taken a field trip in cars or on :
@ school bus to see workers doing their jobs? YES yes 7?7 |

6., Have you gone on your own to see workers doing _
their jobs even when you weren't told to do so? YES yes ?

7. Has someone other than your teacher talked to :
' your class about careers or jobs? . YES yes 7

8, Has a werker shown your class thlngs that he/ : .
she uses in hi. ._ja iz o YES yes 7

?“-.

9. Has a worker come to your classroom to show
. you how he/she does something in his work? YES yes 7?7

10. Have members of your class acted like you were .
workers and did things that workers do? YE@..:B‘S ?

11. Have members of your class made things in
- school that real workers would make? YES yes 7

12, Have some members of your class talked about .
real work ‘that they did with a worker? YES yves ?

- 13. Have some members of your class used math in
- a project like real workers would use math? YES yes 7,

14, Have members of yeur‘claes used speaking and
writing of correct English 11ke real workers
would? ) . YES yes 7

15. Have members ‘of your class used-science in a T
way that real workers would use science? . 7  YES yes ?

K . . T

*Adapted from an instrument devised by Joseph Freund




; . ITeM CONTENT

1. Self Awareness : 9. Resource Person -.Demonstration
2. Worker Awareness (General)- 10. Role Playing .
|1 3. Workers Training 11. Hands.- On Activities ;
4. Walking Field Trip 12. Work with Reporting .
- §. Vehicular Field Trip 13. Relationship: Careers - Math .
. 6. Worker Observation - Individual 14. Relationship: Careers - English. .
7. Resource Person - Talk" = 15. Relationship: Careers - Science
8. Resource Person - Equipment ' : ‘
. 3
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PARENT OPINION SURVEY* | '

The Canal 2o0ne school system lg interested In how you feal ahout

Career BEducation. There are no right or wrong answers to the follewing _ D
gquestions,

" The answers that you provide to these questlons will be kept strictly
confidential. Your name will not be used when the informatlon 1s reported.

Please respond to each question by placing a clrcle around the "yes"
or "no.

1. Are yoﬁ familiar with the concept of Career
Education? Yes No

-

2. My child talks about career education at home. Yes No
_3.I-MY'child has discussed my occupation with me. Yes No

4, - Mf child shows more interest in discussing the
- occupations of neighbors, relatives and other
people in the community. Yes No

S. My child’s attitude toward school has improved. Yes No

6. My child is more enthusiastic about going to
school. Yes No

7. My child is more enthusiastic about the study
of Math, reading, science, etc. Yes . No = 7

‘8., Does your child relate school activities to
activities and occupations in the community? Yes No

9. Does your child attempt to relate career
education activities to his interests,

abilities and desires? Yes No
‘' 10. Has career education been what you expected? Yes No

11. Is career education worthwhile? Yes Ne

12. Should career education be infused in. our
educational program? 'Yes No 4

i

*Adapted from an instrument devised by LeVene A. Olson ]
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BUSINESS AND INDUSTRY OPINION SURVEY*

, !

{Othor terminology == more suitable to . |
the Canal 2one == may bo preferred.) !

1. Are you familiar with career education? | YES yes'? no NO

2. Have you been contacted by personnel. |
from the project? . . YES vesi? no NO .

3. Do you feel that career education should be ! ) _
provided by the schools in the Canal Zone? YES yes;? no NO

4, Are students more interested in and aware of
occupations of people in the Canal Zone? YES yes ? no NO

5. Is business and industry in the Canal Zone
more involved in school activities because

of Career Education? YES yes ? no NO
6. Do students seem to be more interested in

- school since career education was started? YES yes ? no NO
7. Is the general attitude toward career :
education favorable? . YES yes ? no. NO
8. Should career education be continued? YES yes ? no NO

9. Would you like to be involved with students
_ in career education activities? _ YES yes ? no NO
*Adapted from an instrument devised by LeVene A. Clson . .

S0 '
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TEACHER OPINIOH SURVEY*

This is not a test. 7There are no right or wrong answers.
We are interested in your opinlon about career education in your
school. Information obtained during this survey will be reported
on & group basis only. No information about individuals will be
provided to Local, State, or Federal agenclies. The Information
you provide will be kept strictly confidential.

Please respond to each Statement by placing a circle around
the answer which best indicates your opinion about each statement
according to the following criteria.

YES: I strongly agree with the .
statement. . YES yes ?

yes: I agree with the statement "

in general. YES yes

I am not sure. : L YES yes
I disagree with the statement. YES yes

I strongly disagree with the
statement. YES ves

The purposes of Career Education.are clear
to me.

The purposes of Career Education appear to
be clear to most of the students.

The major purposes set forth for Career
Education are being adequately met during
the school year.

The time allotted seems to be sufiicient
to accomplish the purposes set forth for
Career Education.

Students are able to gain first-hand know-
ledge of the world (field trlps, resource
people, etc.) - )

Students are exposed to adequate hands*-on.
eXperiences.

L]

*Adapted. from an instrument devised by LeVene A. Olson
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7. . Students explore their capabilities in various ’ _
arcas under a variety of situations pertaining : '
to the world of work. YES yes ? no NO

8. Students learn to self-appriase their emerging , )
(, potentials. "YES yes ? no’ NO
’ 9. Bquipment seems -to be adequate to accomplish
the objectives of the Program. - YES yes 7 no NO
10. Adequate materials and SUpplles are available :
for the Program YES yes ? no NO
11. Career Education of this type should be made
+ available to every student. . YES yes ? no NO
12. Students are able to become aware of the factors .
that contribute to success in an occupation. YES yes 2 no NO
I feel that the Career Education should make
most of my students: ‘ _ YES yes ? no NO
13. More well-rounded : . YES yes ? no NO
14. More motivated and interested YES yes ? no NO
15. More skilled in planning their careers YES yes.? no NO
16. ' More able to use their own initiative . YES yes ? no NO
17. , Mpre self confident YES }es-? no NO
18. More able to see that knowledge is relevant - _
; to job success _ YES - yes ? no NO
19. More able to make vocational choices that
’ are satisfying and productive for both
~ themselves and the society of which they ,
are a part ‘ YES yes ? no NO
" 20. Other teachers in this school appear to have a _ ‘
favorable attitude toward Career Education. YES yes ? no NO
21. Helplng Qiudents to appraise their abilities,
interests and potentials is an important part
of Career Education. . YES yes ? no NO
(M 22. Instruction in Career Education is relevant
to the needs of students at this level. YES yes ? no 1l'O
The local project coordinators have provided 7
assistance in:
23. - Selecting appropriate 1nstruct10na1
materlais _ YES yes ? no NO

5
£
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25.

lCoordinnting planning activities among

-22- ' ‘

teachers YES yes 7 no NO

Helping me to bettef understand my mission YES yes 7 no NO
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\ *Identification and Cataloguing of Existing Resources |

. As has already been observed, it was evident from the
discussion sessions that there are many people already on
the staff of the Canal Zone Schools who are knowledgeable
about and engaged in various component parts of Career Edu-
cation. However, at present, 'there is no "catalogue” of
these potential resource people; neither is there a ''cata-
logue' of the Career Education activities in which they are
engaged. It would therefore seem appropriate that early in
any implementation--and planning--activity, an inventory of
existing resources be compiled. Such an inventory should
include people, activities, and materials that are available,
within the school system itself. And at the same time, the
inventory should also include people,.activities, materials,
and facilities that are "outside" of the school system, but
accessible to it. : : ‘ :

-'ﬁevelopmen; and Implementation of In-Service Programs
- for School System Personnel ; '

The probability of ‘'success in attempting to effect an
educational change 1s,-in most instances, directly related
to the degree of understanding of the proposed change that
is held by those who. will be affected by it (the change).

In the case of attempting to implement or infuse Career
Education into the total educational program of the Canal
Zone, efforts will have to. be made to ensure a high degree
of understanding on the part of the classroom teachers.
They, and in fact all educators, will have to be helped to

" understand that‘Qareer.Edudation is NOT: ° .

~.7." . ®A separate course that is taught on Tuesdays and
-Thursdays at-11:30 A.M. by Ms. Copperthwaite and
Mr. Appelgate; - N . :

fAﬁ elective course that is open to students in
the 11th and 12th grades; ' :

*A system or program of vocational or occupational
: training; - -

’A new name for occupational guidance; or. g

" ®*A new program for young people.who can't make
the grade in the so-called academic subjects.

_~ Instead, classroom feachers, as well as all other educators,
will have to be helped to understand that Career Education IS:

*A system designed to help A'L L learners to be

better equipped to make rational decisions about
themselves and their work/life Style in soclety;




. %A system that'enqompasses, in some form, all levels
of education and extends even into adult lifey

®*A system of education in which the concepts (of
Career Education) are built right into existing
¢urriculums; and

"*A system of education’in which all educators are the D
. principal instructors.

There are, of course, other "learning objectives" 'that
might be listed, but' those listed here should serve as "openers"..
A position paper such as suggested earlier may well serve to
meet some of these needs, but it would apbpear that an organized,
well developed, and relevant in-service education program
would be the most effective method of accomodating the various
needs of the educators. It should be noted that such an in-
service program might well encompass a period of several years, .
and might use as its point of focus in each of those years a
particular level. Df education. - . 3} :

From input received in the discussion sessions, there
seemed to be some doubts and reservations about in-service
programs. Several specific questions should be considered,
including: > :

*Are teachers apt to be willing to participate in
an in-service program for, say, one day (3 hours)
a week for four weeks, either after school or in
thE'evenings? ' -
*Can teachers be paid for time involved in partici-
pating in in-service programs? o
*Do teachers expect to be paid for their time when’
they participate in in-service programs7

’Are funds available to bring in "out51de" spec1a1-
ists for periods of, say, ten days7

*Are there ways in whlch teachers might be brouoht
together for two-day in-service programs? (Could
all teachers be covered in four separate two day
sessions during a two week period?)
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"There are many ways in which a program might be organized.
-The above ‘schematic represents only one. It is intended to
illustrate, however, how ‘it might be possible to schedule a _
series of programs utilizing the same consultant. An alternative,
obviously, would be to have all teachers involved on the same
two days, but instead of one consultant, to have four (one for
each group). The latter approach might:-be better suited to -

Zone School needs and schedules, and perhaps ¢ould be handled

as a part of pre-epening activities.

Another approach, perhaps more manageable in terms of
both numbers and dollars, would be to identify specific, and
more limited, populations or groups with whom the Director
wishes to work and concentrate on, and which would be willing
to take a couple of hours after school every Wednesday, for
example, to learn more about ways of implementing Carcer Edu-~
cation. An approach such as this, if properly followed,
could well have a multiplier effect, with teachers who have
-become knowledgeable about the concept becoming "teachers"
of other teachers. .

.
- -

Regardless of the specific approach used, it would seem
necessary to include some provision for-in- service programs
in any plan for implementation of Career Education in the
"Canal Zone Schools.

A

CONCLUSIONS.

Earlier in this report.the author made special mention
of the fact that his personal knowledge of the educational
system in the Canal Zone is based on perceptions gained over
a period of a very few days. In tRis véin, he inferred that
his perceptions, and, similarly, his observations, may be-
fallible. But even aIIOW1ng for some degree of fallibility,
the author is of the-opinion that he gained more than a little
acquaintance with the Canal Zone Schools, the philosophy be-
hind their programs, and their operation. Because of this,

" the author feels comfortable with the suggestions made con-
cerning Career Education in the preceding section.

The leadership of the administrative staff in promotin0
and advocatlng the use of the concepts of Career 'Education is .-
much in evidence among school principals, counselors, college -
instructors, and classroom teachers. The efforts of Super-
intendent Speir and Dr. Annis have paid off, and have re-
sulted in what has been described elsewhere in. this report

-With the exlstence of such a "cllmate" the Canal.Zone
- School System is already ahead, in a readlness sense, of
many other.state or extra- state jurisdictions insofar as S
~installation and/or implementation of the concept of Career
Education is concerned. . Using an .analogy derived from an
old saying, the ‘iron seems to be hot. And in the opinion
_of the author, the time for the. Canal Zone Schools to begin
to fully implement the concept is now, while the iron is “hot.

6(‘ |
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The suggestions made earlier were intended both as
suggestions and as recommendations. As suggestions con-
cerning broad courses of action, they are valid. As re-
commendations concerning specific actions, they are purposely
vague. The degrec to which the reccommendations are practical
is an unkrown-~and this will have to be -confronted, explored,
and resolved. Demonstration programs in pilot schools may
be a more practical approach than a system-wide approach.

And separate emphases in the several levels may be more
- practical, at the outset, than a more unified approach.

However, whatever the degree--pilot or system--and what-
ever the approach, it seems very clear that it must be well
coordinated and articulated. The work of the college, for
example, will have to be closely tied to the efforts being
made in the high schools, and the work in the high schools
must relate to the junior high school programs. And obvi-
ously, the efforts of the junior high schools should be
predicated on the work being done in the elementary schools.

Career EBducation; as a concept,. is being accomplished
in varying degrees, in each level. The various efforts,
however, appear to exist in some degree of isolation from
each other., A full time Director of Career Education could
do much to bring about a cénsiderable amount of coordination.

This then, would be a primary recommendation: A Director
should be appointed as soon as possible. With such a position
and the right person, the other essential ingredients--the
plan, advisory board, inventory of need, inventory of re-
sources, etc.--will be more likely to fall in place. Such
an appointment would literally be the biggest single under-
taking in the overall process of implementation. :

, . , .
In fairness, if a director were to be named, "ground

rules'" would /have to be established, and operating para-.

meters would have to be made clear. If funds are limited,

so will be the magnitude of certain operations. If therg

are constraints created by policies of the Canal Zone Govern-
. ment on the Panama Canal Company, certain elements ‘of a pro-
\jected program may have to be curtailed or restricted. But
with the "climate™ that already exists, and with the leader-
ship that is present, any such "ground rules" would not seem
to. be permanent--i.e., the possibility of change seems to
exist. And with the "climate"” and leadership as it is, the
changes, as they occur, will be for the better. This, in
essence, would seem to describe the future of Career Edu-
‘cation in the Canal Zone Schools.

11
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PREFACE
(The Setting)
»
Energized by various forces in society, the new breed of
educators across America are eager to spread the word about
Céreer Education. They are impatient in. getting to the heart
of the matter. They are demanding immedidte results from
students. However, in their zeal to infuse career education ’

into current courses, they may by pass people who are 1mportant

in the proCess of accomplishing both short 'term and long term

s -
- tw

goals. _

"But immediate student outcomes are required by the
bureaucracy” say the new breed with indignation. Many voice
‘the opinion that "innovative programs must be.designed and de-
veloped by those of us who understand the concepi". Due to
problems of agreeing'precisely on what career education is, the
number of people is reduced fo a minimum. ''We will infolve others
once we have come to an agfeement on the conceﬁt," others argue
persuasively.- ' F

And so the argument goes until students begin receiving
career education experiences. 'Now we can involve-others," the
career education leaders say with a feeling of accomplishment.

Evaluators are invited to submit proposals to evaluate
student outcomes. The contract usually is awarded to the party

who promises to collect the most data for the least amount of

IW@MM@ DRAET
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money. And the evaluation begins.
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The evaIuators very crisply and business-like move methodi-
-cally throughaut the school system collecting vast amounts of
informatlon whlch stymie the program.leaders and confuse the

teachers and administrators.

Anxiously the program leaders query the evaluators. 'We

have some very interesting results,'" they tell the program

leaders secretively, '"but We need to conduct additioqal analysis
of the data." The program leaders pursue their line of question-
ing and the evalﬁaté?s.cantindé to provide evasive answers aﬁd

v
research jargon.

At last, the research report -is released. Thraugh page
after page the program leaders eagerly look for even the tiniest
shred of evidence that career education does make a positive
contribution to student outcomes. Finally, the last section of
the report. Surely this section will provide canyincing evidence
of the value of career education. But the'prcgram leaders are
ungble t0 pinpoint the evidence which they are confident is in
the report. . )

A telephone call to the evaluator confirms their suspicions.

. _ : .
Although the results are very interesting, there is complete
lack of evidence that career education contribites.to the
achievement of the pragraﬁ goals. "The fact is" reports the
evaluator tersely,‘"that there 1s 11tt1e indication that career

-

educatlan is be1ng 1mp1emented as you think 1t is." #

e
O . e
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In despair, the program leadors go back to the ‘drawing board
to redesign the p}oject. Too often this means more of the same
thing. The new ﬁesign may look different yet it continues to
achieve poor results. Why? _ ‘

The thesis of the paper is that (1) the design of innavativc
programs is a complex process that requires inﬁﬁt from many popu-
IlatiOns éndl(Z) this complex process must unde%ga continuous
evaluation ;nd redesign.

The paper then must deal with the:two issues which are,

because of their nature, inseparable. To be effective in evalua-

ting the process, one must possess thorough knowledge of the

process. An important component of the process is continuous

evaluation. The writers contend that a large degree of the
success of an innovative approach to education is due to the

initial developments in the community and school systém.




UNDERSTANDING THE PROCESS

The challenge to career education leaders is to fabricate
an approach to career education which fits the social and community
expectations. This will require large scale collaboration with «
representatives of a11 educational disciplines, grade levels,
professional services, levels of administration, and members of
the community. Career education leaders must look beyond them-
selves during the developmental process so that the concept of
career education as 1mp1emented will reflect the social educational
realities faced by both teachers and students alike. New part-
nerships in education must be developed which will make con-
structive use of insights of the populations represented in the
school systems and populations served by the school systems.

Generally, career education leaders search for colleagues who
suppoft the hypotheses, tenents, or principles of the concept of
career education. Because of their similar philosophy of educa-
tion, it is not too difficult to obtain agreement regarding the
what, when, where, and wﬁy of career education. During these

developmental stages, opponents of career education are often .
systematically omitted from the decision-makinghprocess. And
during these stages of development, barriers are often erected
which are difficult, if not impossible, to remove.

The hostilities and energies of these new partners must be

harnessed and directed toward the development of viable career

education efforts. Tﬁe creation of an environment in which others_
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'feel free to express their feelings may cause feelingslof in-
security in the program lecader. Yet the results appear to bé
worth the discomfort encountered. |

Thorough con51deration must be given to mechanisms that can
be utilized to bring. about the necessary group collaboration and

"broad base of decision-making. The framework for interaction
sessions may involve a sequential group building process which
takes all participants through four basic stages of team develop-
ment: (1) gettiﬁghééqdainted: (2) f;ust building, (3) formation
of helping relat:onships, and (4) group collaboration on a
common task 1
| Any apparent defgnsiveness on the paré of career education

leaders must be eliminated.” Obviously, they must be willing to

accept those ideas from others which seem to make sense and at

-

the same time help clarify issues which provide controversy.

An atmosphere must be created which will support the needs of

the individuals involved. Opportunities must be provided for
personal involéemeﬁt, eéo support, social mobility, introspective

articulation, fwvedback and professional dialogue.2

PROCESS .FOCUS

(1) Thomas E. Woodall and Le Vene A. Olson, Education for Realitv:
In-Service Design for Teacher Orientation in Career Education,

(Bethesda, Maryland: Eric Document Reproduction bermxce, 1972)
p. 16.

(2) Le Vene A. Olson, A Studv of Elementary and Secondarv Career
ducarion in Lincoln County, (Huntington, West Virginia:
Marshall University, January 1974), p. 49.

1
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Oone method of creating an atmosphere in which defensiveness
can be minimized employs the dual functions related to process
(humén relations) and task (conceptualizing, prograh,planning and
staff development). Care should be exercised so that the develop-
mental efforts begin with the process focus and.then move into
the task component. }nitial efforts should involve group develop-
ment, team building, and the creation of & consultative helping
relationship.

Utilizing the ﬁ;oégss focus (human relations) early will help
the group proceed from a heterogenecus collection of individuals
“to a cohesive, committed team unified around a commonlgoal (the
development of strategies for implementation of career education).
Appropriate utilization of this focus breaks down barriers and
facilitates the development of an effective communications system.

| It is vitally important that the process”involved in con-
ceptualizing, program planning, and staff development be con-
tinuously:evaluated and that the results 6f the evaluation be
inéorporated into the process immediately. Care should be taken
50 that‘career education leaders do not try to explain away the
arguments against a process which they feel is effective but
which, in effect, is questionable. Career education praﬁtitioners
must seriously consider the results of the process evaluation and
display the flexibility needed to make the neéeséary adjustments;

There is little need to attempt to de&elop and promote

_career education when intervening variables are not recognized
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and dealt with openly. When intervening variables, (hidden agendas
and unanswered cqnccrﬁs) are not brougﬁt into the open and resolved, ..

o . 2
A . . b
they will continue to haunt those who are promoting career educa-

tion.3

Professionals apparently have some résistanCe to being "sold"
8 new idea. Experience in wbrksh&ﬁ planning and process indicates
that some processes bring about better resultsfthan others. More
specifically, the attitudes of the workshop presentors radically
affect either thenaCCeptanCe or the rejection of the initial
activities. Acceptable results have been attained when a basic
assumption was made that educators are responsible professionals
who want to achieve higher standards and are competent, productive
individuals. This basic assumption c¢oupled with an open, non-
defensive attitude on the part of the presentors offers a high

. degree of predictability to success or failure.

Workshops that inCOrﬁorate the group -- re-group procCess --
generally get better invoivementlfrom participants than do the
au&itorium seating arrangement where participants are "talked

at'"" for long periods of time.

DECISION-MAKING
The rapid rate of change that confronts the world today
seems to allow decision-makers to rationalize that "a decision

had to be made and there was not sufficient time to consult others'.

(3) J. William Pfeiffer and-John E. Jones, Structured Exberiences
for Human Relations Training, (Iowa City, lowa: University
Associates, 1973)

e
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This is often perceived as an acceptable and evenlexpected approach
until the effects of decisions begin to surface. But people are
no longer willing to allow themselves to be engulfed in activities
r
in which they have no control. People are now asking -~ and even
demanding--- the right to be included in the decision-making
process. If this process is to be successful, the groﬁps_ﬁhat.
are affected must be involved-early-in the decision-making
activities. Many pitfalls are present to make the process 'difficult.
However, if the designers of change are open, honest and promote
" humane ways of initiating relationships, the probability of success
is strengthened. |
Teachers are the finallgatekeepers of information and methods
that reach the student. The careér education leader must,-there- 
fore, establish an open, friendly, and trusting relationship with
the classroom teacher. In many situations the career education
leader has respbnsibility for imblementing prbgrams:but no
authofity in the system.  In the past fand to éome extent now),
this would have been considered an impossible_situation. However,
" in the light df new evidence, it seems that a helping relationshi’p
is more effective in bringing about positive change in the class;

room.

COMMUNICATIONS

Effective and meaningful communications is contingent upon

<

~all Persons concerned haviﬁg the same understanding of the terms

used. Several factors hinder the communications process and

"
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therefore limit the rate and quality of support from community
groups. Most groups have their own jargon which has been developed
over a perio. of time and which may unintentionally severely limit D
both understanding and communicatien. It is recognized that this |
situation exists in other career areas, but educators often
forget that they also speak in.a heavily jargon laden language.
For example, the very term "career educatiqn" has had numerous
definitions over the last few years. When pérsons outside of
the career educagion.mo?ement are confronted with the term
(career education) they often believe they understand what is
said but the communication is filtered through different experiences
énd may actuallx convey several meanings.

Language ﬁust belmeaningful to its users. For many children, .—
youths and adults, experiences in the nonverbal world are necessary
to add meaning to symbols commbnl? used. The cémpletgly cognitive
approach of utilizing nebulous symbols in defining other symbols
(words) does not necessarily provide the meaning which is a pre;

~ requisite to full and complete understandiﬁg of our'lanéuage.

The skill of cémmunicating is the single most important-
tool that men and women have at their dispoesal. The basislof
intellectual activity is the ability to accurately manipulate
symbols so that others can understand theJnonVerbal world about
which individuals communicate.. Coupled with the manipulétion of
. s?mbols_ié(thé need to understandlfhe conseduénces of language

usage.

&

L
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To illustrate the need, the lexicographers (authors-editors)

of The American Heritage Dictionary of the English Lanfiuage

commissioned a.usage panel of about a hundred members to expose
~the lexical opinions of a large group of leaders with recognized
-ability to speak and write good English. According to the lexi-

L

cographers:

...It is significant that on specific questions,
the Usage Panel disagreed more than they agreed,
revealing a fact often conveniently ignored --
that among those best qualified to know, there

,is a very.-considerable diversity of usage. .
Anyone .surveying the panelists' various opinions
is likely to conclude that good usage is indeed
an elusive nymph, well worth pursuing but in-
constant in shape and dress, and rather hard to
back into a corner. (PageiXXIV)

Expériénce has indicated that-tﬁe education community ma?
~be the unit which is most severeiy handicapped by the definition
syndrome. When comparisons are made amdng'eQUCators, they fre-
quently have divergent ideas about the ‘term careef education and

what it means. Oné of the mbst effective means developed to
communicate the_concept‘seems to be the utilization of examplés
of activities that accompény what is generally understood as
career education. Persons or groups may feel that after one or.
/xwo examples thgy understand the concept.of career education.
But in reality,'it usually takes many mofe hours of dialogue for
the individual to perceive the "big picture”. |

In defining career education, emﬁﬁﬁbis should be placed on

the need. to refocﬁs courses so that they meet the needs of today's

students. Attention should be given to dé&isfng techniques which

Ll B Y
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Hélp pull togethef:traditional thought and emerging social con-

cerns. Those who are being introduced to the concept of carcer
education must come to a réalization that one of the most . >
promising approaches for revitalizing learning on the American
educational scene today is career education:

Career education is essentially an instructional
strategy,. aimed at improving educational outcomes
by relating teaching and learning activities to
the concept of career development. Career educa-
. tion extends the academic world to the world of
work. In scope, career education encompasses
educational experiences beginning with early
childhood and continuing . throughout the indi-
vidual's productive life, A complete program of
career education includes an awareness of self

and the world of work, broad orientation to
occupations (profe551ona1 and non-professional)
clusters, career preparation, an understanding

of the economic system of whlch4jobs are a part,
and placement for all students. '

- e

Experience has indicated that one of the most important

facets of communication is sending! messages, which convey sincere
N . .
—

'honest-feelings.' Group process procedures support the idea that
e being defensive when beliefs or ideas afe challenged actually

_deters message transfer. Many persons find it difficult to ex-

press-a-belief and then when challenged, not return the challenge
Ty
with anxiety or anger. However, many group leadefs have found

the non-defensive approach .to be an effective method of intro-
. p 2

ducing a new concept.

It appears that an appropriate way to introduce career D

education to the many different communities is to establish a

(4) Career Educqtlon, Washington, D.C.: -The Coqpc11 of Chief
State School Ot tlcers, November 16, 1975), p. 2.4

77
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workable, comprehensive definition withousable language, be willing

to engage in dialogue, exhibit patience and non-defensive under-

b'." . N . '«5“’

"atdnulng hlle~:;,‘wan- o Jain acceptance of the idea.

LI

Communication techniques are rebognized as having more effect’
.upon exchange of information and reaction of the various per-

sonalities involved than previously thought. In many instances,

how a statement is said may carry-more weight than what the

speaker ‘actually said. Thomas Gordon, in Leadership Effectiveness

Training Work, has éﬁéﬁested tﬁatlusing "you'" statements (e.g.,
"You oughtnto do', "You should do", '"You did it to me", are
considered very threatenlng to the person who receives that state-
ment. On thé othe:- L;"Q; ‘When the "I" statement (e.g., "1 feel",

etc.,) is used, the person receiving the communication knows that'
feelings about the particular matter 1n questlon are belng
expressed w;thout a threat. Of course it is absolutely necessary
that the "I" statement and the feelings be congruent; that is,

what is said must also be communicated by observable action.’

k]
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EVALUATING THE PROCESS

Often concerns which have been caused"by inadeqQuate attention

L

———

- Eo the proéess phase of the venture ‘contribute to negative product
evaluation results. Educators are often stYmied by the negative
results and lack logical explanation for the findings.

Too often educators make clear-cut decisions about the wofth
of educational programs solely on the basis of a Single product
outcome (such as quiiﬁic stﬁdent achievement). On the basis of
that outcome, edﬁcators may wéll deéide to expand the prograﬁ or
limit its role to some degree. It goes without saying that
product or summative research is an important part, of evaluation.
Yet its importance must not overshadow the need to establish on-
going procedures to evaluate the process.

lP}qcess or formative evaluation involves a set of procedures
to determine the worth of specific educational endeavers during the
formative stages. In the context used here, the formative stages
are defined asrthosg‘Stages whiéh involve the concéptualization,
progrém planning, and staff development efforts which take place
prior to largg scale implementation in the classroom. Process

evaluation often is concerned with evaluating the process of

- learning for kindergarten through twelfth grade students while

Yy
1

failing to evaluate prior stages.
Programs often fail because of inadequate attention to the
important .human relations aspects of conceptualization, program

planning, and staff development. It may appear that once a plan

* .
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of action is devised to achieve the objectives of conceptualization,
program planning, and staff development, career education leaders
should be able to transport the plan from place to place. But
due to the changes in ourselves, emerging social concerns, politi-
cal issues, and the camplexitieé of group processes, individual
plans of action must be devised for each situation.

“r

Such plans must be based on the best estimate of the situation
(background, experience, and prior process evaluations). However,
career education leaders. cannot be complacent with the knowledge
"of prior successés. Each situation must be evaluated quite early
in the process and changes made so that the process phase of the
venture is effective in accomplishing its objectives.

-Evalﬁatian, so long as it is used as a means and
not an end, is a continuing, on-going process.
And it starts, if done properly, when the initial
efforts -- the planning -- are made. Again,
evaluation is not a goal in and of itself; it is
not something that is accomplished and then for-
gotten. And because of its continuing nature it
is an invaluable tool tg use in viewing changes
which have taken place. :

The writers believe that career education possesses far more
potential than is currently thought by theoreticians and practi-
tioners. Yet the potential cannot be recalized until the process
‘phase of the venture is accorded the importance which it deserves.
This means that continuing process evaluation must be viewed as an

invaluable means to focus on the developmental process which takes

place prior to large scale implementation in the classroom.

(5) David L. Jesser, "Evaluation and Career Education: Some
Observations and Reflections™ (Paper presented to the Alabama
State Conference on Career Education, 1975, Montgomery, A}abama),
p' 15. . e -
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The results of these evaluations may indicate.a need for

greater attention to human relations concerns. An on-going evalua-
tion must be incorporated into a process design which employs a

dual focus related-to human relations functions and task functions.

INITIAL STEPS

The purpose of evaluating the process early and continually is
essential if imm;diate adjustments are to be madé in the process.
Very early in the process, the career education leaders must
firmly establish themselves as persons who are committed to
listening to the group representatives and are committed to
adjusting methods and procedures. |

Before any member of such a group can become secure to the
point of sharing information-#nd experiente, he or she must be able
to answer the question, "Who am I" in relationship to everyone else.
The most logical answer to this situation-appears to be personal
‘intrqductions of persons involved. Far too often the introductions
are very quickly dispensed with by asking each person to introduce
himself or herself; |

To allow the précess evaluation %o'begin, adequate time for
introductions -- getting acquainted -- must be provided. At least
an hour should be schedivled for this purpose. Larger groups .
should be broken down into g;oups of thtee or more. The individuals
should be instructed to obtain information about each other so that
- they will be able to intro&uceaone of the persons the following

day.

o
’\\

”,
4

e




(DRAFT) o - 13 -

The individuals usually will begin by asking each other for
official and unofficial background information for their intro-
ductions. But once they begin obtaining information Of this
nature, they will usually "begin to discuss the design and develop-
ment process in which they are involved, the concept of career
education, etc. Atlkhis point, informal evaluation of the process
has begun. - : ' ) .

The pq;paSg of the introduction appears merely to be a w#y
to determiﬁé who the people represcnt. Yet of greater importance
are two additional ﬁarﬁoses: ;(1) to provide opportunities f?f the
participants to informally ‘evaluate the process and (2) to achieve
social mobility in a group of strangers.

A mistake often made by workshop lea&ers is that of assuming
that because the individuals are froﬁ the same community or school
they are well acq@ainted with each other. This is a poor
assumptlan -- even in a small community or school. )

Through the initial q&all group dlscus510ns to abtaln infor-
mation for introductions, members will begin to share feelings and-
cdqferné about c;reer‘education. A person may feel alone in '
relétianship to a particulaf concern. As the participants begin
to share feelings, the peréon begins to understand that others
share his feelings. If‘memﬁers of the group do not know thét~
others feel as they do, the isolation is as'real as if each per-

son has separate and distinct feelings.
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-To confirm to the participants that the workshop leaders are
sincere in their efforts to conduct a vidble WOrkshop, an activity
sueﬁ as the one-way two-way communications ‘exercises should\be
:utilized. These‘activities very clearly indicate the need gbr

two-way communications and bring to the surface barriers to

-
+

gommunications.

ESTABLISHING GOALS

In order for a group of persons to work together harﬁOniously
and make effective deEieions felated to the design and develepment
of careei educatien, they must have sohe experience iﬁ COnsensus

decision-making. The NASA Decisions by Consensus exercise enables

members of the group to experience dec151on~mak1ng in a simulated

problem situation which is non-threatening. It enables participants

to evaluate the quality and effectiveness'of individual decisions

as opposed to group consensus decisions.

| Most of the participants will have had practical experience
with other methods of decision-making. But it is likely that only
a few of the garticipants will have had the opporfunity to explore
. the gonseduences of consensus deéiéion-making undef controlled
conditions in which they are not risking their reputations should
the dec1510n obtained be unsatisfactory. An exercise of this
nature affords a practice arenaﬁin which immediate feedback is

provided. And ‘it also provides individual members with skills in

handling disagreements. (See Appendix A for illustrative examples.)

.
L "

D
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', After persons involved in the career education process agree
to some basic objectives and have common direction in where they

{ want to 36, procedures must be devised to achieve these goals.

‘f-f

Many techniques to assist in the evaluation process are
\ ,

available to groups that initlate care2r education efforts on
either a large or small scale. The recent push.in education
circles for the use of MIé (Management Information Systems) has
caused educators to give more attention to detailing activity
and time charts. The uge of Flow Charts, PERT Charts (Program -
Evaluation Review Tééhﬂiques): and simulated problem solving by
prograrming computers with base line data, are only a few of the
means used in today's complicated evaluation procedures.

Anticipatiﬁg contingencies is one area fhaf seems to become
more important than ever because of the quickening pace in educa- )
-tional circles. Contingencies exist today that received only a
cursory glance a few months ago. Many are so important that if
they are overiaoked the total program could be in serious danger.
One major item, as an example, is the rapid change in energy costs
and 'supply which has often curtailed or eliminated field trips in
career education programs. This again emphasiées the importance
ﬁf incorporating a formative evaluatiﬁn process as well as a
summative or final evaluation in the overall career education
Prt_)'ceSS.i - .
- Individual techniques that are used by some career education

practitioners may differ greatly but should not be discounted

because .they arc mercly different. An effective evaluation will

Tn e
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explore and assess the variation in tochnique and frequently the

different approach may be more effective -- or just aé effective =-

*

than the more conventional procedure. It is usually helpful, o
however, if any planned variations can be anticipated early .50

that adequate attention can be given to evaluation.

EVALUATION PROCEDURES

Since the process focus (human relations orientation) .and
process evaluation are intricately intwined, there is no single
point-in time when one éan say, "We Have arrived". The need to
view evaluation as a continuous, on~-going process cannot be over-
cmphéﬁized. The evaluation must take many forms (formal and
informal}.

If the program leaders are willing to utilize evaluation -
results which are obtained early, later evaluations will tend to
yield valid results. If they are unable or unwilling, later
evaluations will probably be less valid. And if the participant’s
evaluations are viewed as a formality whicp have no impact on the .
program design, participants are likely to grow uneasy about being
open and honest with them,

An evaluatipn approach which reduces the level of risk for
each individual utilizes small groups to discuss and recerd the
judgments, recommendatiéﬁE and questions during the first &ay;
These evaluations are collected and-time is - allowed on the program
duriné the éirst day so that the j;ﬁgments, recommendations, and
questions can Be‘discussed openly. Changes are made on the pro-

gram to accommodate the concerns of the group. When concerns

-
.
LI
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cannot be addressed immediatcl&, the reasons are explained to the
group.

Once the participants recognize that the program leaders are
earnestly seeking their judgments, so that the program can be
altered to meet their needs, the participants can submit unsigned
cards which will generally provide more personal judgments,
recommendations, and questions.' This procéss should be continued
on a daily basis with ample time allocated for the preparation of
the cards and discussion of the evaluations,

Other, more farﬁgl.evaluafions can also be utilized to obtain
pr5cess evaluation data. Semantic differentials and familiarity
scales can be devised for use in measuring. changes in attitudes
and degree of_knawledge.in pre-test post-test situations. )

The semantic differentiél utilizes pairs of adjectives with
opposite meanings ta'dcscribd'the participant's attitu&e abou; a
word, term, or concept. The participant; are asked to indicate
their feelings about the word, term, or concept by placing a check
mark alongside the continuum which cantains-opposite adjectives
"on the extreme°left and extreme right. (See Aﬁpendix B.)

" The participants are pre-tested prior to the time that they
bcgin receiving information about career education. At the con-
clusion of the workshop, the semantic differential is administered
a second time to obtain post-test data. |

The degree of attitudinal change is detgrminedifar each
participant~by coﬁparing the pre-test position against the post-
test position for. each setr of adjectivc;. For example, one

peint can be awarded for each shift in positions or weighted

Su
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scores can be arBitrarily assigned. The total score divided by
the number of participants will indicate the average change in
attitude related to a particulér word, term, or concept.

The familiarity scale may be used in a similar fashion as
the semantic differential. Pre-test and post-test scores can

be compared to determine the degree of change produced by the

process. The familiarity scale is included in Appendix C.
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APPENDIX A (1)

Consensual Decision-Making

[

Consensus
Group consensus represents a decision-making method in which
all participants contribute resources and all share in the final
decision. No decision becomes final which is not understood by
. -

nearly all members; for this reason, consensus is d1ff1cu1t "and

sometimes 1mp0541b1e to obtain. It requires a falrly advanced

skill in two-way communication, coping with conflict, and ﬁsing
individual resources.

For us, consensus daég not mean. a unanimous vote; nor does
it mean that everyone agrees; It mean§ that (aj everyone can
paraphrase the. issue to show that he underétands it, (b) evéryone
has a chﬁnce ia describe hig feelingslabaut the issue, and (c)
‘those wﬁoacaqtinue to disagree or have doubts, indicaté publicly:
that they are willing to give the decision an experimental try -
for a-prescribed perio% of time. Consensus is a condition in
which every member is w&lling to- go along without sabatagiﬁg the
deciéian. This does not mean that the decision represents every-
one's firét choice. It means that a suff1c1ent number af peaple
are in favor to get the decision carried out whlle others under-
. stand what is happening andowill nat obstruct it. - I
An essential technique for obtalnlng a consensus 1s the/

survey. The full use of thlS technique, involves the f0110h1ng

Flrst, someone presents the 1ssue clearly. Then, one-or two others

A
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' + APPENDIX A (2) /
attempt to clarify it by restating it. Then everyone in turn
(‘ states his reactions to the proposal. tThis is taking a survey.)

Each person should be as brief as possible while still

being clear, but he need not restrict himself to yes or no.

. He might say that he is uncertain, that he is confused and wants .
to hear more, that he is-experiencing some pain, or he can simply
say that he doés not wish to talk.about it. A group using the
survey should not allow an individual to remain completely l,‘ﬁa
silent. If §6me6ne'ébgs not want to speak, he must af least say
explicitly. he wants to say nothing. _%his assures the group of

_. bringing up-to-date its knowledge of every member;s point of view

on the question and of doing so through ekplicit statements, not

)

- . presumptions.

|l
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APPENDIX A (3)

A Mini-Version of Problem-Solving and Action Planning

The following ﬁrbcess is intended to provide general guide-
lines for a group wi;hing to methodically,_ye; quickly, engage
in problem-solving and action plannihg activities,

An organizational problem is herein defined as any issue
for which the whole group wishes to plan, and which can be planned

or decided in a short period of ‘time.

Stage 1: Define the -problem

> Given the issue for which you have convened, discuss
some of its broad parameters as a problem. Why is it
a problem? What are some of its facets? What are
the underlying issues that present problems?

Stage 2: Suggest alternative solutions

Each member of the .group will try to think of two
viable solutions to the above problem. Take some time
to think about these solutions and to 1list them below.
Then share them with the group. .

(a) R

(bj

.

Stage 3: Choose some solutions (not more than five)

From all af the alternatives before you, you must as .
a group choose -about five of the most promising .,
< solutions. This must be a group decision based on

COnsensus. ;

@

<7
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APPENDIX A (4)
Q 4
( N In arriving at a consensus group decision,

(1) everyone should feel free to state his reasons why
one or more items should be listed among the five

(2) the communication skills learned earlier should
be used e

(3) a survey should be taken when actually making

i) .the choices

(4) every member of the group should "own" or be

willing to support the five alternatives whlch
are finally chosen

' Stage 4: Make some action plans

OQutline, based upon the solutions you chose,some plans

for implementing those 3olutions and for resolving the

i problem. The Plans should be as specific as possible

- (including when, where, who-and how). All of the members
of the group should agree to help implement the plans.

The plans sﬁould be recorded and every member of the

group should receive a copy of them.

Stage 5: 'Checkikgjon the groupn's effectiveness

You have been working together on a task, To help you =
work more effectively in the future, it is important

that you review the process of how you have worked
together during the last hour or so. Do you personally
feel satisfied? Why? Why not? How could the team

work more effectively in the future? :

-
el

rﬂ
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_ PURPOSES

A.

B.

C.
THEORY

1.
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APPENDIX A (5)

Encouraging mutual problem-solving
Maintaining a permissive climate

Facilitating the group's task activity

.

Problem-solving groups typically progress too rapidly
toward a solution. Once a task is begun, psychological
forces operate to push it toward solution. Much
experimental evidence is available supporting the -
value of delaying reaching a solution and spending more
time focusing .on the problem. .The convener must inhibit

. his tendency to push toward salutlon mindedness and

ACTIVITY

1.

b. quntifying resources-

encourage problem-mindedness.

Disagrcement is a valuable tool for creativity and
effective problem-solving. The convener should encourage

respect for disagreement and turn it into a stimulant
for new ideas. ,

Evaluation and criticism inhibit idea- generation. The

convener should delay criticism by seeking alternative
contributions.

Conveners have much power, even when they have.no formal
authority. The convener's suggestions are often blindly
followed or resented, thus he should be aware of his
domination and try to control it.

Leadershlp is a. set of functions. The convener should
encourage shared responsibility of these functions.

ﬁélpful behaviors regarding the task/content:
a. Organizing-agenda-building

1

c. Keeping group in phase.:

L
d. Encouraging dispersed participation
e. Diagnosing and evaluating progress

f. Seeking information and alternatives

~y
t(} ‘-)

<7
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g. Clarifying ideas, paraphrasing

h. Summarizing or asking for a summary
i. Checkiﬁg for agreement

j. Taking a survey

k. Asking for a decision

1. Encouraging disagreement

2. Helpful behaviors regarding gtdu; process/maintenance:
a. Attending to feelings of confusion
b. Keeping members involved
c. Reinforcing contributions by others %
d. Relieving tension - ¢ .
e. Clarifying hidden assumptions
f. Debriefing or conducting other evaluation
g. Attending to physical surroundings
h. .Checking perceptions

. i. Listening actively (paraphrasing) and gncouraglng
S others to paraphrase

j. Recording members' ideas

£~
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i

Semantic Differential . ‘ 4

Name:

This is not a test. There are no right or wrong answers. We
are interested in how this group of educators feel about certain
concepts. Information used from this instrument will be reported
gnly on;a grouﬁ basis. No information on individuals will be pro-
fided to local, étate, or federal agencies. The information you
provide will be keptﬁétrictly\confiQential. ' . '“

At the top of the next page is a word. Beneath the word QSL}L
a pair of words with opposite meanings. |

You are to place an "Xﬁ‘in the space nearest to the meaning
which tells how you feel about the concept.

*

For .example:

et : SCHOOL
Pleasant - X 2 _ Unpleasant
Inactive _ ) ' X Active
Friendly = . X - ; Unfriendly

' . B . -
—_

'In this example the person felt.that SCHOOL was sort of
pleasant, but not very pieasant 50 he piacga an "X" in one space
away from pleasant. .‘ -

Then he felt that SCHOOL was very active, so he placed an X
- in the space right next to the word Active. |

Then he felt that SCHOOL was not friendly and was not‘un;
friendly, so he placed an "X" in the ﬁiddle space Betwéen friendly
and unfriendiy;

Remember, put only one "X" on a line.

I T A 95 L
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CadbER EDUCAT LU

" Pleasant . : | | Lnpleasant

*

"inéctive

Friendly ‘ : : Unfrieadly

G .

Energetic ‘ i ‘ - Lazy .

slow ' ' i Fast

Good

Hard

Fair

+Violent

Sharp-
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FalLIAALITY SCALE

This is not a tesi. There are nO right or wrong onswers,
The following tersis represent concepts that may be necessary to
develon, organize, and inmdlement career education programs. NO
infornation on individuals will be provided t0 local, State; or
Federal agencles. 'the infornation you nrovide will he kept strictly

-

confidential.

Educators vary in thelir degree of familiarity with these
concest3. Yau are not expected to be familiar with a1l of these
cancedts. [ndicate your isalllarity with these concests by rating.
each tor. according to tiie following scales

Vo':s 1 an very fn’iliar with this concept

I am rather £23ll%ar with this conceot

i au podersiely foriliar with this concept

i sliéhtlz_fnriliar with this corcent

I am not foniliar at all with this concent

Circle the rating that rost accurately represents your degree of fanillarity

with each concept.
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Carger Education
Carwor Awaronéss
Carear Orlentation
Carear Explorat?on
Vocationaf Education
Cluster Concept program
Fleld Expe?iencas
Curriculﬁm Blending
Resource Role Models
Simulation Activities
Role Playing -
Psychomoter Activities
Behavior Modification -

Future Shock

Multi~-occupational program

Cocperative Education
Axticulation
Behavioral Objectives

Teaching Strategles

Experiential Activities

Very Familiar
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5 3
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CREATING AND UTILIZING ADVISORY COUNCILS

A report compiled as a result of a special
interest group session at the

"National Conference for State Directors of Career Education"

May 2-3-4, 1976 Phoenix, Arizona

INTRODUCTION:

Recent federal laws, rules, and rcgulatiohs, including those
relating to career education, have specifically called for the
creation and use of advisory councils at the stat¢ level. The
framers of such laws éﬁd'rules,“howevér, should recognize the in-
dividual uniqueness of the individual states in the design of matters
concerning advisorf councils. Some states, for example, mandate by’
law the number of boards and councils a state agenéy may create.

In such states, a federal requirement that advisory councils be

formed with certain prescribed numbers-and a restrictive description

of membership could cause serious problems when state advisory
councils for career education are created. It_is therefore recom;‘
mended that the mattefs of membership -- who, how many, etc.. -- and
duties be left for th% determinétion of each state and extfa-stafe
" jurisdiction. ! h .

The above in no way is intended to lessen the {mpartanﬁe of
advisory councils. Such bodies are perceived as being esseqtial
 to sutﬁessful émplemenfatiaﬁ of career Qaucatian-oriented programs.

--To-the extent possible, however, formation should be a matter of

local (state) concern.
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AREAS OF CONCERN:

)

vimamt o mmemann — ¥

_which might be considered include those in areas of:

Nhat groups should be represented on a State Carcer Education

Advisory Council?

It is a consensus that the list providéd in the proposed
rules for caréér education programs should consist of at least
50% representative areas other than education. -The membership
of this council should be flexible tﬁ address the outcomes to
the state. (Attachment A contains the suggested list of members

which may or may not be adaptable.)

“e
~

What are ways to achieve balance In an Advisory Council s0 as
to serve both political and content ends?

In establishing or identifying the council, membership must be répresenta-

tive to the major socio-economic areas of the state. This issue is further
elaborated in the following area of concern.

- Wwhat” are the mechanics of establishing and operating a State .

Career Education Advisory COuncil’
The state education agency should formulate by- laws to
determine goals and objectives for'the group, and for establishing

whom the group is advising. Suéh'by-lpﬁsoshouid be quite

specific in terms of membership, appointing authbrity, role

of administrative personnel and should indicate funding sources
that could be utilized for implementation purposes. In some
instances, it may be desirable to "hand pick" key.individuals

N

to serve on the council; in other cases it may well be more

‘appropriate if clicntele groups namgd‘iheir OWn representatives.

After an Advisory Council is formed, it would seem to .

be desirable to create several sub-groups or committeés. Some

.

b

1~
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Bud%etin§ financing, funding resources and
legislation.

Program, operation, services, activities.

Evaluation, planning, research and special
studies.

State plan evaluation, guidelines and
recommendations.

Personnel, professional development and
teacher educatlon.

Bu51ness/1ndustr1a1 development, industrial
skllls, employment,.and manpower needs.

PUbllC 1nformatlon, public relations, publica-
tions and reports. ’

-

State affiliations, structured and unstructured
relationships.

Ancillary services.
Exemplary programs and projects.
What should be the relationship of the State Career Education
Advisory Council to the State Vocational Edugation Advisgsory
Council? .To Higher Education Councils? Others?
A p051t1ve and compatible working relatlonshlp should
" exist between career education’ counc1ls and other individual
state councils. In some instances, however, career educatlon

might be treated as a sub- sectlon of several counc115 or as

joint membership to the vocatlonal'educatlon council.

-

Suggested relationships to other state councils might be

summarized as:

2. Several members of the career education counc11
who are 301nt members on other counc115. Lo

b. Exchange of meeting mlnutes and reports pre-
pared by career education council.

Los
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¢. Work toward cstablishment.of sub-committee on
career cducation on existing councils.
A ;

There would seem to be considerable benefit if state councils D
for career education were to have a relationship to the National

Advisory Council for Career Education. Such a relationship or

El

involvement might include:

a. Communicating to National Advisory Council
s concerns about needs, such as the establish- .
ment Oof long-range pianning efforts.

b. Communicating areas of concern where federal
funding -should .be sought.

c. Providing input concerning national policies
and legislation for career education.

d. Serving as a linkage between local and national
levels, especially in the areas of policies and
related concerns. :

e. Providing the National Advisory Council an
annual report regarding activities of the State
- ’ Advisory Council, and at the same time indicate
‘ state and local career education needs as it
pertains to the items above.

- 5. Wﬁat role should an Advisory Council play in communications?

a. To assist in the development of the State Plan for
- Career Education.

‘ - b. To locate and enlist support and assistance .from . o
. . , key state, and perhaps local, groups. -

c. To provide a clear linkage at the state level
between education and work.

d. To serve as a catalyst for state action and involve- D
' ment.

e. To provide information regarding educational and - -
education- related needs in the state. I
To make recommendations about policy formulation in
the state.

Lul
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To advise on career education program development.

To conduct and communicate evaluations of career
education.

To play a role in assisting and advising local

advisory councils and communicating local and state

concerns to national adv1sory council on career
~education.

a State Advisory cauncii be most effective In making

recommendatlons for pollcy formulatlion?

Learning about policy, policy development, inter-
pretation, execution and publicity.

Determining the cliéﬁtele'and‘the services to be
rendered to each group among the groups composing
- the clientele. This can be done by:

1} Finding out what groups are served and how
they are served.

25 Determining the educational needs of served
and unserved groups. .

3} Studying the migration . into and out of area
and educational implications.

4} Deciding how local schools should be affected
by state, national and world needs.

5} Determining what school can do best and what

should be left to others.

Determining the public purposes career education
should serve. To do this it will be necessary first

to:
1} Iderntify the purposes the State system is
trying to serve.
2} Propose purposes definite enough in order

that evaluation can properly be acconpllshed

Pr0p051ng arrangements for evaluating.

1) Learnlng ‘how program is now being evaluated

2)

Recommending other means of securing regular’
systematlc evaluations. { .

i l'l-'"{; d

- >
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e, Studying and making rccommendations rcggrd}ng:‘
1) Organization and administration ;f program
2) Program planning |
3) Staff
4) Funds

SUMMARY :

The following suggestions to gath state ﬁoordinator of career
education were offered_gs_an appfoach to preparing a preliminary plan
Of‘acfioq. . .

1. Specify groups -you plan to use in your council.

" a. Show how you will achieve "balance" between political
influence and career education expertise on the council

(not necessarily 50-50).

b, Indicate names of individuals and groups Yyou will
recommend to Your chief, state board, or.governor.

2. Outline the mechanics of how you propose to establish and/or
operate your state counc11. This could be set forth in terms
of the followiag: ‘ :

a. Status of council, purposes (critical importance),
and limitations.

L

b. Membership and terms of members.

c. Comﬁitfé&émgflihe'councﬁl.

d. Relationships to other councils (e.g., vocational
education, higher cducation, manpower) and duties
of members.

e. Organization of council (e.g., meetings, methods
of problem solution).

f. Role in communication.

£. Approach to formulatlng policy recommendations.

R . ' ® 'IU:;
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Attachment A

- GROUPS TO BE REPRESENTED ON A
STATE CAREER EDUCATION ADVISORY COUNCIL-

Major units af the state-educational agency and where .these
are separate organizations’

la. The State Board of Vocational Education
1b. The state system of higher education

Other state governmental units whose assistance is considered
necessary in implementing career education

Business and industry

Labor

Institutions of higher education Wthh prepare educational
personnel

School administrators
Counselors

Teachers

Vocational education personnel

Parents
Studeﬁts
Federal government
Local board members

<3

Professions
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DEVELOPING ADEQUATE EVALUATION PROCEDURES

A report compiled as a rosult of a special’
{nterest group session at the
tors of Carecer Education"

#National Conference for State Dircc

May 2-3-4, 1976 Phoenix, Arizond

I NTRODUCTION

- Because of the ‘high degree of expressed interest that had

already been expressed, -and because of the obvious need for
sound evaluative procedures to be incorporated into forthcoming
state plans for career education, a."spécial interest work
session" in evaluation was made a part of the ép?ing conference
tors/coordinators (PhOenix, May 2-4, 1976).
Conference participants who had indicated a desire TO explore

of state direc

and examine the issue of evaluation were given anlappartunity to

meet, as a group, for the better P
pr. N. L. “"Mac" “cCaslln of the Center for Vocatlanal
Mé. Barbara h

art of two days for this pur-

pose.

s a facilitator for the graup

Bducation, setved a
served as 3@ recorder and 'summarlzer

Gutheil, from Vermont,
s a basis for this somewhat expanded

her summary Paper has served a

report. )

‘The group did- examlne the issue of evaluatibn in both broad
_and narrovw tantexts, but primarily confined its discussions and
evaluation as it

+ hand, viz.,
to career education efforts and activities.

'{. applies
L4
it is extremely d1££1cu1t to separate evaluation of something .

delibera;ians to the topic a
(Obviousl},

* from evaluation per se. The group recognized this and was able

om0 [WORIG DBART]

v ,
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The group agreed that during the discussion periods soveral

questions would be addressed:
e Wwhat ls evaluation of career education?
e WhYy should we evaluate career education?

e What types of evaluation are commonly assoclated
with career educacion?

e What prodlems are often encountered when con-
ducting career education evaluation?

e What are appropriate indicators of career
education successes? Fallures?

e What resources are auailable for conducting
evaluations?

e What are the requirements of career education
evaluation? .

e What are the essential components of an adequate
evaluation program?

t
L

- As might well be expected, all of, the above questions were
not resolved or answered to the satisfaction of all partiéipants.
Iﬁ fact, as the seminar session progressed, some of.the questions *
actually evolved into different, but no doubt mﬁre meaningful,
questions, Nevertheless, the questions -- or more appropriately --
the concerns, were discuséed as described in the paragraphs that

follow.

"AREAS OF CONCERN

I. what is Evaluation of Career Education?

In addressing this particular concern, the group very
4 quickly noted the difficulty of arriving at a mutually
- -_ agreeable definition. .But while differénces in terms of
difinition did surface, the differences appeared to be on

v .
L.}

Jin
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various points, as it were, of a continuum. In other words, the

differonces appeared to be more in terms of degree rather than

! .o‘ .- s‘ll‘:’i NTEAS .'o,--.."'ﬁ‘ ' . L f{ "
N . * - » ...4 b - —
During ‘Wi xnltlufbexamination of the topic at hand, several
references were made to the recent publication that was prepared
by Development Associates for the U. S. Office of Education,

Evaluation and Decision-Making. It was noted that this publica-

éian éould be an extremely useful tool for state directors/
coordinators, and especiéily so if they perceive themselves to
be program managers (at iZast in a broad cantexti. It is in-
teresting to note that mosf state directors/coordinators did not
have access to theo ﬂﬂh’ﬂrﬂtﬂﬂq,untll after their arrival in
Phoenix. The- f%ct that seVeral took some time from an already
crawde&-schedule to peruse it speaks rather well for the interest
. of the group. y _

In order to get at the basic question, "What is evaluation
of career education?”, it might be well to first consider (as
has been suggested) '""What is eValuétion?# One definition,
and hence a point of departure, is found in the publication
already mentioned: |

Evaluatign has been defined as a process '...designed
' to assist management to obtain reasanably objective
information abaut projects and programs in a regular
fashion so that lesso~s learned can be applied to
current planning.decisions and future operations.’
In a similar context, and still in the "point of departure”

area, a recent ASCD yvearbook suggests that evaluation in education

is the process through which evidence relating to changes in -

g
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stﬁdcnt behavior has been gathered as the student progresses
through schoolﬂ
These and other definitions served to stimulate considerable
disdus;ion and thought recgarding the ''what" of evaluation, and
resulted in a definition which seemed.to have a consensus:
¢ Evaluation is the process of delineating, obtaining,

and providing usefyl information for weighing or
Judging decisfon alternatives.

In gathering and providing information for decision-makers, it is not
only desirable but gsseﬁtial that a clear understanding is had with regard
to "who wants (or needs) what information?" and "when are the bits of infor-
mation needed?' and "what format is desired or required?" . This, in a very
specific sense, suggests the need for a good delineation of purpose.

But at the same time, the evaluative process should (ﬁr must) include
provisions for-obtaining infbrméxion. Such provisions should cbviocusly
include information concerning changes in student behavior. They should
also include, however, information and data concerning sufficiency of time,
adequaCY and availability of funds, and strengths and/or weaknesses of
ex15t1ng personnel. ,

. 8till in the context.of-the consensual definition, infbrmatipn, in order
. to be;useful, rust be Eroﬁided to the right person(s) at the right time in
‘the right sequence. If information about studénf pérfbrnmhte'or behavior is
needed in order for decision-makers to act, it -- the infbrmation -~ must
be provided prior to the fime #hén action is.scheduled to occur.

This, then, is a definition and an explanatien that were developed

during the seminar session. In every case where "evaluation" is used, the

phrase "of career education" might be’added.“To the participants, it

1iz
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satisfactorily answered the "what'. 1t is not, however, intended to be the

definition for all people. Instead, it is intended as a "point of departure.

II. WhYy EBvaluate?

No doubt a question such as this will seem so simple that it
really should not be asked, let alone answered. Interestingly enough,
however, the question itself seems to generate many, and sometimes
emotional, responses. One such response -- "A lot of evaluation is
unnecessary' -- seems to be fairly common, especially among state
directors/ceordinaters of career education and other state education
agency*personnel who might be perceived in the "program manager" role.
There are some who, 1n this context, would suggest that the primary
purpose of evaluatlon is to provide 1pformat10n needed to complete forms -
‘designed or otherwise put together by some bureaucratic type whose
motivation in turn is the perpetuation of a job.

Obviously, state directors/coordinators do not totally agree witﬁ
the above comments, but the comments do tend ‘to illustrate and emphasize,
the need for a better-understanding-of the "why''. State directors/‘
coordlnators, in examining the question, have attempted to ansuer it

by start1ng Wlth the idea that, if it 1s to be worthwhlle evaluatlon

mast result in sore form of action. Stated in another fashlon, one
‘might ask_ﬁwhat action(s) will be taken -- if and when the requested
_infbrmatien is provided?” Evaluation is defined in the dictionéry as .
ML a process in which a value is assigned or one 1n‘wh1ch a determina-’
tion of worth is made ~ State directors/coordlnators mlght well ask

(in terms of the above questlon) “So what ?" hhat/actiﬁﬁ'ls 11ke1y to

) // //".""

:follow? | . -

s -
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It has been suggested that improvement should be the raison d'etre .

- 1 + M e L]
. . . H “ A L
. -, T

) . 'nf pvalnation. State d:.rectqrs/coordlnators, in looking at the purposes, D

" have Sugpiet ™t et e a-_pu;puée of evaluation is not to prove, but to

o improve. It »- evaluation -- is not an end unto itself, but. is instead
a means to an end. The ultimate worth of any evaluation in education is
to be found in the benefits it offers to students.
But if evaluation is perceived as a means to an en&, it nmust egain
be emphaeized that some type of action must follow. Decisions must be .
made concernimny iuvse atiions. And evaluation, properly aceompliehed,

- will provide a sound base for the decisions.

III. What Kinds of 3‘:\..:......_‘,“..-' -45._’_, 'To Made?

If, as has been suggested here and elsewhere CEvaluatzon and

Decision-Making), a pr:unary function of evaluation is that of prcmdlng T
decision-makers with information on which to base decisions, ‘some '
consideration should be given to the kinds or types of decisions that

w

can or should be made.
In consldermg this aspect of the evaluatlon process, the state
’ dlrectors/coordlnators have suggested that there are intended decisions
and actual decisions, and that these decisions, whether mtended or |

‘actual, will relate to either ends or means. The _follomng matrix .

- perhaps will illusﬁrat_e_th_is concept: |
i} ) " v “I : - I r‘\_ -
Intended o Actual - LA

Ends Plamung demsmns to

Recyecling decisions to
determing objectives.

gulde and react to . -
attainments. E
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Intended Actual

Implementing deci-

Means | Structuring decisions _
. “sions to utilize, -
control, and refine

! to design procedures.
/ procedures {(moni-

/// | ‘ toring).

Information gathered through the evaluation process

v v S

should enable decision-makers to know:- (ll‘what is out
"there'"; (2) what.is to be done about it; tS) if it is
~being done; and (4) was it done? But if the infornation
is to be trﬁly dseful to decision~makers,'it is"imperative -
-this should go without saying -- thatﬁobjectives be well
thOUght through and clearly stated
The process of preparlng ob;ectlves in behav10r terms
has been descr1b d in various ways by many students of
' evaluatlon, and the ‘purpose of this report would not beln
served by attemptlng to rev1ew or report on all of. the
sources. The state d1rectors/coord1nators did suggest
however, that several techniques might be employed. One -

example, taken from Evaluation and Decision-Making,.'

(Appendix A) illustrates5tne manner in*whieh the goais of
career educatian can be listed both as 1earner eutcomes,
as' in the USOE Posltlon Statement, and how they can be
‘stated as behav1ora1 ob;ectlves for students ‘Another
technlque suggested is a three_column\table,ln,which the
actor is listed, theldesired behavior is'descrieed, and

the conditions are specified.

5

155
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Actor Behavior

.- Conditions

L L
T

Still another, and much more comprehénSive technique
that was examined and discussed by the state directors/
/ : ' / _ .
coordinators is the "Overview of Steps in the Evaluative

Process”, found in Evaluation and Decision-Making. This

model or schematic does not deal with objectiveﬁ-gg; se,
but it does identify the éeveral steps that must be taken
during the evaluative process o£ cyclé, ‘As such, the model
prpvidés additional insight info the types of decisions that
will have t§ be made throughout‘the process.” Hence, the

model is presented here:

£

Overview of Steps in Evaluation Process
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. What Sources of Informatlon Exist?.
| While it perhaps is obvious to some people, the idea
that information can be gained from a wide variety of
sources is not obvious to many. Sources of information
will depend to a great extent upon the specific type,of
inféfmation desired, but the-fact that there are often
many publics involved shﬁuld not be overlooked. As a
starting point, the~statgldirectors[caordinatars would
suggest the publics listed beiqw, but at the same time
would encourage the identification and addition of atheré.
e Students J
) Teacher;
, . - ‘ . ﬁaréntsf” ‘
. Adﬁinistrators-
o"Séhaal Board Member;
y \\ - ° Adviéafy-Cammitfeehﬁémsérg
| ° Representatlves of BUSlness and Industry
Many other pub11cs can and shauld be 1dent1f1ed as
sources from which evaluatlve data can be ‘gathered. The_’
preceding groups or publics are impoftant ‘and are SUggesfed
as a nucleus or as a starting point. Aga1n, however, 1t!
should be emphas1zed that the part1cu1ar evaluat1on effort .3_(

. will (er should) determlne what;sources should bgyused. L
- i ; . SN _ B : ‘ i
V. What Are Minimal Pre-requisites for an Effective Evaluation?

o

) ) . 5 . o . ..
It ‘has been said many .times and.in many ways, but in

. ﬁhe'thinkiﬁg of state-directors/;qordjnators;.it should Bg

- -
»
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stated again:

Evaluation provides one of the most important bases
for decisions affecting the nature, scope, and D
operations of the program because it tells what has

happened in the past as a basis for planning and

future action., Evaluation has been defined as a

process "...designed to assist management to obtain
reasonably objective information about projects and

programs in a regular fashion so that 'lessons

learned can be applied to current planning decisions

"and future operations',

The above, taken from Evaluation and Decisibﬁ-Makigg,

is intended to illustrate the most essential pre-requisite

for any evaluative endeavor -- 'a clear understanding by all
- X

concerned of "what it's all about". Without this under-

standing, there would seem to be two chances of an evalua- *

.tion being effective: .slim and none. e v
It would seem imperative, therefofe,_that state directors/
coordinators or, in-a more generic'sénse, program managers,

- should make every effort to insure that‘;fi concérned -- the
several publics -- have such éh understanding before the
mechaﬁics of an evaiuation are‘implémented.

This should not imply in anf way that the onus should

“be only on_ the participating publics. Quite to the contrary,
the onus rests ggr should rest) quarely on the brogram
manager. The-program manager (or in this case the state
director/&oofdinator)'wili have to do whaf is necessary and | - b'
possiblé'to acquaint the'variqus publics with the entire:

process. Purposes, intended resultant ‘action, resource needs,

time requirements, and the like will need to be carefull?




.'I.’I
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i

considered aéd explained. If additional funds will be }
required, those responsible for allocating such’ resources
willhhavefto be made aware of the requirement. If additional
personnqi are needéd, those responsibie for assignment of
personpél will have to know of the need.

These thoughts obviously suggest another essential
pre-fequisite for effective evaluation endeavors: A well
devéloped plﬁn for the evaluation effort. Such a plan would
(or should).providé for the concerns alluded to in the pre-

_ éeding paragraphs. Such a plan, however, would in all proba-
;fbiliiy include some consideration of available resources.
In any event, itlwould seem 1mperative that some type of
resource inventory be developed early in the planning stages.

With the above in mind, the state'directofs/coordinators
suggest several rather specific pre-requisites for effective
evaluation: | ‘

¢ The administration must understand, support,
and be committed to the concept of evaluation.

e There must be a weli defined purpose for
‘the evaluatlon

] Peallstlc goals for the evaluatlon must
be formulated.

e An effective environment for conducting the
evaluation must be establlshed Establish~
ment of this will depend, in varylng degrees,\
on:

+ role definition.

+ duties of evaluators.

+ organizational locatien.

-
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vI.

I
¢ Evaluation staff must possess the expertise
that is or will be needed. . /

I
ks

One aid to the creation or establishment of a suitable
climate or environment has been mentioned in several con-

texts: tﬁé'USOE_publigation, Evaluation and Decision-Making.

Another such resource is a publication prepared and dis-

tributed by the Center for Vocation Education, Developing

Program Goals for the Comprehensive Career Education Model

!1972!. The former covers the .process, while the latter
deals primarily with the need for development of specific
progfammatic goal statements. Both should be considered as

valuable tools or resources for creating the pre-requisite

understanding and environment,

what Requirements Should be-Expected‘of Evaluvators?

It has already been suggested, the program managér

(e.g.s the state director/coordinator) may well be responsi-

ble for seeing that an effective evaluation is carried out.

This does not mean, however, that the program manager is

the person who will actually condﬁctTthe'évalua:ion. More

than likely the specific evaluative tasks will be accomplished
by others, whether they be ﬁersannel already assigned to a |
"Division of Planning and Evaluatian", or “outsidg consultants!'
whose services are utilized for the specific purpose noted.

In any event, the program manager must do what is possible

Loy
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to insure quality or effectiveness. As a guide, the state
directors/coordinators suggest that effective evaluators
should possess at least the following attributes:
A knowledge of career education;
A knowledge of evaluation;
Be open-minded;
Be non-reactivp;
personable;
understanding;
honest;
Have a high recall ability;

Have access to necessary resources -- time, money,
materials, equipment;

Be capable.df team werk; and

Be confident that results will be used as intended.
VII. what Evaluacive Method; or Techniques Should be Used?
' While considering this concern, the state directors/
coordinators came to-grips W¥th several very real problem
areas that have to do with evaluation of career education
efforts. Many of the dilemmas faced by program managers
(of czreer education efforts) and evaluation specialists
alike seem‘tg have roots in these problem areas. And while
the state directors/coordinators did not resolve the
dilemmas, they have been able to suggest. some directions
that might be taken toward such resolution.
Special problems are encountered in trving to evaluate

career education wnen integrating 1t into subject-rnatter
areas. -

12;
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This consideration might well be considered as a

"cop-out" by some, but it is certainly not intended. There

<7

are, as noted, special problems that must be faced when a \
concept, such as career education, is integrated into
traditional subject-matter areas. Such problems may relate
to a determination of causal realtionships, i.e.,
determining if "this'" caused "that'". Should this be the

~ "special” problem, skillful and competent evaluative
specialists.will be able to prqvide assistance. Basically,
however, one cause of problems of this nature ﬁould seem
to relate to a need described earlier -- the need for
adequately describing objectives or desired outcomes.

The Center for Vocational Education, in Developmental

Program Goals for the Comprehensive Career Education Model,

has been able to handle this particular matter by treating,
with appropriate student goals, each of the eight identified
components of career educntion: In this manner, the
“subject-matter dilemma’ is avoided. (Illusfrgtive examples
are attached aé Appendix B.) |

Individualization of program operations in different
geographical locations necessitates ditferent evaluation.

\5".. This of course is-self-evident, and really needs no

comment other than perhaps to indiqgtethat in most instances D )
. ' there will need to be provisioh for localized characteristics
in evaluative efforts. This of course has implica;ions for

both evaluators and evaluative tools.

A
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There is g}eat difficulty in using standardized tests withy‘
students from different cuitural and family situations.

Again, this is not intended as a "cop-out" statement:
It instéad is intended to illuminate a ba#ic problem that
exists universally across the nation in:any evaluative
effort. Efforts are being made, however, to eliminate or .
alleviate the problem. Increasingly, ethnic, socio- |
economic, and cultural différences are accounted for, and:
while more work will no doubt be needed, the situatioﬂ has
improved. ) |

Vv

(The USOE publication, Evaluation and Decision-Making, -

contains descriptive material about standardized instruments.

See Appendix C.)

Utilize first-hand visits to supplement statistical data.

Quite often statistical data are col#,\impersonals or
difficﬁlt for a npn-statisticién to understahd. State
directors/coordinafors would not denigrate the importance
of such data. They would suggest, howeverQoghat in moét
instances an opporpunity';o observe "what is happening',

by parents, legislators, or business people can also be an

-effective form of evaluation.




APPENDIX A (1)

GENERAL CAREER EDUCATION LEARNER OUTCOMES:
USOE POLICY STATEMENT*

Career Education seeks to produce individuals who, when they leave school (at 2ny age or grade
level), are: ‘

1. Co:npetent in basic academic skilts required for adaptability in our rapidly changing society.
2. Equipped with good work habits.

I{ | 3. Capable of choosing and who have chosen a personally meaningful set of \s;ork vatues that
} foster in thema desire to work.

4. Equipped with career decision-making skills, job hunting skills, and job getting skills.

3 5. Equipped with vocational personal skills at a2 level that will allow them to gain entry into
and attain a degree of success in the occupational society.

6. Equipped with career decisions based on the widest possible set of data concerning
themselves and their educational-vocational opportunities.

Ji
: ; 7. ~Aware of means available to them for continuing and recurrent education o-ncc they have
i left the formal.system of schooling.
>
;’I 8., Successful in being placed in 2 paid occupation, in further education, or in a vocation -
consistent with their current career cducation. '

9.  Successful in incorporating work values into their totatpersonat value structure in such
a way that they zre able to choose what, for them, is a desirable lifestyle.

(2%

*Kenneth B. Hoyt. An Inzoduction to Catenr Education. A Polizy Paper of the U8, Office of Educ:niqn. 1975, pp. 1-6:1'1'.
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CENERAL STWENT OUTCOML AREAS AND STECIFIC OBfECTIVES APPLIZABLE FOR ROUND It P'IO]‘ECTS
FUNDED UNDER PART D QOF VOCATIONAL EDUCATION ACT* '

- | General Qutcome Areas - y Speelilc Objectives ’
1. Self Awaceness 2. Students will idontity and deseribe thalr own current abilitles and limitatlons,
. . ' b, Students will ldcr.tlf'{ and descrite their own current Interosts md'values.

¢, Students will endorte ;_mldve attitudes toward themselves,

-a-a-----------nncccq-—-n-.---.---.---.--.--n.-- LT L LT P g o Ay e e Y - ] - -.?-
.

2. Competency ln 2." Students will demonserate’ generally useful numerical skills, \ W/
Academic/Vocational _
sldan:m cr ationa b, Students will demonstrate gencerally useful communication skills,
. c. Students wi.l] demonstrate geterally useful Informacion processing skills, e

' : d.  Studenty w-l.!l demonstrate gencrally ussful dec!s!on-making skills.

e, Students will demonstrate Eebcral!}' useful interpersonal sldl.ls.

3, Set of Work Values 2. Students will identify the bases of various work va ies.

K

b.  Studen: will endorse positive attitudes toward paid and unpald work.

"4,  Awareness of and 2. " Students wil] identify the major dutie; and required gbilities associated with different
. Knowledge about types of paid and unpzid work.
) Work b, Students wiil distinguish between differcaces in work conditwm and h;'e styles assoclated
a with differest types of paid and unpald work. . . .

€. Students will distinguish between entry requirements for major types of paid and uppaid
work, .

d. Students will {dentify the Impact of soclal and technologlcal change on paid and unpaid
wotlt.,

e, Students wlll identify the umportan:‘facton that affect work niccess and satisfaction

8. Career Declsion a. Students w:ll issociate their own abx'llrles and Yim{tations with pessible success in
Making Skills present or future Paid and unpaid work.

b. ' Students will relate their personal intérests :.nd values to types of pald apd unpald wosk
and their associated life styles.

; ¢« - Students will identify, locste, and utilize sources of information to solve carcer decision-

making problems. \

d. Swdents will determine the porential feor future adVancemen:/pesonaI grmvtb in work of
their choosing.

e.. Students will identlfy the sequence of steps to be taken and the facto:s to be corsidered
in camgr pl::.nm.n-.

I. Smden: mll dcnanstr-tte active Inv olvement int career decmon rnakm-r

- 6. Work Habits {2, Students will plan work effectively.

b. Smdcnts will adape to wvarizd work conditions.

€+ Students will endose a pesitive attitude towards the concept nf quality in relation te »
work task. ) D

d. Smd 2nts will endorse a positive aititude towards coutervation.

e. Students will endosse a positive amtude towards responsibility 'or their owa behavier and
sccomplishment of self«Laposed tasks.

_f. LStudens will_dcrrie::.s.tgatc 1 dasire f_gs_contir_:_uous_lg_amin::_bot.‘-n in school and out, '

o

¥ ry..
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Cenaral Outcome Aulu

Spcci.flc Oh]ectlvu

Students will ldenti..‘y, locate, and utilize sources that contain Mormadan about exlstir-
pald snd unpald possidbilicies. .

Smdcnu will demonstrate skills required in agpl;im:: for and m:o:eptlng work.

avansasaredes e - FY T YT T SEEY P

7.  Workesceking and 2,
 Workegetting skills |

N o b,

8. Successful Placement la.

. of Students Upon Leav-

m_g Educational Svs.em.

-

Students will be placed in a pald occupation, in further education, or in unpald work thi
ls comistent ‘with thelr currenr carecr plam.

Ay D A A -

-amfas s

9. Awarcness of Mcans
Avallable for Con-_
tisued Education

3.

- -

Students will identify sources of additional education in major types of paid and unpaid
work, . ' .

Students will ide nrify means to mpport addidonal cduca:xon for themselves In major type
of paid and unpaid work,

F
.

Y

* Developed in June 1974 by US Office of Education and Included in draft version of this gulde,

August 15, 1974,

/
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ELEMENTS OF CAREER EDUCATION

K % e 9o 12

I AWARENESS —————p EXPLORAT ION~—# PREPARATION l

 SELF-AWARENESS s 2o} o SELE-IDENTITY

 EDUCATIONAL AWARENESS - i oo .- . EpucaTioNaL IDENTITY

CAREER AWARENESS . CAREER IDENTITY .

ECONOMIC AWARENESS e -3 Economic UNDERSTANDING

DECISION MAKING_—— 4 . Career Decisions

- BEGINNING COMPETENCY. i EMPLOYMENT SKitts = -

EMPLOVABILITY SKILLS__ ~ ' CAREER PLACEMENT -

e e} SELFGSOCIAL FULFILLMENT
‘ (Hauck, Sgptembe\r‘ig?l) :
. - 125




APPENDIX B (2)

SELF~-AWARENESS
Kindergarten .
The student becomes aware of- his 1nterest in certa1 toyS‘ -and play activities. | D :

He recognizes, fam11y roles and the influence of ohier peop]e. He becomes. aware
- of his body-space re]ationships and cultural dif erences. . '

Grade One
~ The student becomes aware of his 1nterest in certain games and h1s physica1
.‘ab111t1es to perform tasks. ' He shows.an increased awareness of h1mse1f and his
relationships to others.. He recogn1zes his role and his r1ghts and 1espons1- -
bilities, at hure and 'school. _ N '
) i q._\ -
Grade Two | ., |

|,- - - - - -

The - student becomes aware of "his. 1nterest in se]ected activ1t1es and’ 1ncreased
f;ab111ty to perform tasks. He is aware of the 1mportance of his achievements in the

classroom. He enacts ro]es played by himself, family members, and-his teacher.

'He recognizes that there are certain requirements for his.membership in a group.

" Grade Three

The student becomes aware of his interest in tools and his abilities to-perform
“specific tasks. He becomes aware of his body's physical capabilities and spatial
're1at1onsh1ps. He recogn12es that people with similar roles may behave s1m11ar1y.
He recognizes the 1mportance of his-achjevements. He recognizes cu]tura] dif-
_ferences and the uh1queness of himself and others. .

Grade Four

-

» The student- understands the importance of his achievements as related to learning - 9.'
tasks. He identifies h1s interests in major types-of roles- p]ayed by individuals’
and becomes aware of how . the roles LompIerent each other. He: recognizes that. his
behav1or can be influenced by group meﬂbersh1p and 1dent1f1es some .of his un1que
personal characteristics and values. He becomes aware of the re]at1onsh1p be-
tween his health and his phys1cal deve]opnent. '




"2 "The

-3 The

Kindergarten

éﬂ_f_-a.mr.cn.eﬁ.ﬁ'
oJﬁeme 1.

The student will
relationship of:
aptitudes, and
the - realization of
goals.

recognlze the
his Interests,

~hi's career

student wlll become aware
Interest .in certaln toys.

1 The
_of-his

student wil)l become aware
of the tasks he performs best.

3 The student will become aware
of Improvement in hls performing
physlical tasks.

-Aware p

- LY

N \

‘Theme 2 ‘
" The~ student -will learn about
himself in relation . to his
culture through- understanding

and exper:encing roles.

1 ‘The student. will recognlze
the role of each family member.

2 The student will recognize
differences between his behavior
at home and school.

student recognize

will
that roles are learned.
5. The stuagent will ‘recognize
that role pltaying is often
dependent on ‘' others who play

conplementary roles.

achievements to

.

Self-Awareness

learning,

_of his body.

"1 The student will become aware

Theme 3

i
Tﬁe student will  understand,
accept, and respect 'his own

unlqueness as a result of

growth and maturatlon.

1 The student will become auare
of the lsmportance of good
habits. - ‘

N '
2 The student will become aware

3 The student will become aware
of his body 1in relation . to
space. ¢ o B
Lt The student wlll become aware
‘of himself within the context of
his famlly structure.

5 .The

student will become aware
of his -

feelings.

student will become aware
uniqueness.

6 The
of his

Theme &
- ' !

The student will understand and
recognize forces such as soclatl,

economic; educational,
cul tural that influence his
development. ' :

of the |nfluences of
people on him. -

other

2 The student witll become aware

that group membership influences
his behaviorﬁ .‘ \

and-'-



TEST SUMMARY SMEET FOR
RECOMMENDED INSTRUMENTS -

Test

Test Outcomne Objectives

Grade
Level

\.L‘nuguT career
tducaciorLearn-
e Outcomess
llSOE-l‘ollc,w

Atateinent =

Studant Qutcomos
Appticable for
Round I1, Part D

i)

GHtudent Cuicomes
for Exparience=
Bused Carcer Educa~

“

1

Assessment of Carcer Development:
Subscose 1

Qecupational Clmmucter-
istles

8-11

4=a,b .

1-4

Subscore 11

Occupational Preparation
Requilreiments

duc

1-4

Subseore 111

Fxploeatory Cecupational .
- Experlences

4-a

I-4°
111

Subscore IV

Career Planning
Knawledpe

1-2

Sulscore V

Carcer Planning
Invalvement

1-2; 1-8;

. Should nos be used below Bth grade
. txeept for groups having above
average verbal ability; '

Answer sheets provide for collect-
ing responses forup to 19 locally
constructed questions. '

Carcer Developinent lnventory:
" Seale A

Planning Orientation

1-2; 111

1-8

- Spa]c )

Resowrees for Exploration

N

1-8

Scale C

lnfor'tﬁition and Deeision
Muking ©

I-4
I-2

There 1s sex stereotyping in a few items |-

but empirical studies show no sex bias;
revision to remove stercotyping 1s in
process. . :

v

Career Maturity Inverorys
Attirude Seale

Attitude Toward Work

1-3

" Comnpetence Test:
Part 1

Self Appraisal

1-4; 1-5;
1-15 11-1

" Part 2

Occupational Informatlon

1-4

Part 3

Goal Selection -

1-1; N-1

Part 4

Manning

I-4

Miuor dcgree of sex stereotyping;
no evidence.of sex biasj
The Artitude Scale ftcms may
pennit the development of
meaningful subscores.

_|Coopersmith Self Esteem Inventory
| flong form)

Sclf Fsteem

-

1

Differential Aptitude Test

1-1; 11-1

LI

Career Plunning Program {5 cutrent-
ly formulated on an individual
student basis; publisher s prepared
to offer a group summary of findings
Might be used 1n licu of achicve-

went festing for outcomes 2a, b,
Table II. '

QO FTubte W, Part IV,
» S_ixt.h grade readiig level.

' ,
Y roble 10, Part Iv.

4

£/ Tuble TV, Part V.

' ()t"\
10w

(1) 2 XIaN3ddy




TEST SUMMARY S!HEET FOR

RECOMMENDED INSTRUMENTS «~- gont, .

aiceal Larear atudoit Dutcomes [Student vuteomos

‘ Crade [idncatiar Learn«| Applicablo for - lor Experloncos .
Test Tect Outcome Objectives Level BT Quicomoss llloﬁnd l{:, Pact D .Bmed%mcr Educas| ... * Rematio

JSOE. olicm; ' }r!/]\ tig:)) o ! .

* SEatemoent

How 1 Sea Myself ' Scif Catectu 312 | o~ =g - M;y encounter soma tcoring
' diificultles;

Rellability of factor structures at
* the alementary level is somewhat
aquestlonable. -+ -

Fa—

New Mexico Career Edicatlon Test

Serlen
Career Orianted Activities Exploratory Activities

Plers~l{areis Children’s Self Concept . P . . , Fusther data Deeds to ba callected on

Scale Scif Esteem Lo ' ' . the subscores suggested by the factor

) ' analysis.

Sclf Observation Scale Subscales: Self Esteem ®  Thils test was recommended by the
Ke4 i ) ] teview pancl only on the condliticn
5-12 . that the publisher provide users

' with Infonuation reganding the .

scoring keys and welglits for the

subscales.

l.oc::! review for sensitdve ltems
recommended by review panel.

. - TFurther worlk oo valldation needed.
Sclf Esteem; Career Awared 7-12 [ 2,6,9 l-¢; 5-by | 1-6 . ) ' 3

ners; Career Attitudes 6=a; 7-a : : )
TEST SUMMARY FOR INSTRUMENTS CONSIDERED PROMISING

Employment Readinem Scale Readiness for Employment;ﬂ 161213 ' 3-b p-— Test is e:iaee lally applcable for
Work Values adult ' high school students who will begin
: waorkdng upon graduationg

R
Y

Test peeds come further psycho=
metri¢ development; ’

Low correlations among test items,

- - " 3 b B
“Tabje U, Part IV, : 2 Table 105, Pact IV. - - &/ Table 1, Past v. .

N




TEST SUMMARY SHEET FOR
INSTRUMENTS CONSIDERED "PROMISING" ~= cont.

Tost

Test Qutcoina Objoctives

Gradu
Levol

b QL CUL sitluar
tducutionLeara-
Fsak Pottcy,
SOL Do .
Qtaltcmcntct-!/

Saidenc Thitéomos
Applicabla for

Itmuul\}? Part D
{‘.‘/f

studont Lutcomos

for Experloncoe
Dated Carouvr Educa-

tlor
(&)

Remarla

Minnesotu Cognltive Quustlonnaire
oe Curcer Education

Occupational Information |1-3.

4-6
7-9

den,c

1-4

' llllustx'ntlcms;

Some sex und cthnle group storeo= |
typlng on written test ftoms and

Indorrect factual content on some
ftems} "

Fotms oveelap so that diserlmina-
tlon abillty s lessened Lotween
grade levels;

Test nccd:s to bescaled on a
longlitudinal basls.

New Mexico Catece Education Tes:
Series:
Carcee Plunning

School and Cateer Problein

Solving

Va1, 2.

Job Application

Ability to Apply, for Jobs

1-7

Carecer Development

On the Job Skills Adjust-~

ment to Worlt

1.5
vIe-1,2

Orientalion of Career Concepts
Tests 1=3
Tests 5-10

130

‘Oceupational Information

=4

Test contalns some ftems with sex
stercotyping;

Furthee research necded on’internal
consistent y measures;

Needs to be reduced in length;

Forms overlap so that diserimination]
ability 1z lessened between grade
levels.

[KC "ramc i, Past IV.

b
T Tuhle

I, Past IV. .

“Table IV, Part V.




NEEDS ASSESSMENT: AN OUTLINE OF THE COMPONENTS

A Treport compiled as a result of a special . .
interest group session at the '

"National Conference for State Directors of Career Education"

May 2-3-4 1976 Phoenix, Arizona

2 ]

. [woswmweomREr] -

/

This material in this publication was prepared pursuant
to a grant or contract from the Office of Education, U.S.
Department of Health, Education, and Welfare. However,
points of view or opinions expressed do not necessarily
(. represent policies or positions of the Office of Education. | .
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NEEDS ASSESSMENT: AN OUTLINE OF THE COMPONENTS

A report compiled as a result of a special
intere5t group session at the

"National Conference for State Directors of Careef Education"

May 2-3-4, 1976 Phoenix, Arizona

During the discussion of needs assessment by state directors/

b

coordinators of career education, it became quite. apparent that
there are "certain'truths that are not always self-~evident". With
this in mind, and to provide a setting for procedures in needs
assessment efforts, the following points were developed:

® Educators are increasingly becoming more aware that the
local school district should reflect the aspirations of
the community and meet the diverse needs of the popula-
tions served.

e The nebulous goals for public education have often been
based on a philosophical stance of the past. The degree
to which students have attained these nebulous goals has
often nat been measured.

~® The time has arrived for educators teo design viable
methods &nd procedures which will encompass comprehensive
planning, implementation, and evaluation efforts. Basic
to comprehensive planning is the recognition that educa-
tional planners must possess the data which answers the
questions: What ought to be?, and what is?

‘e Comprehensive planning, implementation, and evaluation
. must be based on the discrepancies which exist between
. what is and what ought to be. Educators must be _
-+ committed’ to continuous change based on the discrepancies
which result from the on-going needs assessment pracess.
The preceding palnts are essent1a1 to an. understandlng of needs
assessment endeavors. But what 1s, or what constitutes, a needs

asséssmept? According to the state d1rect0rs/caard1nators, needs

WORLING DRAET
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(DRAFT) \
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- * ’ L ] J
assessment is a systematic process of measuring the discrepancies }

between what 1s and what ought to be within identified setting and ')
b
for specific populations. The components of the needs-assessment )
process are as follows' \
I. Determlne what ought to be in ‘terms of skllls, attitudes, !

- and knowledge of students leaving the formal educational- y
setting and of personnel serving the student, as well as ;
physical facilities and miscellaneous resources.

A. ldentify the specific populations to be assessed
. Define educational objectives ' _
1. Panel of community experts (business, labor, \
students, adivsory committees, parents, educa- \
tors, employers, agriculture, profe5510na15,
and competent research people)
2. Educational Philosophy
3. Adopt/adapt existing objectives .
C. DesignIQata,gathering system
1. Dete;aine resource needs and avéilability of
resources ]
2. Determine when data is to be collected, analyzed,
and reported _ Lo
3. Determine management structure
II. Determine what is (levelgpf attainment) using objective
and subjective data fot ecific populations -within
identified settings.
‘A. Select or develop 1nstrumenfs for specific populations
) _1. Select instruments (Standardized Tests) ‘ _ ' D

Validity, reliability, utility, feasibility,
acceptability, ease of administration, cost

2, Develop instruments
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III.

IV.

€. Collect data

. what 15 .

Survey instruments, door-to-door interviews,
Likert's Scales, unobtrusive data, question-
naires, card sort, paired weighting, self
reports, observe behavior

3. Technical assistance
B. Representative sampling .

1. Business, labor, students, advisory committees,

i parents, educators, profe551onals, competent
research people

2, Ethnic, S.E.S., male-female, rural-urban-.
suburban, geographic, state-local support
groups

-

=

1. Determine procedures
2. Identify facilitators’
3. Determine check points and follow~up procedures

Determine discrepancies between what ought to be and

A. Simple differences between two sets of ratings
B, 'Degree of difference in qualitative statements
C. Prioritize differences between two sets of ratings..

Develop plan of action based on the existing discrepancies

A, Identify alternative strategles for dimlnlshlng

d15crepanc1es

N Identify individuals who are responsible for
determining plan of action for resolving
discrepancies

]

2. Prioritize needs based on analysis of data

3. Determine resources available to 1mp1ement plan
of action

B. . Gain concurrence for implementation strategles from
key -interest groups - ~

F--
PRa
—-—
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C. Communicate proposed plan for addre551ng the
discrepancies 1dent1f1ed .

V. Initlate changes 1n the needs assessSment precess-

A. Cellect summative and formative 1nput from all
‘participating groups

t - B. Incerperate findings into the on- gelng needs
' assessment process

Compiled and Edited by:

‘Le Veﬁe QOlson
and .
Ray L. Miller
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APPENDIX A ~(Qont'd) - - -~ =« 2 -

For the past several years the Council of Chi f State School
Officers has endorsed and supported. the concept of |Career Education
a3 o major needed thrust in American education. Resolutions to
this effect. hava been- adopted at each of the. several past annual
meetings of the /Council, and for the past three yedrs, the Council
has had. either Task Force for Career Education o1 a Committee on
Career Educati . among its committee assignments. ' ‘

AN

The growéh-ﬂas well as the continuity——of interest-in the con-
- cept of Career Education on the part of the Councill is indicated

by listings of the Task Force and Committee on Career Education
which have existed:

1973 Task Force on Career Education
- Jack P. Nix, Chairman

Donald Barnhart : Cecil Stanley
A, W. Ford , _ - . Robert A, Withey

1974 Committee on Career Education
Cecil E. Stanley, Chairman

Robert Benton Weldon Shofstall

A, W. Ford : ' David A. Speir

- Marshall Lind . Robert A. Withey

1975 Committee on Career Education
Robert D, Bentoa, Chairman

Anne Campbell _ : Thomas C. Schmidt
A. W. Ford . : . Roy Truby
Calvin M. Frazier : Carolyn - Warner -

John W, Porter Robert A. Withey

As can be seen, the Committee has grown in size from five members

in 1973 to nine'members in 1975. This, of course, has madeLpossible,

much broader representation of the Council. Also evident, in thel5
several years' listings, is a degree of continuity which has ha
positive stabilizing effect on the Committees. Two of the members
of the present Committee, for example, have served on all three com-
mittees, while several chiefs have served on two of the three commit-
tees.

The increased representation and the continuity have made pos- D
sible, in the perception of the present Committee, many of the tangi-
ble accomplishments of the Council during the past several - years with
regard to Career Education. The same qualities, it should be noted,
have- also played a major role in the development and implementation
of the two CCSSO Career Education projects which have been carried
out. Some of- ~the major accompllshments——of the Council itself and
- the progects it 'sponsored, are noted 1n subsequent paragraphs !
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Relationship with Bureau of Occupational and Adult Education

During the past three years, the Council's interest in and

commitment to Career Education has made possible the development

* of a positive relationship between the Council and the Vocational
Education segment of USOE. The original Task Force met with
"William'Pierce, head of the Vocational Education segment, and
cooperatively developed plans dealing with implementation of the
concept of Career Education. {It should be noted that the Career
Education prodects conducted by the Council were both funded under
Part I of the|Vocationa1 Education Act.]

Indicative of the relationship that has developed between the
Committee on Career Education and the Bureau of Occupational and
Adult Education is the fact that the 1974 Committee was actively
involved in the development of the proposed "administration" legis-
lation for Vocational Education. Comment on each of three drafts
was sought from Committee members, and at three meetings, BOAE and
Committee members met together to discuss the comments end recom- -’
mendations. The Committee is pleased to note that most ‘of its
comments and recommendations were accepted by BOAE personnel, and

. were 1ncorpo;ated_into subsequent drafts. '

i

Relationship with Office of Career .Education (USOE)

. With enactment of P. L 93-380 the Offlce of Career Education
was establlshed as a part:of the U.S. Office of -Education, and
Career Education, in effect, was transferred from its '"location”
{and funding) in Vocational Education to the office just noted.
[Organlzationally, the Office of Career Education is now respon-
sible to the U.S. Commissioner of Education, whereas the person
responsible for Career Education was respon51b1e to the Deputy
Comnissioner for 0ccupat10na1 and Adult Education.]

Since the creation- of the Offic of Career Education, an
equally positive relationship has existed with that office. The
" Director, Ken Hoyt, has met with Committee members.on two occasions;
. input from the Committee, on variofs matters, has been solicited
and provided. ' ' '

for NIE efforts in Career Edu atlon ~ This does not imply any lack

of interest by either in theé ther. but instead is reflective of ; _/
the fact that, since its. crey tlon, NIE has tended to focus its : /

"efforfs in Career Education/in directions different from those en- /.
visioned by ‘the Council as ‘being most desirable. For example, NIE ; -
has been involved for the past two years in efforts relating to ‘.

" "Experienced-Based Career Education', and has been working closely’

“ with variovus regional education laboratorles NIE has also been
involved with the so-called '"Residential Aoaelf in Glascow, Montana.
Neither of these efforts, without any judgemental implications, have
been as directly involved with 1mp1ementat10n efforts at the state “

1eve1 as‘have been- "School Based” efforts

> -~ 145




. "~ The Committee and the Council Staff have maintained excellent
communications with the NIE staff, and will certainly digseminate
and utilize pertinent findings to the Council membership.

CCSSO Career Education Projects

As has been noted, the ‘Council has been engaged in the opera-
tion of a special proje¢t in Career Education for each of the past
two years, and a proposfl calling for another project during the
coming year has been submitted to USOE. The initial project,

- "Career Education in Public Education: Mission, Goals and Methods",
tesulted in the publication and distribution of a rather comprehen-
sive statement dealing with the concept of Career Education, purposes
‘and goals of Career Education, use of newly developed curricular
materials, models and elements of Career Education, and the role of
the SEA in Career Education. This in turn provided the CCSSO Commit-
tee with the bases for a set of recommendations made by the Committee
to the Council in /June, 1974. [This set of recommendations, according
~to USOE".sources, mas instrumental in keeping the “Career Eduoation"'
section of what Ahen was known as H.R. 69 alive.]

_ Additiopally, during the first CCSSO project, the first National
. Conference for State Directors/Coordinators of Career Education was

- held in Da)Xlas, Texas, under the sponsorship of the Council. This
marked thg first time the state people had had an opportunity to
meet toggther and share common concerns; it also marked the beginning
of an effective communications network between and among the states
and other agencies. Some 45 states and eXtra-state jurisdictions
were r¢presented at the Dallas conference. The CCSSO Committee had

mbers in attendance. :

11 of the participants' travel costs, it should be noted, were
by the individual state budgets. The Council project assumed
only, the dlrect costs associated with the conference.

There were, of course, many positive results‘of‘the Dallas con-
However, the most important, in the thinking of the' Com-

- mittee, were those which effected or facilitated improvements in

ommunication among the various State Directors/Coordinators. The
improved communication capability, together with the-opportunity to
"meet personally with other State Directors/Coordinators, also had
the effect of creating a fairly well solidified group--an effect
" which has remained constant to the present time.

In addition to facilitating- clarification of.issues related
to Career Education, ‘the communications linkage provided an ex-
cellent vehicle for the dissemination, as well as for the acqui-
sition, of information relating to developments in Career Education.

The Committee is of the opinion. that the first Council project
played a key role in the growth, in terms of both numbers and quality,
. which took place in Career Education efforts. In the opinion of the

Committee, the second Council project, " The Status and Progress of
" Career Education"”, has occupied a similar role, and has had similar K
results, ircluding the strengthening, as it were, of the State Direc- -
: torc/Coordlnators of Career Education. An indication of this can be.
* seen 1in the Iormulation of the recommendations which emanated from

iltfb
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the second annual conference in Carcer Education Sponsored by thoe
Council. This conflerence, held 'in Denver, had as it:d theme, "Stdte
Leadership in Caredr Education”. It was attended by over nincty
people from some 43 states and extra-state Jurisdictions, (Again,
individual transportation costs of participants were borne by indi-
vidual state budgetls or, in the case of some, individual private or
personal budgets.)

The recommenddtions alluded to were made a part of a separate.
. report to the Committee, and they in turn will be shared with the
Couneil meémbership/after the Committee has had an opportunity to
review, refine, 'ac¢ept, or rejeet them. Suffice to say, however,
the Denver conference and the products were an excellent eapstone
for the year's activities; they were also 2 pgood introduction into
another year's efforts.

Consistent with the efforts of the Council and the projects
during the past two years, the Council has submitted a proposal for
a third year's effort-~"Strengthening State lieadership in Career
Education'”. If this proposal is funded, the Council project will
be able to (1) provide assistance for staff development neecds ( in
terms of Career Education); (2) provide a workable communications net-
work; and function as a dissemination device or vehicle.

Problem Areas r//

-

Obviously, the Committee is pleased with the’ Council's efforts
in Career Education over the past several years, as well as with
. the results to date. It should not be inferred, however, that either
the efforts or the results have solved all of the problems associated
" with implementation efforts in Career Education. Some inroads and
progress has been made toward solv1ng or alleviating some of the .
existing problems, but others remain largelv unsolved and perplexing.
Some of the remaining problem areas include:

The Role and Function of Higher;Educgtion

Establishment of a Viable Relationship Be-

tween Career Educatlon and Vocatlonal Educa-
tion

Determlnatlon of Proper Relatlonshlps Between
. Guidance and Career Education

Definition and Implementation of Satisfactory
Relationship Between USOE and NIE ( in terms
of Career Education)

Identification and Implementation of Proper
Role for the National Advisory Council for
Career Education .
Adequate Use of Research and Research Findings
to Bolster Implementation of Career Education

-~ * MEaningfullRelatiénships Between SEA’'s and USOE
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, Recommendations

‘

With the preceding accomplishments and concerns in mind, the
Committee respectfully submits the following recommendations to the
Executive Board of the Council of Chief State School Officers:

* That the'"CCSSO Committee on Career Education
be continucd for not more than two years.

* That funds be sought for continuation of
"special Career Education projects, but for
nor more than two additional years.

_ {It is the opinion of the Committee that every effort be made
to avoid any implication that Career Education should be maintained
forever as a separate educational entity. The Committee 1s appre-
ciative of the fact that Career Education has been a priority of the
‘Council for the past three years; the Committee is of the opinion
that two more years--for a total of five--should be sufficient to
"get it started .and keep it moving."]

* That an ad hoc task force of five selected
State Directors/Coordinators be created to
work with Council staff to develop a strong
position paper on Career Education and the
Council; the paper should incorporate appro- -
priate recommendations made by the State
Directors/Coordinators at the recent Denver
conference; the paper should be completed

. for review by the Committee by September 1,
1975;: the paper should be distributed for
review to Council membership by October 1,
1975; the paper should be considered as 2
policy statement by the Council membership
at the 1975 Annual Meeting.

[It is the opinion of the Committee that while there have been
positive actions reflected in the various resolutions, the adoption,
by the Council membership, of a strong position statement would
enhance the faster growth or expansion of Career Education 1n the
several states.]

Respectfully submitted,

Robert D. Benton, Chairman

Anne Campbell, Member

A. W. Ford, Member

Calvin Frazier, Member
John ¥W. Porter, Member
Thomas C. Schmidt, Member
Roy Truby, Member

Carolyn ¥Warner, Member
Robert A. Withey, Member
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Introduction |

Au members of the Committae are aware, the Council of Chief
State thool Officery, with the help of a USOE Crant, is sponsoring
a nation~wide project in career education. The project, titled

“Strengthening State Leadership in Career Education', is an outgrowth

w/

of.previous career education projects sponsored by the Council, and

is concerned primarily with establishing and maintaining communications

among and between state directors/coordinators of career education.

A second concern has been related to identifying and providing opportu-~

nities for in~service development of state directors/coordinators of

_career education.

Toward these énds»-communication aud staff development, the

prqjec: has. engaged in activities and endeavors such as are outlined
i !

Committee on Career Education (CCSSO)

Toward accomplishment of the first major goal noted above, the
préjeét hﬁs first of all worked closély with the Committee on Career
Education of tﬁe Council of Chief State School Officers; both :; keep
this group informed of developments relating to the project, and to
help the Committee to communicate its opinions and attitudes about
career education to the state directors/coordinators.

The Committee on Career Education was informed of, and seriously
examined the proposal as it was written prior to its submission (Denver:
April 1975i.' It subsequently reviewed the proposal after it has been
submitted and had been negotiated, but still prior to any graﬁt award‘ ;
announcenment (Washington, D.C.:’June 1975). As a result of :his type
of communication, which actﬁally took place prior to thé period covered
by this report, the Commit;ee,jﬁnd indeed the entire Counecll, was well

informed as to.the intent of the project proposal.

.1 "-’ ( !
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During the per;od actually covered by this report, the Committece
Pna not only once (Atlanta: November 1975). Communication howaver has
boan almost on-going Eﬁrough the uge offtha talephona, mamoraydn; nevg=
lettors, and the lika. | .

Ag a result of the communications with thé Committee, and through
itjto the\Council, a posif}on statement on career education was devel-
oped'by state directors/c;ordinators. This was reviewed and modified . -
by the'Committee.at the November meeéing, and was officially adopted
by the Coungil'membership in its annual business ﬁeeting (Atlanta:

&

November 1975).

 Communications Task Force (CTF)

Consistent with the overall objective, a_six-member Communications

Task Force was organized in Adgust 1975, with the f0110wing state~di-

rectors serving on 1t

James Athen wme==  Towa
Paul Bennewitz <=-=-- Arizona
Margaret Ferqueron- Florida
Barbara Gutheil----~ Vermont
. Emil Mackey ===~ Artrkansas
William Weisgerber- Michigan

The Communications Task Force, the members of which were named
only after approval of their ‘chiefs, has met formally on-one occasion
(Wgshington, pP.C.: August 19753) and informally on two other occasions
(Des Moines, Iowa: October 1975, and St. Petefsgurg, Florida: November

1975).

At 1ts initial meeting the CTF reviewed its role «nd function with

‘Tegard to the project, and then determined priorities, in terms of
-communicative efforts, for the project. These included a regular news-

lettér. special bulletins, teleconferecnce calls, and national as well

15
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as regional conferences or study seminars.

Mewsletter. As & result of the guidance providod by tﬁn CIF, a

néwalatcnr, EXCHANGE was developed and implemented. Thrae ihsues of
this newslptter have been produced, and a fou;th.ia to be diétributed
mogantdrily. During the reporting period-=-after thenthird issue of
EXCHANCE, data was coliected from state_coordinators and chaif sta%e
schoap officers about its usefulness ;nd effectiveness. Lo
|
Bulletins and Memoranda. In keeping wiéh the recommendations of
the CTF, special bulletins or memoranda have been used asﬂthe occasion
demanded. Mose recéntl},,this technique was employed to good advan;age
when the legislation pertaining to career educatiqn (ER 11023) was
1ntroducedlby Congressman Perkins. (As a point of fact, it was possible, .
‘through this sxftem, for state directofs/coordinators to have coples of
the legislation-evenebeforértheir own congressional representatives ﬁad

access to copies.)

Teleconference Calls, A third recommendation of the CTF related to

the use of confegence calls émong groups of state directors/coordinator;
as thg need arose. During the period covered by this report this tech-
nique has been utilized on several occasions, but perhaps thé most
significant use related to discussing and obtaining consensus as to the
position statement that was mentioned earlier. (It was also used to

. good advantage in developing a "staff cﬁmpetencies instrument", which 1s
discussed_in a later section.of this report.)

Liaison With Federal Agencies and National Organizations. (.':n:n-lsi.st.-—B

\ .
ent with project goals and recommendations of the CTF, the Project
Director has met regularly--mnonthly--with the Director of ‘the 0Sfice of

Career Education and members of his staff. During these meetings it nas

i5
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boen possible for concerns of ﬁh; state directors/coordinators to be
communicated directly to the federal agency. At the same time, concerns
6f that agency, applicableﬂto state agencies, have been comnmunicated and ,
ultimately transmitted te the states. Additionally, these meetings have
provided both the agency and the project with the opportunity to report
on progress, lack of progress, and/or problems.

"In terms of lia;sdn with the O0ffice of Career Education, it shOuid
also be noted that a representative of that office has been able to
atteﬁd each oflthe project functions noted in this report. (It should
also be noted, however, that this representation has not always been
the same person, and tﬁis had caused some concern on the part of the
Project Directof and state directors.) Stili in keeping with liaison
efforts, the project, through its director and the CCSSO Committee on
Career Education, has maintained close communication with the‘National
Adv?}ory Councll for Career Education. As a result, there has been
two~-way communication between the states\and the Council.

National Conference. One of the high priority ;edﬁmmendations of
Ithe CTF was the Pse of national and/or regiona; conferences or seminars
as communications devices. With this in mind, and with the help of the
CTF, a q;tional conference for staée direttors/coordinaﬁors of career
education was held in St. Petersburg, Florida, in November 1975. The
conference was planned around the thepe, "Planning for-Career Educatioﬁ",
and was attendeh by forty-three coordinators of career education and = -
twenty-seven representatives of other naiiohal, state, local, and other
agencies, The attendance was very good,:-especially when considered in

wthe context of the tr~avel restrictions that are being imposed 1in many

state agencies. (llo project funds were available to help defray partic-‘

ipants' travel expenses.)

455
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The St. Petersburg conferuwnece wpg viewed by moat participants in
a highly favorable light,  as wily be noted in the eValu;tiva temarks

that follow in a laoter section.

Staff Development Tagsk Force (SDTF)

Consistent with the second major éonl of the project, a Staff
Dé;alopment Task Force (SDTP) wasg organized in September 1975. As
with the-Communications Task Ferce, members of the SDTF was named
only after approval of the chief ggate schOpl'offiéer was obtained.-

Bight state directors were Origlnally suggested for the SDTF, but only.

seven were approved for appointment by their respective chiefs., As a

result, the SDTF has functioned with only seven members, as listed

below:_
Anita Barber -« Alabama
Niel Caruy ~= Maryland
- Saul Dulberg ~= Connecticut
_mf}{ . Lynn Jenscp ~= Utah

"\ Paul Petcerg ~- California
Walter Ruambo ~= Texas

Jeanne Wergsehke -- Colorado

The SDTF met in Denver in October 1975 to organize itself in terms

of the project effort-and to dcvelop plans. The SDTF determined that

its ini;ial effort must be reInted to‘a determination, or én assessﬁent,
of need. As a result, the Task Force developed, field-tested, and

wodified an information-gatherling iné;rument designed to provide infor-

-

\\matiOn on competencies perceived tg be desirable and the extent to which,

these existed.

The instrument was adminintered to Participants“atrthszttﬁPetersJD
burg conference, and was sent to 311 state directors/coordinators who
wvere unable to attend. Information about competencies was thus

gathered, and is presently scrvlnB as a base for the conteﬁplated.
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spring conference. _(The résd;ts, as tabulated, are contained in a

separate Teport that is currently 4in the process of preparation.)

Leégislative Developments

In addition to the activities described, the career education

effort of the Council has Seen concerned with legislative developments,

Iand*the Committee on Career,EduFatipn, working with and through the
Committee'on Legislation, has had consideréblg opﬁartunity for.input
iato thg planning of and for cgréer education legislatién. The Chair-
man of the Committee on Career Educatioh; Robert Withey, was invited
to present testimony in support ﬁf HR11023 on beﬁalf of the Council
to the House Subcommittée on Eleﬁentary, Secondary; and Vocational
Education on ngruarywélt 1976, (Copiles of this‘tesfimony have been
distributed to all chiefs.) In a similar vein, the state directors/
coordinators of Faregr education were'a;solinvited to preseat testimony,
;nd this was profided by Ms. Jeanne_Uerschke of Colorado. (Again,
coples of Werschke's testimony have been distributed all chiefs.)

As part of thé'project's communications efforts, both'chiefs_and

state directors will continue to be informed about legislative develop~

ments that will affect career education efforts.

Future Activities

The. project, coatinuing as it will through June, 1976, is engaged °
in planning for a national conference for state directors/coordinators.
‘L This conferenée, ﬁhich will be held in Phdenix on Hay.2)3,4; 1976, wili

provide state directors, as well as other key SEA personnel, with the

opportunity to engage in an in-depth exploration of any of four interest

areas.
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"

A

Creatlion of and Working With Advisory Councils
Organizing and Conducting Needs Assessments
Developing Adequate Evaluative Procedures

i " Fundamental Implementation Steps '

" All of thaese interest areas, which were identified by the state
‘directors themselves, relate directly to the work that each will be
" doing in connection with the development of state plans for ‘career

education.

B3 - - R .

Y - ar ol 1

National Leadership Conference. The project, through its

director, 1s and has been cooperativé3 in the planning for_two'other

national conferences that will be held this year. The first of these

conferences, to be'hel& in‘Vail, Colorado in June, 1is a CaLeer Educé*

tion Leadership Conferences, and will involve leaders from business, [

industry, lgbor; legislatures,=as well as leaders from education.
Ms. Jeaqﬁe Werschke, who is'codrdinacing plans for this confer-
ence, has_indicated thelprogram planners would like to ha;e this
CCSso Committeelrepresented on the program in the form of a panel.
discussion. Tﬁi; ferhaps could be discussed by the Committee. (A

publiciﬁy release about'this conference 1is attached.) . .

Commissioner’s Bicentennial Conference on Career Education. As
L%a part of the observance of,the’picentegnial, tﬁe v.8. Commissionef of
Bducation has scheduled some’five national educational conferences,
including on Career Bducation{ The Bicentgnniél Career Education
Conference will be held in ﬁéﬁ#tq; in ﬁovember, and pians are being
Imade for é conference jniolvingupeihgps_ls,ooo participants. D
The Council, through its Committee oﬁ CaréerhEducation; has been

supportive of the concept of such a major national caﬁference since

the idea was advanced a ;ouple of-fear ago. It is-tﬁe hope of the

'conference planners that contipued support (moral rather than financial)
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will be maintained. (Dr. Kenneth Hoyt, who will bq_prrsbnt at

. Committee meeting, will be able to disecuss this in greater deca
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The proeess.of txansition from chiléhood to adulthood~~the
process of growing up«-has never been a&n easV one. But it

i3 somewhat paradoxical that, in an era in which exists an

abundance of knowledge, sophiftica.ed technolosy, and .
virtually instantaneous communications devices or techniques,

the process of transition f£rom childhood to adulthood remains
difficult.

4

‘Young people, because of the modern devices with which they

are surrounded, are literally inundatad with facts, information,
and other necessary "tools" even before they enter the formal

- school setting. It has been observed, with a high degree of

validity, that youngsters entering the firs:t grade today do S0
with more basic knowledge than many high school graduates of a-
generation or two ago possessed when they left the high school
environment. In similar Zashion, first-graders today are
highly conversant with the numerous components of a technology
that was only dreamed of a generation or two ago.

In short, the young people in our schools and society are rich
with information. And as a result, one might assume that the
transition f£rom youth to aau’ehooq would be made easier. Yet
this is not the case.

‘With all of the aepa*ent positive aspects of their environment,

together with the- abunddnce of knowledﬂe and ineormatlon, many
youndg people in ‘our schools and society remain experience poor
Children and youth, whether by design or accident, are often

" not iavolved in adult Xinds oI activities~-activities that are

needed to help voundg pecple to better understand themselwves, .
their education, their relatlonshlp with society, and thel:
relationsth to the world of work.

Young people often experience dl‘f*cultj in determining who they,
are, where they want to be going, ané how they might expect to
get .to where they want to be, The schools must be able and

"willing to assist the young peopls to develop an awareness, but

the schools alone-~the insulated and isolated classroom—-cannot
be expected to accomplish the task. Those elements of society
that are external to the schools, but which are an integral part
of the young person'’s life, must also be brought into the
educational process. The home, the family, the community, the
bus;ne55/1aoor/;ncusery/professional segments 0of society--all
must assume and accept the imperiant roles which are theirs,

and help young people experience those activities that will
develop the needed’ awareress and attitudes, and which will .
provzde rational bases ZIor'the choices~~decisions—--that yvoung

.and oléd alike are called upon to make as they proceed through.

thelr life carcers.
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It goes Wwithout saying -that the cost of providing an education ;
that is suited neither to the needs of the individual nor to :
those of society is high. But while the immediate cost to

society is high, the long-range costs assume even more gargantuan
‘proportions. Every individual who cannot cope with self, with
education, and with the world of work causes extremely valuable,
and not unlimited, resouxces %to be drained £rom society.
Unomplovment lines, welfare agencies, drug centers, and corrections
institutions are £illed with indivicduals who have not been pro-
vided with the experiences which are needed in order to prepare D
one to meet and overcome challenges, and to truly allow the
individuzl an opporturity to become producing as well as contribu-
ting member of society. Clearly, this type of condlt‘on cannot

be . tolerated in our modern society.

Career Education, as a major emphasis in American education,
represents a response to the call for basic chances in the educa-
tional system that:are urgently needed. In the relatively brief
time since the concept was introduced, it has been me: with a

very high degree of accsptance. The Council of Chief State School
Officers believes that the concept of Career Education offers ,
considerable pfbmise for resolving some of the problems that have
led to.a call £for reforms in American education. - The Council is
therefore pleased to issue the posztlon statement contained in

these pages.

DUCATION What is it?
| . N |
Career Education is essentially an instructional strategy, aimed
at improving educational outcomes by relating teaching and learning
activities to the concept of career develobment. Career Educa%tion
extends the academic world to the world of work. In scope, Career
Education encompasses educational experiences beglﬁnlng with early
chiléhood and continuing throuchout the  individual's productive
life. A complete program oOf Career Education includes an aware-
ness of self anéd the world of work, broad orientation to occupa-
tions (professional and non-preciessional), in-depth exploration
of selected {occupational) clusters, carser preparation, an undex-

standing of the economic system of which jobs are a parxt, and
placement for all students. :

CARE

ER

[t

While i% is not likely--or desirable~-~that all people would agree
what should be learn=2dé-'in the name of education, most would likely
agree that there are several basic murpcses inherent in the
educational preccess. The educational process should provide every
learner with oopor*unitics: .

. To acguire the basic skills essentlal to all
- other learnirg;

. To develcd the ability to think in a rational
manne:r;
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. To be able to understand how wise choices
or daecisions are made; and

. To develop those attitudes essential to a’
productive, rewarding, and satisfying 1life.

. The Council of Chief State School Officers subscribes to the
‘ purposes of education, and believes that Careser Education, as.
( defined in the opening paragraph above, will provide a vehicle
that can lead to accomplishment of +the purposes. In addition,
the Council believes that!

CAREER EDUCATION IS FOR ALL LEARNERS

Ccareer Education is not for any one economic, social, ethnic,

or ability group. It is for learners of ALL econcmic, social,
and ethnic backgrounds. It is for ALL levels of ability. It

is learner centered, and seexs to achieve the gcals of justice
and equality of opportunity in education.

- . ok ok ok ok &
CAREER EDUCATION IS IN ALL LEVELS OF EDUCATION

Career Education is included frem kindergarten through university
education and .in adult continuing education. It is infused into
the regular curriculum and it enriches the traditional disciplines.

ok ok ok k *k . v f
CAREEZR -EDUCATION INCLUDES ALL WORK'-- BOTH PAID AND UNPAID

Career Educaticn provicdes jcb-entry skills to all learners Prior
to or upon leaving the educational system. It pProvides awareness
of all occupztions and professions. It provides preparation for
those occupations reguiring minimal Kknowledge and skills and those
professions requiring very high levels of -specizlized ccmpetence.

® % % % *

CAREER EDUCATION INCLUDES THE TOTAL COMMUNITY

The environment and resources f£or Career Education include toth
the school and the tectal community. Education dces not take place
in a vacuum. Learning occurs at all times. No single agency or
institution should attempt to assume full respeonsibility for all
aspects of education. . .

* % % % %

CAREER'FDUCATION I8 LIPESTIME EDUCATICN

Carcer Education is education that is intended to meet career
needs a: every stage during one's life.

ivl
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/  CAREER EDRUCATION Who is involvad?

It
1=

Since Chreer Education represents a concept whose general purpose:
is to provide studants with a better eéducation, then it is only
fitting that students be the primary clients (or beneficiaries)
of this new effort. And students are, indeed, the target audience
for Caresr Education.. However, in order for students to be exposed.

to’ Career Education concepts, various other groups must be active®
involved. These include: .

[

STUDENTS

Career Education is designed to provide ALL students~-including
adult learners--with a more credible, rezlistic and functional
learning eXperience throughout the school system. Career Education
concepts are for rfirst graders...for fifth graders...for twelf
‘graders...for ccmmanlty college students...for technical t“alﬂing
students...foxr university uncergraduates...and for adult a&nd con-
tinuing learners. Career Education is for all students-~regardless
of intellectual ability, economic background, race, or ethnic origin.

PARENTS
One of the basic premises upon which Career Education is based is
that parents will becoma actively involved with school activities
. and projects. Parents-are increasingly playing a collaborative
role by emphasizing the home, in part, as a family work place and
as a major influence in life careers. Aadditionally, through Carxeer
Education efforts, parents are becoming increasingly more involved
in such ccoperative capacities as guest speckers, teacher .aides,
career observation tour caaperones, and as members of active ~
advisory councils. Yoi onrly do parents represent a rich resource
of talent and knowledge, but participation of parents in school

activities has a tremendous positive psychologlcal and motlvatlona1
effect on their own cnlldren.

EDUCATORS

A

Career Education ideas cannot be implemented without the under-
standing and interest by classroom teachers, building principals,
district superintendenss, &nd schoml board members. AaAnd under-
standing how Career Zducation can be of beneifit to the students
- is not scmething the educational community can be expected to
know by osmosis. Teachers at all grade levels and in all subject
areas (as well as counselors and administrators) must be providsac
with opportunities .to attend orientation seminars, in-service
workshops and other activities designed to acguaint them with the -
technigues and potential of Carser Zducation. - - Career EZducation o
4is not keved tcwards any particular subject areas--zcademic
classes, social studies, vocational programs, and fine arts classes
should all tie in with and impact on Career Education. Therefore,
-ALL teachers need to be iavolved with Lu-lEMEuulng Carser Zducation

within thei- regular subject areas. ;
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CCMMUNITY

A significant part of Car¢er Education has to do with providing
students with weaningful understanding and awareness of the

woxrld of work. In order to accomplish that, representatives

fron business, indust¥y, and organized labor must become tuned

in to the needs of Carear Education and need to ba willing to
provide continual support in the form of obserwvztion tour sites,
guest speakers, insiructional aides and materials, work stations
for on-the-job training vrograms, assistance in developing new
curriculum and indivicduals to serve on community advisory councils.

- Career Education cannot be implemented with any great success

unless community support is active, enthusiastic and aggressive.

It should be clear that Career Education is not perceived as just
another program existing in isolation ©f the rest of the school
process. Carser Education is a concept that is integrated into
and throughout the existing educational structure-~-in all subjects,

for all students, and involving parents, teachers and the community
at large.

CAREER EDUCATION | Why?

Throughout the history of our nation, the efforts of both youth
and adults to identify and eﬁcage in activities that contribute

to their own well~being have been, by and large, through uh&lr’
life's work.

Our naticn, hewever, is now in the midst of a worldwide revolution
in techneclegy that is causing major changes in both values and
in standards of living~-in esséenca, major changes in lifestyles.

The accelerated rate 0% chance challenges education specifically
to provicde all indivicduals with more assistance in developing an
ablllty to cope with the changing lifestyles and to contribute,
in productive and satisiying ways, to the society in which they
live. This challenge calls ior every efiort that will increase
the ability of individuals to develop their own potential, to
contribute Tot only to their ¢wn well-being bui to the well-being
of their society. - _ .

A major pursose of education must be that of facilitating the
career develorment of +he indivicdual it serves. Career Zducation
provides the stinmulasion. and suppert for those specilic educa-
tional:chjectives which assurez Lhat each student has an ozpporituiaity .
to beccme more prcduciive and satisfied through the wav he or she
contributes goods or services--the job(s) held (paid or un:ai ).

i




Career Education offers to the aducational community and %o tha
community at larSe the stimulation, the emphasis and the means
to deliver educational eiperiences which prepare individuals
for a changing anéd increasingly cowplex society.

CAREER EDUCATION A Lifelong Procass

1)
{s]

5

o

The concept of Career Education will not be new to the many ;
discerning .individuals who recognize and understand that learning "
is a lifelong process, and that no ona, eithar consciously or
unconseciously, can stop learning. Career RBducation.is an
instructional strategy designed to meet the career development
needs of all individuals. It therefore must be provided for
individuals at varving stages of life.

uf

Career Education is predicated on a belief that both education
and the work *hat education prepares us for can be meaningful,
satisfying, and rewarding to our lives. It is also based en an
‘ assumed ability to ecreate a learning environment that meets the
Ctareer needs of young people and adults in all settings--and at
any point in their lives,.” Such an.environment would make eduga-
- tional opportunities--at all levels~--<available to every individual
wishing to learn, whetner for voecational purp05es or Zor avoeca-
tional pursuits.

The "open door" policy of Career Educat ion acknowladges that
individuals chance occupations or jobs three to f£five times during
their careers, either because of personal changes or changes in
‘the employment market. . Caresr Education will assist individuals

in developlnq competencies ané acqulrlng skills needed at every
SucceSSlVe career Suage.

0
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SPRING CONFERENCE | MAY 2-3-4, 1¢76
PHOENIX, -ARIZONA ya
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PLANS FOR THE PHOENIX CONFERENCE .... are moving along, according to
Dave Jesser and Paul Bennewitz, who is handling arrangements in Phoenix.
The conference will be at the East/Airport Ramada Inn,. located at 3801 East
Van Buren, Phoenix, and the rates are $16.00 for singles; $22.00 for doubles.

Special registration cards are to be mailed out to State Directors/Coordinators
shortly.

INTEREST AREA SELECTIONS .... are coming in to the office, Jesser noted.
In this connection, State Directors/Coordinators are reminded to develop, and
send to Jesser, questions about the are of special interest that they would
like to have answered or concerns they would like to have considered. Send
the questions and coacerns directly to Jesser; he will see that the resource/
consultant get$ then. '

G

THE CAREER EDUCATION POSITION STATEMENT .... of the Council of Chief
State School Officers, in foldover form, was recently distributed in limited
numbers to State Directors/Coordinators. The project has been able to obtain .
_ another 1,000 copies at no charge, and will be happy to send multiple copies
Q to cach requesting state so lorg as the Supply lasts. -[The print is small,
but as Ross Henderson and others have commented, it fits nicely in an
envelope with other materials, letters, etec. A suggestion: TIf you do mail
out coples, use your SEA or State Director stazp on them.]

e

. . . . b " . .
T ‘utstion Exchansge 48 published mont:ly by the Project, Sirirothening State leadership in Coreen Education, ar. -
EMC oy & §rant [0Ud75302289) daem Lhe U.S. Qffice of Educalion . Tre iumd ancluded 4. in PubILCAIAON €3 Ro< il
PAruntext provided by eric ‘(aa' wﬁM ILSUE o& CC-(:SO pOLLCH. J '.
22
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FROM KENTUCKY .... comes nows about Career Education Legislation.
Ross Henderson, Kentucky Coordinator for Career Education, is very pleased
to lot M8 all know that on March 16, 1976, Covernor Julian M. Carrell, of
Kantucky, signed into law a comprehensive Caraer Education Bill. The
funding proposed in the legislation is $2 million over the next two years.
And as Henderson points out, gome 98% of the funds will go to local school
. districts to facilicate further expansion and implementation efforts.

== Congratulations to both Ross and Kentucky --

@

LAB ASSEMBLES RESULTS OF NIE CAREER ED PROJECTS TO HELP LOCAL SCHOOL
PLANMERS .... The results of nearly 100 career education projects funded by
the National Institute of Education will be used by the Northwest Regional
Educational Laboratory to prepare a "planner's guidebook” to help school
district personnel develop and implement local programs.

In addition to the guidebook which organizes the results of many research
and development efforts around key questions, the Laboratory is preparing
a summary of results of each project, including information on where to
obtain reports, products, information on adoption, use and impact.

Completion of the guldebook is projected for May.

Contact: Larry ¥cClure, Experience-Based Career Education. Worthwest

Regional Educational Laboratory, 710 S.W. Second Avenue, Portland,
Oregon 97204

—

SEVERAL SUPPLEMENTS TO THIS ISSUE OF EXCHANGE .... are included with
this issue. State Directors/Coordinators will no doubt want to peruse the
supplements, and to use them where appropriate. The supplements are:

®* UAW Career Education Statement

* Career Education Plus

* Career Education and the Local Church




APPENDIX D (Cont'd)

DATA INDICATES THAT CAREER EDUCATION DOES MAKE A DIFFERENCE .... according
to information from the Roseville (Minnesota) JArea School Districet.

Two racent studies have now documénted that the Rosevilla Career Education
Model is making a paerceptive difference in the career development of studaents and
(’ staff. The Roseville Model is focusing on three major areas of Career Education=~-
students, staff, and community.

In terms of students, significant gains were noted in the areas of decision-
making, values clarification, and career considerations (decisions). These gains,
according to the information received, were achleved without a significan: change
in the students' learning of the basiec skills.

In terms of staff development, a study indicates that comsiderable gains
have been made gince the Roseville project (USOE-Incremental) has beern in operation.

For further information about the project, contact Ve%hon Vick, District
Coordinator of Occupational Education, or Arland Benson, Project Director, 1251
West County Road B-2, Roseville, Minnesota 55113.

- a4 k.o

[NOTE: AS HAS BEEN POINTED OUT, MUCH MORE INFORMATION ABOUT THE DIFFERENCE THAT
CAREER EDUCATION MAKES IS NEEDED. IF STATE DIRECTORS ARE ACCUMULATING ANY SUCH
DATE WE WOULD LIKE TO MENTION IN OUR NEWSLETTER.]

w .

o STATE DIRECTORS/COORDINATORS OF CAREER EDUCATION .... will want to obtain
"':a copy of a recent report, Career Education: Status and Veeded Improvements",
.. .that has just been issued by the General Accounting Office (GAO).

,.J The report indicates that before the concept can be fully implemented:
R * More will have to be known about costs;
More cooperation from teachers 1s needed;

More information about impact of CE upon ‘\
students is necessary; and -

More adequate evaluation procedures need

to be developed. State Directors can
obtain a free copy of the report (MWD 76-81)
by writing to: -

- U.S. General Accounting Office
o Distribution Section
e Room 4522
' 441 G. Street N.W.
Washington, D.C.-" 20013

167,




FROM KANSAS .... comes the first issue of Comment, a very noat
publication about Carcer Education in Kansas. Edited by Hazol Rockhold,
Commtent contains numerous items of particular interest to Kansas educators.

It also contains many items that will be of intarest to State Directors of
Carger Education.

b

In one article in the current {ssued of Comment, W.A. (Wec) Rumbauch,
who 1s known to many State Directqrs, observes that:

) Kansas has established 2 sound base for the dcvélopment and'expansion
of Carear Education in the.state, and it {s the mission of the Kansas State

. Department of Education to enable every school to begin implementing Career
Education by 1980.

Approximately one-third of the 308 school districts in Kansas presently
have an approved plan for Career Education, an increase of 50 _percent—in-two ™"
years. Getting a plan approved and implementing a program are two different -
things. We have found that an intensive retraining program is needed for
scho9l personnel, so that they can become knowledgeable about how to use Carecer
Education concepts in their program area. Industry would call this retooling
for a newly designed system or product. In our case, we hope that a better
informed and prepared student would be the outcome of our programs.

The future is indeed bright for career education implementation Iin Kansas.
The ultimate goals in career education are these for all students: (1) Te

improve the qualitv of career choice, (2) To improve the individual's opportunity
to progress in a .career.

Coantact: .

Dr. Hazel Rockhold, Editor
» Comment
Kansas State Department of Education
120 East 10th Street
Topeka, Kansas 66612

THE STATUS AND PROGRESS OF CAKREER EDUCATION «... a major repert prepared
by the CCS8S0 Career Education Project .... has been accepted for announcement
in the ERIC publicatlon, Resources in Education.
All chief state school officers and state directors/coordinators should
have received a copy of this report. 1If others are interested in obtaining ﬁ
coples, they should check the June issue of Resources in Education.

If released for ERIC dissemination, the report may be ordered froa EDRS,

P.0. Box 190, -Arlingren, VA 22210, using the ED number which will be assigned
at publicaticn time. - '
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DEFINING CRITICAL TERMS IN VOCATIONAL EDUCATION ..., is the cictle of
& racent report praepared by a Task Forée of the National Association of
State Directors of Vocational Education. Scace Directors of Carcer Educa-
tion will find the entire vreport to be of value. 0f special incerest,

‘however, should be the definitions that have been developed for career
education and vocational educatian.

. QE’ CAREER EDUCATION .... Means a process utilized in. both school

( and community which enables individuals to make choices leading
.to success in life-long developmental patterns of living, learn-
ing, and working. It includes a sequence of educational
experiences, throughout all of education, consisting of develop~-
ment of self awareness, career awareness, exploration of optiens,
decision making and prepara:ion in one or more alternatives to
achieve the individual's career objective.

- GE’ VOCATIONAL EDUCATION .... Means organized-educational programs,
services, and activities which are directly related to the
- preparation of individuals for paid or unpaid employment, or
for additional preparation for a career requiring other than a
baccalaureate or advanced degree.

o

CAREER EDUCATION AND THE LOCAL CHURCH .... is the name of 2 brief
_ moncgraph jJust issued by the National Center for Christian Studies on
Education and Work (An arm of the National Council of Churches).

Keith Smith, Director of the Study on Education and Wotrk, has supplied
. the project office with sufficient coples for all state directors, -and one
is enclosed witﬁ this issue of EXCHANGE.

|

FRO& FEEDBACK, (THE NEWSLETTER OF CAREER EDUCATION IN NEW HAMPSHIRE)

"and so he said to .e, I wanted to be a photographer, but Rothing
developed. ‘ )

I wanted to be a plumber, but I didn't have the right connections.
wanted to be a medium, but I didn't have the spirit.

wanted to be a shoemaker, but I didn't have the sole.

wanted to be a geologist, btut I took everything for granite.
wanted to be a sausage maker, but I didn't have the guts.

wanted to be a baker, but I didn't have the dough.

wanted to be a coffee salesman, but it was too much of a grind.
wanted to be teacher, but I didn't have any class.

wanted to be a doctor, but I didn't have the patieats.

wanted to be tree surgeon, but I wouldn't.go out on 2 limb.
wanted to be a mirror maker, but I couldn't see myself doing it."

e Rl R R N B
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May 20, 1976
Memorandum

TO: State Directors/Coordinators of Career Education

FROM: Dave Jesser ngﬁ&L

SUBJECT: Good News/Bad News

Dr. Byron- Hansford has often told the story about the
pilot who announced to his passengers that he had some good
news and some bad news. * The bad news first: Our compass
went out and we don't know where we are. Now the good news:
We're making mighty good time!® '

I don't really think the story applies to the situation
in career education. We do, I think, know where we- are; we
are also making good time. But we have encountered some rough
weather, and it will cause us to alter our plans.

*The Perkins Bill

For all intents and purposes, HR11023 is dead for this
session of Congress. It was not reported out of Committee by
May 15, and the rules of Congress require that in order for
legislation having money for the next fiscal year to be con- .

sidered on the floor, it must be reported out by the 15th of
May, ' '

When we got the news, we were rather shocked. We had
been led to believe that it (the Perkin's Bill) would in all
probability be acted upon this year. We were told that
Congressman Perkins was genuinely sorry that other priorities
(relating to expiring legislation) got in the way.

"I saw Jack Jennings, the majority counsel, on Tuesday
afternoon in an attempt to find out what might possibly be
done. Mr. Jennings suggested two things that state directors
might do to encourage consideration:!

o

1. Develop an even stronger -bhase of political
. Support. :

Letters are better than nothing, but
personal contact will not doubt be what
will influence Congressmen. Also, political

172
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- ;

support will need to result in suﬂpOrt
on both sides of the aisle; not Just

~ by Republican or Democratic members,
. Lastly, political support should be
visible in both. houses of COngfess; not
Just in the House or in the Senate.

Develop and use 'a definition that all
can understand and accept.

According to Jennings, people are still
having problems in understanding what
"career education' means, and seem to

be of the opinion.that it is just anoth-
er name for vocational education. The
extent to which this is true indicates
how much work we have to do.

We will have to continue to help
.people, including our own members of
Congress, to understand that there is a
.difference, and that the difference
"makes a difference' in the legislation.
Suggestions:

*Make use of our position statement.
Point to the definition we use, or
to one that you use.

*Utilize a graphic model such as
the one from Michigan to emphasize
the all embracing--or integrating
--nature of career education -

CAREER EDUCATICN

CAREER ‘ ' " CAREER -
. DEVELOPMENT" | : : PREPARATION

E]

Self Awareness anc Exslaration ] Academic Educaticn
Career Awareness and Exoloration ‘ - Vocational Education’
Decision Making and Planning Technical Educatcn
Placement .

)

an integrated approach

A Referance Guate Go2is and Pertormance ind-carors, Micnigan Career Daveloamant Program,
Michigan Department of & Jocatien, 1970 —ey T
C { £
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. . The two problems perceived by Jack Jennings may or may
" not be real. They should, however, cause us to review our

own strategies and/or tactics There seem to be several
options open: j

*Future of the Perkins Bill

Earlier, I pointed out that the Perking Bill is dead
for this session of Congress. This 1is true, but as I under-
stand it, only because of the inclusion of FY77 money (which
was $5 million for planning).

Again, as I understand it, the Perkins Bill could be
introduced in the next several months if the $5 million for
FY77 were deleted. This would make FY78 the earliest that

- funds could be made available.

If you think this to be desirable, it will be necoessary
for all of us to encourage Congressman Perkins. It will be
crucial for us to convince our own Congressmen. And, it will

be imperative for us to obtain strong support and commitment
in the Senate.

*Future of the "Hathaway Section'" of the Senate Omnibus Bill

As you are already aware, Senator Hathaway has included
in the Senate Cmnibus Bill (already out of Committee)} a
Title on Career Development, Guidance, and Counseling. We
are enclosing a copy of the section (Title V), and a copy of
several suggested changes that we feel must be made. We
have been given assurances that the kinds of changes that
are suggested can be made [I would suggest that any endorse-

ment or encouragement include comments about changes that
‘should be made. ] ,
- Again, if we want to support the HathaWay portion with
changes, we will have to generate political support of the
type already mentioned--on both 51des of the aisle, and in
both Houses of Congress :
- 'S
* *ﬁ* * *

I think it is possible for us to be consistent, and at
the same time to support both the Perkins Bill and the
Hathaway Bill (with changes). With the Hathaway Bill, no
money would be available uyntil FY78; this would jibe with
the Perkins Bill if the $5 million flrst year (FY77) were
k; : to be eliminated.

SUGGESTION:

°Talk with your Federal- Legislative Liaison
Representative.

°Talk with your Congressman

F R
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*Talk with your Senators
‘Encourage others to do likewise

*Send coples of state reports to your
Congressional representatives

*Send abstracts of your state plan . .
proposals to your Congressional delegation
with covering information. (Here's what
we plan to do now ~-- we will need massive
implementation/start-up moneys. )

‘Encourage people to write to their
Congressional representatives; make use,
where possible of actual happenings or
anecdotes.

®*Collect and transmit information that

clearly shows that career education

‘really does make a difference in terms-

of scholastic achlevement, citizenship,
occupational/societal awareness, truancy,
drop-out rate, teacher attitude/attendance, etc.

°Again, work with and through your SEA's Federal
Legislative Lialson Representative.

(A 1list 1s enclosed for your information and use.)
¥ ¥ kK ¥ %

‘Several other items are enclosed f&f your information:

°Abstract of the Mississippi State Plan
Proposal {(for your Notebook)

'Reprlnt of article about I~ EC Councils
in California

*Memorandum re Telephone Communications
Network :
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"Planning for Carcer Education”

St. Patersburg, Florida November 12-14, 1975
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State Department of Education
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State Supervisor, Career Education
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PIANNING FOR CAREER EDUCATION

A National Conference for State Directors/Coor-
dinators of Carcer Education sponsored by the
Council of Chief State School Officers and the
project, "Strengthening State Leadership in

Career Educaticn"

©

November 12-14, 1975
Bilmar Hotel

ROYERBER 42 WEONEIDAT

St. Petersburg, Fla.

- A

uovlulcn 13 THYUASDAT

CELSTRATLION

aiDO- 6100 Reesption Area

Aepiscration will be 38 the Jonifnated dotk in
the Mrte k. AIT POsEiciPoney snd obativele afr P
yeested t0 £Uil our the $PFINEReLION Royd rimr iY
provided,

Thate o fo ro teglattation Feed Fot e confatence.
Bovavers thete will Mo charded tot tha Pressitanped
meala. With this In mind: pAgeicipants and ofdrtvery
#ts 1Fuedted Lo Purchase Cithaty for ehe aeaid ac
‘time af Fepistration.

Ef charw efe Sy patbitIPonts vho sre not Jbla
to Feyiacar oc the tisw injicated, they l.\enld'
. contacte

Myr Martlyn Carvas
Project Secracary

-arPENInG ZESSION
»
Ti00 P.M {Dinnce) ,_' Sunset Room

Preshdink: Mr. Joe D. Mills,
ofrecsos. Blalaion of Mtlou.l
Sducation
#locida Steta Dopatemmnt of #dvcalion

*Corrent AStirities of the masfone] Adetsory
Coumctl for Career Efucation®

Dr. Sidney P. Marland
Prevident. Colleg® fnttence Franination
Poard
and
- Chslpmany detional tdvisott Councitl
for Catywr fducation

PAFulToxt Provided by ERIC

SEngaAlL s£ss108

1130 A, M. ) Sunsat Room

*“Gyattitv of Conference™
Darid L. Jesser
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3. D. Task Force

. ¥oax sEssiong

" 9330411530

1:30.3:30

Group 1 - Beach Room Gtoup Ui~ Conferents Ra

Discussion Leader: Discussion Leadee:
£, Niel Cicoy . Margatat Feequeron

-

Group 111 - Acom 114 Croup IV - Room 328

Discussfon Lezdet: Discussion Leader:
Waltee Rambo - $sul Dulbeed

SEMERAL 3ES3L0M

_S:SII PR s ’ Sunset Room

’ruldln De, David L, Jesser
‘tra mtlng Carttr Eduutlon Materisls®

Dr. rennuh Tomoski .
Pivector., Sducetional Produces
Eetarnatecn Bxcrangs

T:30 P.M, Sunsee Room

?resldlng. Dr. Margaret Fetautron
Carces fducation Contdinatal
l'.lotull Ytata Dopatirent of Fducation

*How Can the Of.t Btttu Serve Nisdy of State °
Dfrettors: An Infarmtl Rap Seition®

with
Dr. Iennt-th Heyt

M rectot, Ciice of
Catwet Bducotion
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D48 A4

SITCIAL INTRREAT GROUIA RiYOY
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*CdacationfMilitary Liason Project 226

*Cacecr Education and Teachere Teainine 326
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ecnt Fron all thevs groaps, the coctalPoef Turts tha
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0 ankinsdlad e tha heelp thog s boen pracided by
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ouch analsPuncegdn artamgiog for detatls of thily
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County Schrols, .
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APPENDIX H

oA ’
COMPETENCIES FOR STATE
\ EER EDUCATION LEADERSHIP
\ i
\\ Mean Responses: 38 State Directors/Coordinators
INSTRUCTIONS

kY

Please reach each statement carefully You are belng asked the degree to
which you feel these ccmpetencies should be characteristic of state career

education coordlnators

. Mark both sides.

fits. your-perception of the competencies.

Competency EXISTS
to a:

1. High degree -
2. Moderate degree
3. Low degree

4. Does not exist

I. PLANNING

. Needs Assessment - determining

status as it relates to career
educatﬁon at t

1. regional level
Ay
2.” local level

3. leammer level

. Identification of Goals and

Objectives - identifying: goals
and objectives on a short temm
and/or long range developwent

and implementation plan at the

regional level.

. Developing activities to meeg\
goals and objectives.

Circle the number correspondlng to the degree that best

Competency SHOULD
EXIST to a:

1. High degree

2. Moderate degree
3. Low degrec

4, Does not exist
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High-=«~-Log

X » Circle . Management - managing programs X = Circle
and activities of career educa-
tion at the state level. : (:)2 34

3
. Identification of Resources (funding) -
necessary to support activities avail-
able from:

1. federal sources.
2, state sources
3. regional sources
4, local sources

. Evaluation - providing information
to decision-makers on:

1. . process outcomes
2, product outcomég;;“g'_
" II. ORGANIZATION

_A. State or Regional Advisory Councils -
facilitating activities of a state
advisory council.

. Intradepartmental Task Forces - iden-
tifying, establishing, and facilitating
intra-departmental activities.

Interdepartmental Task Forces - identi-
fying, establishing, and facilitating
inter-departmental activities. ‘

. Legislation - identifying strategies
to facilitate new or continued state
career education legislation.’

Steering Committee - identifying,
establishing, and facilitating -
steering committees with specific
charges relating to career education
activities at the state level.




APPENDIX H (Cont'd) .3 -

High-«--- Low F. Staffing and Organizational Highee==- Low
Structure - promoting und establish-
X = Circle ing an effective staffing pattern X = Circle
_ and operating within a cooperative
(‘ organizational structure in reluation-
) : ship to other personnel in the state
1@3 4 education agency. @2 34

identifying, promoting, and establish-
ing cooperative relationships, active
J involvement, and open communications
1 2@4 with all segments of the community. @2

’ 6. Business/Industry/Laber/Professionals =

H. State/Regional/Local Agency coordina-
tion - promoting and establishing)
coaoperative relationships, open commumi-

e cations, and responsive linkages be-
tween agencies at the:

1(2)3 4 1. state level D234
1@ 34 2. regional level C @2 34
1@34 3. local level - | OLEK

111. DISSEMINATION

A. Needs Assessment - fdentifying specific.'
companents to determine the need for ,
information, materials, human resources,
etc. for dissemination to:

1034 1. internal to the SEA D234
2. internal to the education :
1@3 4 community , ' @2 34
3. business/industry/labor/professional
1 2@4 community @2 34
B. Information Sources - 1identifying sources
or information form all segments of*-the
1@3 4 ~ community. @2 34
{ ' C. Collection - identifying techniques for
: collection of career education informa- :
1@3 4- : tion, materials, human resources, etc. @_2 34
, D. Storage - identifying methods of stbrage
: of collected information to be dis-
1 2@4 seminated. ' [ 1@3 4
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. X = Circle

. Retrieval - identifying an effec-

tive retrieval system for all dis- X = Circle.
semindtion information materials,
Tesources, etc. 1@3 4 D

Modes - identifying and promoting
various dissemination modes. 1 @3 4

Feedback and Recording - establish-

ing an effective system for continuous

feedback and recording of all dis-

semination activities. 1@3 4

IV. MANAGEMENT SYSTEMS

A.

B.

Accountability - establishing an

accountability process for continuous

reporting to those persons, agencies,

and segments of the community involved

in the planning, organization, and

implementation of all career education _
activities at the state level. @2 34

Monitoring and Technical Assistance -
providing monitoring and consultative
services and/or identifying resources
to meet requests for technical -
assistance at the:

1. state level ‘ @2 34
2. regional level @ 234
3. local level D234

Cost Analysis/Benefit - identifying,
establishing, and operating an

effective cost analysis of a1l career

education activities as they relate

to state goals and objectives. 1(:)3 4

. Redesign - identifying and establishing

a process for review, modification, and

continuous update of management system - D
at the state level. @2 34 ‘
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’

V. FUNDING STRATEGIES

A. Potential Sources of Funding -
identifying and acquiring funds
from all available sources.

. Prioritized Budget - developing a
defensible, realistic budget that
¢learly identifics the limitations
imposed by any cutbacks.

. Redirection of Existing Resources -
identifying sources and implications
of redirection of existing resources.

State Legislation for funding - .
initiating new funding legislation as
well-as infusing career education
funding into parallel legislation.

. Business, Labor, Industry, and Pro-
fessional Organizations as Funding
Sources - identifying and acquiring
funds from these sources.

. LEA Funding - identif?ing for LEA's
realistic and defensible budgets for
career education. ,

. Legislation - providing significant
data for funding career education.

. Foundation Sources - identifying and
acquiring funding fram private founda-
tion sources.

. Identification of Power Bases - identi-
fying and using power bases for in-
fluencing the appropriation of funds.

. Other Government Agencies as Funding
Resources - identifying and acquiring
funds from other governmental legisla-
tion. :

. Use of State Legislative Liaison
Officer - identifying and fa::ilitating
the procurement of funds through the
use of existing legislative liaison
people.

‘_]'
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High--=-- Low VI. PROGRAM IMPLEMENTATION , Highe---- Low
X = Circle A. Making available information about X = Circle
existing carcer educatiop curricu-
1(2)3 4 Tum. Dz 34
B. Providing technical assistance to
infuse carcer education into existing
1(2)3 4 curriculum activities. OLEX.

C. Using SEA mecchanisms to assume the
scope and scqucncc as provided for

1@ 34 carcer education. @2 34
D. Identify Target Groups - identifying

' target groups necessary for fac111t3t1ng

1@3 4 program implementation. @2 34

E. Staff Develcpment (inservice) - planning
and carrying out effective inservice
training programs and/or assisting
1@3 4 others to provide such training. @ 234

F. Staff Development (preservice) - in-
fluencing teacher/counselor training
- institutions to prepare graduates to
N ' carry out their respective role related "
1 2@4 : to career education. @ 234

-G. Technical Assistance - consulting with
_ 's in assisting them to implement a
1@ 34 comprehensive career education program. 234

. H. Utilization of Commmity - providing
° . leadership to engage the commmity in a

collaborative effort to deliver career .
1 2@4 education. @'2 34

I. Utilizing a variety of strategies such
as pilot projects, demonstration pro-
jects, and cxemplary and innovative
T projects to facilitate the implementa-
1@3 4 tion of career education. @2 34

J. Organizing and facilitating the use of .
‘consortium efforts, resource centers, T, D .
' and interstate cooperation as vehicles |
1@ 34 for implementing career education. - @2 34




"APPENDIX I
REPORT CﬁP;
"STRENGTHENINS STATE LEADERSHIP I“ ChREER EDUCATION"
caviCIL NP LlLEP 573 4] SCIOOL OvPICHAN

1. Plaase chack {vf'tha ¢aoncies from which you have received cé:eor education
wa'nrmation ralased to each of the followlng toplca:

Auoncv

|

CCSS:

Tovic . tavel

Indusery

FRIC

oun. fny

Carcer Ed.

HE:S
140

LP) i‘“JT1:I§
et

L]

Evaluation wational
State
Local
Manhagetions at.onal .
State
o Lozal
elaanwvng and Mtacral
Asgessnont _Stat=

of nead Local
Funding Nazional
Straregies State
Local
Legislation National
‘Staze
other: aterials
{Specify) N

Chamber of
Comm:I C

P Business,]

AR L SN, Advis

ik

oy v
26

Y PG P

_JE_J
e
4

wr

tam
Lo Ehoholufolpopol-

)

=
;591 ;ELPDJ;

-

=1

o R

Generil Cavaeo
Education Ac tvibin-

..-..r-q *
Career, ; ucazion " h

The Council of Chief State School Officers has dewaloped a newsletter, EBXQHAMGE,
for comnunizating information regarding 2areer education to State henmartnent
personnel. The following cuestions/relate to this newslettier. Do you reselive
EXCHANGE? 20 ves § no . If/you have not received a Copy. you do not
noca to compleie the: reraxnder ot ‘this guestionaire.

4, How do you review EXCHANGE?
_{Check IVf'qs many as apply)

1 I have not Rxd =he conortunity to examine it
22an 1t rasidly

I reac sclected partions

-32- read it thoroughly

Ot“er

—

_Tipecyfy)

3. wWhat is done with ycur cnpy af EXCHANCE?

{Check (v{’as many as apoly)

It is retained for my personal use
TEW It 1s farculated amur? stafll mexbers
It as forwarded o indivaduals putsile our state department
"1t is placed in a reading area . .
[toms are reeprcdused in state department publications
—Copics are made for circulation
T doen'e reocall
Other

—
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4, Pluane rate tha us2tuylness of the indormation you have raceived from
EXCHANGE roagarding-aeuch of the !olloutnq carger aducation topics Ry
GIEYE Oy tho apprapriate "grade.® Thu grading scaie to ke utilized ‘
i0 a5 {wllewys ’

A = Outstanding C » Average F w» Pailure
B = Extulliont D = Palow Avarage NP » Mot Presanterd

in EXCHANUGE

in s<nu apacn to the right please make cormunts related to the imformation
goamunitated.

Rank of ™
Uzglilnars Sy : e Grade Cerments . =’
5 . 3.1 o wp- | At the levels of infomtion
' Evaluation AB @ F needed - summary of findings in
1 6 23' 3 pore sppnd 1
3 - Managerant 3.6 A@®cor w |-
113 11 2 ,_
3-- b Planning and 3.6 Have paild very little attention to
Asuessront of A ¢ o r wp | needs essessrmzant from ry level
Need : ' _
y oe ‘2 1492 1 :
2 Funding Str.\teqisf.-ST A @ € o F np
. 415 9 2 1.
1 Legislation .0 ¢ o F wp
1113911 1
- iti2l issues have conserivated in
bthe CC3S A B C D F up i
: Tm—gng’:(;_ 1 enere.l terms to this - goed, should
; 1 e expandad
Activities of Ciher Staotes A i ¢ 0o F np '
A B C D F NP
A B C D F NP

5. Please rate EXCHANGE on each of the following items by e¢irelingCthe
.appregriate "grade."  Place ¢omments regarding thesze items in the ~olumn
on the right. . -

Rank of . _Z% — -
: £, LEACE - CMCHTS
ten
.ﬁ - "y wmath h. 2 2 ¢ f P %P ’A;bm.lt rizht in le ath
- .1+ J1 3 ore :."'a =3 neaded :
2 .3 ctariey B2 ' f"'h N . 5 F wp A bit ?.ll‘l.l- 3ive - c_culd corry mere
15712 6 specifics that touid be communicated”
1 Relevanco L - ) U\@i O™ F NP T TR st
’ 13 <3
7 1ot 1ZPortant ~ content izportant
Format/visual A B @ B F NP :
Anpeal 3.5 5 15 15 1
T ¥ ming - 2s rrecuent as "s-
p Timeliness Be1 3 2 F up - Xeep then comd = Ny
rratiness 11\L 1 g 1l - 8ible to Xesen tir:e Sroama gerrent
2 -3 ssezol 4.3 o 2 ¢ b F up Other sources contricuve much - cen's
Usatulness | 1815 7 N depend on this 40 be the one I rely c:
. X = .f -erz=a Fespons
O_ *oda) Responge - : . ‘ '
Y
l:.."\




. APPENDIX I (Cont'd)

. . a ,
+ Radit o2 B, Lertk, ) e . '
Iten ITEM Y COMMENITS

6

oversli l:'!fm:elvrqea:? !

AN

Other

AZpusisy,

Have you submitted any information for fnelusion in EXCHANGE? Q Yes 26 Mo

What topics would you like to nave addressed in future issues of EXCHAUGE?
(See pazes ¥ and 5) ' '

How zould EXCHANTE he rmade more useful o you?

(See page 6)

Haw L3 TUSHLITE mazt helofal fto you?

(See peges 7 aad B)

L‘:hqr fo:.‘mnt:&:
{See paze 9)

Modal Recponse




APPENDIX I (Cont'd) T e
WHAT TOPICS WOULD YOU LIKE TO HAVE ADDRESSED IN FUTURE ISSUES OF EXCHANGE?

' Exazples of produstive sound evaluation efforts. Information on successful
aotivitias pratectc mananement - more information of the nature of v
identifying other azency, professional groups, mestings, ¢te. regarding
carecr education activities. '

L

Management and planning
Incorporation of guldance persomnel "How to".

Continue on funding information - legislatlon (federal) - state progrems
and processes

Plannirg and developzent

Needs to focus in on problem areas where implementation is difficult.
Infusion strategles that work « elementary and high schools.
Collaboration strategies that work. Problem of overload of commercial
materials - evaluation techniquss. - ’

More on evaluation

il

Students assessment. Mapagement skills., Curriculum-dissenination
resources including bilingual., Carczer education for handicapped.
Planning and instructional coatent.

Evaluation (relating to scademic achievemernt).
State plans - funding (keeping up to date). -
Auything concerninz dave1o ment o: state plans,

Management ol career echatlon 2t state level including relatlve
position in SEA to en_ble working across and with all bureaus.

«

Exchanbe of ideas end succass‘ul activitles

This sounds 23 if an Jn depth article is desired--and I disagree wlth
that thought

An idea eXchange. Practitioners of good career education.
Results of demonstrative projects in terzs of dissemirnation

especlally at high school lovel., Communiity reaction to career education
&CtiViuleu. Zvaluation (assessment) of a .;.udinal change.

<

Otherfle~1slative information as it relates to eduaatlon in general
and caresr education in specific.

Slnce I Fave not been in this procent position in the past I telieve
paqt issues ani materinls snovld be seant to 2 new director

ILegislation. Reports of oubstarding practices. S e

154




'APPENDIX I (Cont'd) . 8-

" Status of federal legislation. 'Specli.f;c state pro.jccts/cdntact persons.
New professional materials availoble.- New instructional materials that
are available,

Pertinent Washington news of career education.

‘ Measurement and evaluation.

Try a.nd. get sozething from each region. Ask each state once or twice
a year to submit,

More on cormunication between states.

More on management and evaluation.




. APPENDIX I (Cont'd) /
. / |
HOW CQU'LD ZACRALGES BE MADE MOKE USE;FUL 0 YouU?

iy

Relay pertineri-b information {ron USOE, N]'.'Era.nd the 'Na.tiona.'l. Advisory
Council, '

|

More depth

By putting ze on the mailing 1ist (L. B. Kodet, Minnesota State Depariment
of Education).

| Circulation
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HOW IS EXCHANGE MOST HELFFUL TO YOU?
Keep me ebreast of current bappenings at the federal level. This,
in turn, assists me in pilanning strategies at the local level.
Keeping abreast of develoments in other states.

Method of sharing ini'orm...tion among states and to let sta.te know what is
going oq a.'l: the zational level.

o

Keeps us posted on the a.ctivi‘bies of otber career education leaders/

As 1nfc;';'mation._ I_

Keep:i.nél abreasy of current events,

Updatiné on careex ‘education a,ctivitie's.

Heads ne %‘i;ﬁ,'the right dirsztion for information!

Concise-a.:;ld timely Iini‘oma.tion thav I would notsotherwise have.
" Timeliness | .

It is 2 comrunicatlons link and keeps one current on new developments
nationwide.

Up to date .information on happenings in D, C.
" Presenting "stabe of the ert" suceinetly.

It gives e a '"vehicle"  for learning about what is happening in
career educa.tion nationally.

As a means of coammnication.
Means of sta.yiﬁg in contact wivh some of ‘t;.he monies.
Pertinent news of Washington scene. Other state e.ctivities.
Current up to date infémation from federal level.

© Sharing of oiher state's ectivities.
It contains the most up to date news.

I.ear-ning' about . career eduza.tlion in other states.




By Keeping me better informed regarding developments at the national
level. . :

Informative
Up to date information

c1ﬁri£y volicy - provide direction

Information or potential salient information source, |
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OTHER COMMENDS

Must keep a pulse rore concisely, more current in quickly
obtainable form.

(_ It's too soon for an in.depth evaluation.
- Y,

You have a good start. Keep up the good work.

With so few issues Published to date, it is difficult 10 evaluate the
EYCHANGE.

I am not able to coment fully as I am not well related to EXCHANGE.

. Care muct be taken to not continually duplicate what other newsletters
are doing. I kuow this is difficult and cannot be avoided completely,
however, the information is not useful -if it merely repeats something
else, )

Mamy thanks for the effort represented by publicetlon of EXCHANGE.
Often reportis the same information as that of other publications.

How do ycu obiain copies or subseribe for local Program directors to
recelve coples? : :

I vish I bkad more time to really think this critiques ocut more cavefully,
However, it is difficult 4o fully evalunte a newsietter that has had
only three issves. I like the information. It gives us some Dersonal
identity with the leadership in Washington and our other friends in the
field. .
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REPUAT CARD
*STRENGTHENING STATE LEADERSUIP  IN CARRER EQUIATION
COUNCIL CF CilIEf "?ﬁT’ SCROAL UFFICENS

Ploase chack {v{ tha agmancios Eron which you hava reoatved capanr oducation
snformation rma'Fd t? ¢igh ol Lhe following topica:

\ H'! ‘u‘a
i

ML
nr
il

r

rdvas

Topic Lryel

Industry
Cunnl Koy

areys:

Buziness/|

Chal:er of]

Hat,
AT N
-

Evaluation atiznsy
: State
HAPER
Managenent Xaz1onal
State
whoas
Frarning ana: asional
Asscssrant | 3%a%e
af raod LGTAL
Funéing dational
Stratcjics R
Lozal
Leqaslat:on ac.onal
f ATARe

I‘kir -:-
NN
T
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]
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| ad ey | 34

FORIPE [N

-

'\r-ﬂ 4\

I+

r
-8

*—l

H
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= | i gt foset o aing

‘__ .
ng

Otheor
‘.Sac'.‘;.fyl l Dubligation

o uLPJ

-
-

-

Inferzation
FCS | 2

porsonnﬂl. .he ‘ollow;rq ques‘xons relate to th;s sewsletter. Lo you reqexve
EXTHALOT? € ves 7 no . If you have not received a copy. yon do not
nocd to complece the remalnder of this questionaire.

,
4. HOw do you review EXCHANGE?
(Check tV( as many as apply)

_é I havoe nol 1ad cpn e2nattunity o examine it
I s2an it Tapidly | -
-I read selegted Portizns
I rcad it thoroughly *
otha

{specify)

3. whzt is done with your.cogy of EXCAAUGE?
{Check lv4,as many as apply)
" .

_tx is retaine? far n porssnal use
T8 1t ig zir=mulated among stafi renhers
fr is for.aruzj to 1rdxv1duaaa outside our state departrcnt
It 1ls placed in 3 reading area
ltems are reprciused 1D 3tate dipartment publications
Lopies are nyle for cireculation
1 don't recall
Other

———

(speczfy)

PAFulToxt Provided by ERIC
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Rank of
U-e?‘:l-.- \vq'

3

Q

ERIC

Aruitoxt provided by Eic:

I

-2-

ugatuinasg of the information you have recaived from

Pludse ety the
EXCiti 1:; ragarding oudh of tﬁa .cllawinq careoer education topics by
Cireling tha apprepriase "Jrada.  7he grading scale to ba utilizoed
ia As tollown:
A = Qutsganding C = jivoragu F = Fatlure
B & Bicollant D = Balow Average NP = Not Pregsenter
in EXCUALGE
In tro npaco £o the riq“t plaase vare comments related to the info¥=stion
cemmunicaced.
T e ?E Grade Corments
Evaluation Afay cpp nue
3.7 © .
b »2 2
Management A a c o P up '
3.6 .- *
3
Plannl.n‘q and , '
Asgessaont cf 3.5 A @ C D F HNp
Naed * : -
52 Y
B L]
¥
Pt.mdl.nq Stra:eq_’i.:.'bl @ B @ D \HP
; 2 12
|
Legislacion i ) @ C D F NP .
4.3 G -
- 3 5 1
Other ! + A B C D P NP
(specity) (
- Jl ‘A B C D FT u? ]
' ' A B C D P up
-
J A B C D P WP .
| -
|| - - ) _ -

5. Please rate EYC"\?G' on cach of the fellowing ieems by eirelingCthe
apprepriate "grace,” Place comments regarding these items in the zolumn
on the righe.

s
. iToy CiRCE Coviin s
Lenagth S C D p wo
|  9@s
[ ol
Ciasiey LAV I S - T Y
3.7 14 3 .
Relevance O R C D F NP
L, b L 31
Forrat/Visaal A @c D ¥ ue
Appeal 3. L " X
4 31
Timeliross L FO D 200 - T
N 3.7 13
Usufuliness A/ Q D FONe
‘ 30? l ]
. ) — -
N Y N
‘ciu_’ii




" APPENDIX J (Cont'd)

Renk of 5, ,
Ttan f_ eont | e X COVMRUTS
-6 ovurq}l Cifergivencad '

-
L]

3.4

Otner
R tspocicy)

I 6.
1.

1

Hava you submitted any inforration for inclusion in EXCHANGE?

Yes _ano
what toples would you like to have addrassed in future issues of EXCHMICE?

BEveluation ' T
Implexentztion strategies

Curriculus inclusion ucrclop:ent

8. Mow fcald EXTHANTE ha o

Tade ners usolful to you?
Whet are other states. doing?

Wnet legislations aad funding

rechenisms do stztes have for caresex
Hor do states relate occunat:onal/vocatioaal education prograzs to
career education prozrass?

Sacy exanyles of

-

- - F o
sunz2es3 in other states

Haw is ZMCESNSEL wsat helbizl to you?
Sticuletion Tfor 324 Staff
Capsulized infor=ation

1¢. ©Other Corments:

Please acdreas

ucation raterials to the following,
in acditien

Plarqln"

d cation

. ﬁ"! rn-“f
( . l-‘ulOuQr J.O.b.
ER . e

Aruitoxt provided by Eic:

ccupational Lducation

4

<Us%
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. RZVOLT CARD ' .o

STRENCTHERTIA RTATE LEADERSHIP N CARSER BOUCATION®
: COLNMILL W QLIRE 3TWVE OWHOOL OF¥FICLRS
CONFERENCE FOR STATR LINETTONSAUCORDINATCNS CF CANEZR EDUC:\TIO‘I

Nevember 12=-14, 197%
s8¢, Potorsburg, Florida ' )

’ 1. PDackground Informattian . . B

- 1. Ploase zheck (%) your present pesition .
. ( . . Stace Direceor/Cocrdinitor of Career Education

v Asaistont Seste Dirvetor/Coordinatof of Career Education *
, . Other

. iapaciiy)

2. How long have you teen worH.nq in the area of career cducaclon?
years {Round to the nearcat whole vear}

‘3, How long have vou been in your prLesent positLOn? years {Pound '
to the nearest whole ye=ar) .

It. Quality of cthe Seminar .
Rate the overall quality of the varinus componont? of this confarearco a3
compared to othel professional eonferences ef comparable lengsh vou have
attorded by circslingTethe appropriate ‘grade” for cash of tha follewine

(; . I ‘eomponents.  Additional commones are nesded in the column on the =igias.
.oz - } - -
CGHE‘:RE“CE COMPONTHTS QUALITY RATING , COMMENTS
- o
f = L] -
. ‘ 9
£ 4 & 32 B
Lod o o o e
ns0 0308 2 , ‘
Ra.n.k Of . i P oY weod -
. 325 35 .
Conmponents -X B22 TE2 w
B 1. Pre-Conference Infor- 3f3 A B @ D F '
13 mation , (See pages 5 and 6)
. . %.3 ls g 15 8 . :
3 2.. Registration Procedure "' @ < 0 F -
b 1 13 g . -
; 1 3. Maeting facilizies S 5 F . . .
~ -7 2272 .
“ . %y  Bersonal Accomnodm.innﬁ‘ T oy
2. . 5 T3 2 -
Ry 11 " 3.7 Meals and Banguets . 3.9 ﬁ . t..3 1:) 7 .
,l\"’J 4 - 5 6. Choice of Conferance 4,21 & VI
Tepics : -
. : 11 1oL .
’4 - 5 7. Hajcr Presentations ."4.2 l:‘é 2 t; W F .
e ©
10 8. Large Group Svssions k.0 ok p 5 5 F
6 - g 9. Seall Group Sessions 4.1 ?(’j g D Fr -
i ' T ) 12 3
6 - g 19.. Exzhapge of luforcnasional . @ ¢ D F
Ideas wieh other Confer-~ -
ence Participants 4.1 -
6 - § = 3 . 1’:‘ .6 1\ F
- 9 11. Ovganizition of the [‘_.1 A EIG
. . Conlcrence "
. . 13 1k .0
6 - 9 12. conference as a whole,hol o 1; T 0 F
(‘- 12 13, Evaluation rgiivitieg 3 & 6 '; 35 s .
. &

Q ;L: )
ERIC - ﬁ’ <

Aruitoxt provided by Eic:
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111, nmall Qroup Sussiona

Plealy TUSNONd te e ‘nllawlnq rmill group annslons by cieeling _ *he
*ararht® which Lo-t rofischn your agtnion concﬂrnlnql {1} epo foccrlup-
o ol rhee acaniaf o ckazubarama pour tBeut tng anld (21 the paentitial
ytutulnouy o: clie AhiuEmation pron?n:nd in you; work na::an. @ircle
. thosn spgs1ont you not ateand.,
Rank of N the mmbor o o g0 you did L} ‘ Rank of
Effectiveness X - X. Usefulnes:z

LA -

How Effoctive? Small Group Seasions How Unoful?

Aganssenl and Detoemlna=
tion Of %Nuwd

(e )
K

Evaluation of 2ffcctiven
ness

o

ok*ocncy:c:
£/ W W

Managenent Plans

ﬂﬂ'_.

Funding

Manpower Resources

mwt-a-a o O

fuﬂ

Experience Based Caraer
Education

hilitary Lisison Project

Role of tecacher Training
Institutes

o ’EJC)IK:);Q:ln’&rJ’OD >
S
4] pkpC)rﬂ

2 O

o,

Commeants aml Sugiestions:
See vage 7

Major pPrese ntétxons

Please respond to the following major presentations by circlirqt the
"jgrade” which best reflects youl opinich concerning: (L) the effective-
. ness of the gpresentation in stimulating your thoucat; and (2) the poten-
Rank of tial usefulness ol the infofmatron presented in your work setting. Rank o

Bffectiveness _X___ : Y Usefulnes:

flew FEfective? ﬁajor Presentations How Useful?

Sid Marland

o
?r | Ken Xomoski
D

Ken lloyt

Sid igh

"

C
._?_}

1

Commonts and SuzgestiOus:

(See page 8)
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V. cCorfervage QLjoltivs

« . - Ratne wha deqton to whish, tne 2onfurenca facil) ttated your abllity in nach -

of thu fullowing arcas au it relakes to carcar edurtation.
; Aro. _Not v all To a limtud To & moderate Te a gqreat Rank of
a at & axtant cxtent extent ¥ Usefulnecs
1. Plannling 1 < 4 .
i 1 6 @20 9 3.0 3.4
( 2. Organita- 1 2 ® 4
td
: > 3 6 20 6 2.8 5
. 3. Ceordina- 1 z Q 4 .
tion L . 22 . 10 3.2 1.2
4. Funding L. 2 8 ) ' 4 3.0
$. Informa- . 1. 2 . / 1. "4 10 * 3 -4
t:ion Lis= .
semination 1 3 21 1 3.2 l -2

Camments and Suggestions:

vl. General Information : *

1. In gencral do you feel the canference pmet the expcétations you had
befare you came?

. _ o7 tes ‘ L Ne —3 Mot sure
Cnmrtcnts:_(.g_ggj,age 9}

«

" 2, Do you feel that the conference wan worth your tire and cffort?

32 Yes 1 o 3 Kot Sure . .

Compents:_ {See Dige 9) |

3. po you fcel that conferonces of this tybe for state ditectors/ coor-
. dinaters of carecr cducation should be contiinued?

33 tes Ho ]..Not Sure

comaents: _(See paze 10) , ‘

. ‘4, wWould you at-ond a canferenc? of this type next yecar? - . ’ .
v 36_tes No Yot. Sure
Comnents:___(See_p2re_11)

g

k- w5, o yeou feel that a vaonferener nf this type i3 an effective way tn ceal
. with your profensionad development nexds? : ) I
32 ves Nn 3 wot sure

— * ——

Comru-ntn: (.9.0..‘-‘ v2ze 11)

e A P S A e A 4 e T b e e

Q . : Py e . .
ERIC o - <UL

Aruitoxt provided by Eic:
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1. How wag thli cenferenco rn::mt helplul to you? ‘ i
T (See pages 12 ana 13) .
" }f 1
/
2
. / '_ | | .- . |

2, What aapocts of this confrrcuce wore leost hetnful to you?

: -« (See pege 14) f

3. faw conld thy CCASO make ¢anforences of this t"pe,ﬁore helplul co
State Dlrectors/Coorainacars ot Qareer Education?
s
(See pages 15 =nd 15)
) .
* * +
. 4, What topics snould be adéréased in future conlogences of this type?’
. (See pages 17 aad 18).
- b - .
- ’ S, Other Conhunts: - ' e
' s .~ ( See page 19)
'{II' 1t *
u":- Ir':. .
. / . s ) ‘
\5 o I : T
B S - . PERES
| o <u
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QUALTTY OF THS SEMINAR

Pro-conference Information

Would have found it helpful to have had the actual program in
sdvance. -

. Should have agende in advance so we can plen arrivel and
departure tizes.

Minfmun detedls

Registration Procadure

Lika the personalized folders.

Meeting Feeilities

Move airport closer.

. ' Nt -
Choice of Cenrerence Todles

{
Who and wby EPIE? It was & long day and a boring presentetion!

Very tizely for coordinator. Hem we pursue the topics further.

Mzinr» Presentations

Varied éonsiderably

large Groun Sessions

Ioose

- 8m2)l Grouw Sescicns

Somewhat unfocused and interrupted. .

Might have had 2 Little more pre-organization.
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| Exchanze of Informational Ideas irith Other Conference Particivants =~ °

No queation about this baing onc of the most cutstanding qualitles
of all three £0530 ecareor edusation conferences, :

Need more time to interact wiihk UB0ZE on state plans, ete,
More time for this activity. N
Not nearly enough free tine during the day to do this.

Hecded more free time for ithis,

L

\.
Orpanlzation of the Conferonce
A

I could have used Tuesday and Wednesdey better if I knew in advence
that the visitation called off and that no siart wntil 4:00 pm.

CCSS0 always does an excellent job of orscanization.

nierenss 29 a Whole

Believe it did accompi:‘..sh overall 'objec‘ci‘ve.‘ : : /

Some specific problems were not teckled. ' - : ‘/
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SMALL GROUP SESSIONS

Need time Lor feedback of groups on Thursday afternoon.
Good ideas were shared! Resources were excellent!
' ( B Excellen» onno“tunitv for iateraction.

Need more tixa (f“ee tize) to explore in depth end share ideas
following presentations on an individuel ‘basis.

Need detailed infor=ation on teacher training (ev“luation must reflect
”;»“ ) ‘acadenic achievement as it relates to. career education &z a resuii of
the growing back to basics movement across the countxy).

The grouy sessions couwld hzve been more "on tesk”"-<but the éxchange"

- was great--as alweys--the person 10 person voatacts provide the best
T - pessible information.,

!

T_me was not dencted in tke settlngs that was expo ed to iteﬂs T-8.

In the szall groun cetings the time nrov1dnd ﬁao used brodncti"ﬂ‘*

on topics discussed tut we really had little opportunity to dzal in depth
the areas of evhla_tlon, r2negerent pians, i “plementa ion strategies,

nor developing state plans., /




ks
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MAJOR PRESENTATICHS

Sid's presentation should have been early in the conference. It provides
the stimulus and 4ke "gudts" reason and focus of activity during the next
Lew weeks,

B,

Effectivensss somevhat reduced by lack of focus -~ informative, but not
always specitically useful,




f,
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GEMERAL INZORVATION

1. 1In genercl,. do vou feel the conference met the Ve cta.tion" you had
before you came?:

No. Probably expected {too much a.t this poir. .

Yes. Good a:rch‘méa--gava a feel of tha status of masurity of the’
several areas--was hopeful for greater/ depth of discussion in
several areas. Evaluation - State vlan dev. - management study.

Yes. Much better than the Denver goni‘erence.
Yes. One of the best. |

Yes. Wish we bad more time to learn what other states are doing.
Mostly reports was centered around state reporting, vhich was very
goed.

No. Feel more- was needsd on "State Plans" but this evalustion
was before 8id Xigh « so really not fair. '

No. E:;_peeted more on developing a state plan.
Not Sure. iy particular small group spent L the time going over the

cempetensies q:..est:‘.onrure and did not a.ddrnss evalt.atd.on, funding,
a.nd mna.ge_uent :

No. Thoubht I'd learn more a‘noub srecific things be:uw done in
career education around the country.

'Y
3

./ Do you feel the.t the conference was worth your tire and effo:.:'t? - /

Yaé Hith.J beneficial and an deele indebted to those who
"put it" t Of-ether -

Yes. It should have been longer.

Yes. . Host helpful

“Yes. I would like to fee ‘more coni‘ereuces plrsumg coxmetencies

PI‘OPOSed

2L . e
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3.

(Cont'd) S Lo

Do you féel that conferencas of this type for state directors/coordinators

of career educaticn zz2ouwid be conti:ued?

Yes. '

This definitely adds unity and coordination to the national

eXfort for caveer eduszatien.

Yesa.

constraint.

Yes.

Financial assistance has been ldentified as.a major
“u‘.“e eXforts cheuld provide asslstence in thiz regazd.

Highly essential if we are to zove the career educztion

concert to serving mors kids at all levels.

Not Sure.

Instezd of sirply discussing things with, speeches by thz -

"pig shots"~-more state directors-should discuss things that are
and are not working.

Yes.

it 1s essential tha exnenses be pzld by the cenfersnce. It

i1s getting aeut to imrossible to atiend conferences cn r guler

travel budget.

Yes.
felt

s - Yes.

Yes.
more

. Yes.

YES.

o
.~

pid recﬂive scme bonef;ts--ﬁh;bﬂ expected too much.
nore neat" in Deaver, conference. :

Reay

Travel *unds need to be provided.

I feel t11 zy are needed but I feel more timo is needed to add
dentn to the dlscuSSLQn

This, is eftve-:.ﬁ"_y important!
Dett

ter chance of attending if funds vere provided for

travel and rer dienm.

Yes.

Yes,

Yes,

Yes,

L] ]

Would have better chance of attending‘if fund were providad,
but reed travel funds to attend.
This is tke only tlm_ we gét together and share ideas.

but include soze loca; directors lrcm large districts.

ey

7
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4, Would you attend a conference of this type next yeax?
| ‘Yes. ‘If We oon secure funding.

Yes. If travel 1o Srovided,

(._ . Yes. Always can learn scaething.
Yes. If SEA travel pol’ic:;r does not freeze me out.
Yes. Especially as we continue to pursue of specific areas designed
to assist cocriinator gain bandle on how they can dsmplement
back home. . !

5, Do you feel that a conference of this .type is an effective w-e.fr to deal °

( ) with your professional develorment needs? : j
Yes. The ease with which this group works is invalusble for giving
us the voice, Xnow how and resources linkeges essential to tha
success of career educzbion.
Yes. Exchenge is very valuable.
Yes. But I think we're going to need some additionzl types of
inservice strotegies in fubure cenlferaznces.

. Yes. We are doing ard have in effect all of the aspects coasidered

" on the agenda. 2Bub it is refreshing to learn how sczeone else is

approaching the same problem. '
Yes. Gain mueh from just talking with others involved in career
education cthrar than formal Teetings.

;o

L) . .

T Yes. Conferences of this type are definitely an asset to

\ state leziers.

Yes. VUith eporoariate attention to needs of participants and key
resource pecople. : ' :

+ Yes. With reservetions.
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HOW WAS THIS COI.:anIC: 110s? HELPTUL T0 YoU?

Fedcral level information and directim*
Conta.cts with lea.ders ard those on fizing line,

Idenfi:‘yin.g cometencies for state leaders. Bringing into focus the
fact that other stobes are having similezy provlens.

Exchange of idezs

Learning ebout funding and other systems or /ei‘i‘orts 'being developed for
8.83355u-en9 ’?Oeﬂda .

In needs essesszent and teacher tro rir*g” - coptacts made, iceans
heaxd, :mcwledse of e.va.ila.ble materiais,

Information dissemincted was current, nob ot%e"'wise a.vaila.‘ble to me.
Iptera.ct:.on with feceral and state. ?er%on.nel is available.

Gave sense of lavel of instruction to concept where variocus states ere
nm‘. ?

-

Gave icezs -'Opportunity to pu::sue more in cepth w':‘.th the' iﬁdiviﬁua.lé.

Brozdenad '6:; knowl edc.e of career eaucation efforts. Grew to e.nnrec...e.te

problens of evalusticn and the many restrictions and time ceaswaing
requirezents. |

Meeting. and taliking «with people from. other stetes a.'boirt career education
end products related to.

Learning mere sbout Troject eare. Learning more ebout proje\.t eua...ua.t:.on
a.nd Jhaving the input for mdalmes. .

Ene.'bl:.ng comunication with other state coordinalors.

Provides the ovportunity %o czeet with national leaders in CE area -
- (Tiedeman, Harpson, Braz=e, Hoyt, ete.)

P:l.e.nm.ng in..o —ation - orgarnizetion

Gct needed information. Shared with others. ‘_Learned reny of us have’
the saze problems,

Good shot in the air to be 2ble to interact with other states. Pertinent
topics of infermation. Shawring of idecas and strategies. '

Infornmztion on ZZCE and state plen funding

Exchange of good ideas. T
in hoce state inplemoatati

-

Tnforrmation Preseated by many s speakers useful
on
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Mesting +with individuzls with coznon goods.

Excharge end interchange of ideas.

~ Personal contacts

(. . Informatlon exchange - new linksges established.

Funding information - session on teacher preservice and inservice -
sessiot_z on assessoent.

‘Met my true reference group.

. €9 y
Opportunities to exchanze ideas with others whose concerrs are the same.

Qon'bacts and discussion with cther coordinators.

Gained ideas regardirg funding strategy.
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WHAT ASPECTS OF THIS CONFEREINCE WERE LEAST HELPFUL 0 YOoU?
. \
Hoyt's rezarks. | '

Snell growp and Ken Hoyt,

L

"Hee.ther - ocean

The EPIE session

Location - neced more lead time for trip planning,
Inability 1.;0 get Yo more small groups of interest to me. |
‘EPIE Preéentation

The work sessions.

Ho’y't.‘s preseuta.tioz} ' "

Ken Romoski se.'.:sion - |

The EPIE presentetion

Evaluation carcer education - I have nothing to take back - idees,
proceduras, systems, rescurces perscns,

- Smell group sessions might have been pore ef‘fectivg with additicns.
Group time spent corpleting co=petencies guestionnaire. The questionraive
is necessary and gocd, tut should kave been done on own time instead of

. 'ta.king gErodo tize. . . :
The materials display.
The NIE dregsentotion.
Interrupted, brief srall sessions -~ not clear regardieg sssignment.

Too cuch show and tell 2nd not enouzh work on the way to solve the
* broad problexms,




L
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' . , 4

HOW COULD Tits CCS30 MAKE COIPERENC Z3 OF THIS TYPE MORZ HMELPFUL M
STADE DINZJOORS/CCURADINALRS OF CAZZER EDUTARICH? .

Have a four reoresentatives from institutions of higher education to
identify cormitzent3 tvhey will make to.tais effort and how they will .

do it.
Focus in.on specifics and report back fram small roups.

. Further refinement of cocrpetenzies a.nd develooment of coxpeténciles for

local careor efucation coordirators/dirzectors. Insexvice for teacher
training. State plan development.

Assist in getting across the polnt that meny aspects of the state school

systen naeds to be involved in their erea of exgertise and that career
education doesn't h2ppen as a re.,ult of or.e office.

D:I.scussion lﬂa.ders direct ccaversation to the topic unle.;s it is agreed
by sl to deviate.

Assure nore in-demth _-:ursui oi‘ key issues Idezrtif:,r key resources
personnzl end have verscnnal ipsis .:..nnta.t on and procedures evtilsble
for review, etc. ‘ -

"Provide in:om‘!‘.ion to the Chiel State School Officer cf each state, Not

all state cgordinetors have direct contact with their chief. Mayoe
& presenta.tiou a% those national meetings. C

Combine meeting of career education coordirators and CCSSO couhecil so
there comld be ore dey overlzp facilitad ins coxunicetion between
both groups. . _ Do .

Already optiopal |

Group sessions shouwld be more informative; e.g., the one we hed on
Plenning, evaluation, ete. was so unstructured that I didn't kaow vwhat

. was the use of it.

Comtinue coz—unication and dialozue. Continue requesting inoudt from
state coordinators cn ag2nda. : ' .

Provide pore tiz:;cl to attend more small groups.

Individualized packages that the military already have.

Small grou:) sessions with coo*'din... ors being siciler concerns.
More time in grouys on Pe:rtinen:" 'tODlCS

Better pre meeting informetion

Reglonalize first, then run with one national sescion per Year.

Corrunication

Continue on same oasis.

=
'f:'"
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Have mini ineservice training sessions on various aspects of irplementing o
and evaluating career edusation programs.

Provide fundirg

More time té discucs aotivities that sre happening in our states and
problens to be golved. :

7

More of the comissioners present - involve 1esisla.tdrs from the
area, etc.

Somehow record as minutes the sessions as they unfold, type and duplicate
them at 2 later date for all of ws., Too many Jewels of thowght sie
lost simply by noting highlights. . - co

Assist in gettinz across the point that many aspects of the state school
systen needa to be involved in thel> area of expertise and that careex
education doesn't hzppen as a resuit of cune office. -

AL

&)
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WHAT TCPICS . SilCULD BE AODIZSILD Dl FUTURS CONTERINCES OF THIS TY2E?

Soré stataes oy benefit by wbrkins tezather, Those that have things
in common. -

More emphzazls oo distriet organization of cereer educntion medels that
are successiul, .

Funding sources other than federal.
Curriculun infusion tgchniques.
State plen - pre-sarvice ideas

State of art revort and discussion. This should be sent out pricer to
conference. Assess_ﬁnt and ruture of carcer education.

(Stronger) Inters?aue carrmnications network regional conference.

Havé coordinator f st concerns on prqblem ond +then have them share
with others. : .

The development of lstate plans.
Evaluztion - product

Possibie establisk=ent of state carser education offices and staffing
of szme orzenizing state minl-conferences. .

Steff develorment ot STA level. Funding. Evaluation. Business/industry/ >
labor involwvexerit. Ceo—unizations

Mére on'managﬂnan* plans. %valuation of career education programs.

. Report on career education prejects under develoument and whgt products
- from those projects will be.

More on legislation. - ‘

_State plans - teacher trainir" - funding
involve caveer eduuaulon advisory ccuncil rﬁp*efem 2tive., IXdentify and
Present success erTorts in plamnning eveluation. ' Plan for tean type

representation freo state - fop adminlsurators, advlﬂory cotneil,
.cereer education ceordirztors.

Evaluation
" Busigpes s/la%o*/_ s twy/professional coordiration. Inservies for

teachar educetors. lieeds assessment. Advisory couneils., State plan
develozmant. "

N
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' Moving townrd qunlity - what processes reslly are workind? et produets
) really ors effusulvy.  Somyrns must bazemp concarned with Lal_*y yathar
than just cataloging quantitiez of activities.

1

’ Federal guidclines, funding projections
Funding .sources ~ izplexentation strategies - orienting thc ‘decision D
nakers, . _ /
' Specifics of what works and what doesn't, - f
4
- .
- T
..\ ' B
.J '
° _,_..--"”""“--» e
. S Y _ .
Q . . <20
R S, =
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OTHER COLDENTS

Brr!
( ' © Many of us have increeasing did icultv-in octaining funds for this tyve
. . of conrerences Soue Provision spould bYe made to pay at least part
your exgaenszess This hind of partlial rﬂi_burSQment would increase the

number of st atea parvicipating.
Hight sessions should be earlier:or later so dinner is not so rushed.
Fantastlc conference - need zore free timell! - .

Due to time limitations, I was not sble to attend to the group cn
- _ career educetion and tescher training. - _

P Recommendatioa: Conference should be-scheduled for taree full days or’ o
" one eveninﬁ, two days and ona ooraing as we seem to zlways have mere
‘than enough items on tne agenda never enough time and mich tco tight.

of & schedule!
. Than¥k you! - ' <T
This ore did .not neet uy\cxnectaticn, others have been excellent. . '{

We should corntinue with better 'nre-n..ann:.nﬁ as my° major suggestion.
A beautiful experience.

._ i .-
1 command you for having en outzstanding conference.

: L

Best con:ererce of the th.ee,

Good conference
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. REPORT CARD

'STRéNGTHENING STATE LEADERSIIP IN CARECR EDUCATION"
COUNCIL OF CHIEF STATE SCNOOL OFFICERS

1.' Pleane chack IV( tha agencios r:um which youthave received career education
i.nrurmar.ion felatad to each of the following r.opi.cs:

hqency

g

n
o=

55/
Industryl
Comme £ Cej

otkerl
Sta.ed

usine

Toplc #evel

+

hamber of

Evaluation (  hational
State
- Local
Management National
SLate
Local
Planning andl - National
Agsessment State
of Need Local
Funding Natiocnal
Strategies Cosate
, : Local
Legimlation | Hational
i - State
Other: .
{Spocify)

b

Rkhqum“4ﬁﬁwnqb

I~
R

'--“-p..‘.-.p -

4

F} k-3 F_DL«

b"\"“-"‘“fllt‘
PHp-J -;.-.u-}..“b-;;--:L‘ B

o3| Pl

N

The Council of Chief State School Officers has developed a newsletter, EXCHANGE,
for communicating information regarding career education to State Dcpa:t—ent -
personnel. The- folluwinq questions relate to this newsletter. Do you receive
EXCHANGE? -K! yes no .. If you have not received a copy, you do not

nead to complete the remalnder of this questionaire.

2. How do you review EXCHANGE?
lCheck‘lV{ as many as .apply)

/J 1 nave not n3ad the ooportuaity to exan;ne it
1 scan it rapidly
I- read selected portions
I read it thoroughly
Other '

[specity)

3. what is done with your copy of EKCHANGE?
B ~ {Check {»4/as many as apply)

1t is retained for my personal use " .
_Lﬁ. It is circulated among staff members -
_ 1L is forwardaed to individuais outside our state department
£ "1t is placed in a reading area
Items are reproduced in statec department publications
2L Copxes are made for eirculation
1 dan’t recall

L e pthe:

(specify)

Aruitoxt provided by Eic:
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Plaase rate tha usatulnoss of the nntnrmatinn you hava racielved from

EXCIHAIGE rcqardlnq gach of tho tnnowmq carger cducation topice by

clreling ¢ the appropriate “grade,” The gradtnq scale to be utilized

is ss follows: .

A = Qutstandlng € = Avaraga : F = Failura

B = Excellent - D = Balow Avaraga © NP = Not Prancnted
' ' in EXCIAHGE

In the space to the right please maka comments relatod to tha information
communicated, .

Topic ’ : Grade ' Comments
¥valuation . A @c o
/2 m»
Haﬁugaﬁ\cnt ' A @ c
] i S5 r0 &
25 Eéggzi:ﬂn:"gz JOK:

_ vy g

45

L} ’ Funding étrateqies A @ c

- 3 L.eqralation A @“C
4 . 2
B

e Other :
5 . 0 : Ispecﬂvl

5. Please tute LXCHANGE nn cach of the following items by circling. the
appropriate "qrade.” Place commerts regarding these items in the zolurn
on the 1rogtit. .

x P -I'i‘t.“ f el e - sume b ammme me {.ml_. - [ e e -'-—C‘—Oﬂiﬁa\]'r‘f‘\'— . Py

T -

.‘/.‘-f Length H d\’r}_:g;’b

q&, Clarity : .,g) ?’ c

LAO’ ) Relevance h ) 9%

‘ F t/Vi 1 )
6/, 0 crmat/ 1sua - @

2epeal 1
q S" Timelinrss
6/; b Uscfulhass

)

Aruitoxt provided by Eic:
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. e 8. tewne,) ) . . oA
A ITEM . COMMENTS

4

Oversll Effoctivonasa - | -/

Other

(spacytyl

%l , e _jr‘
o /

Mave you submittod any information for inclusion in. CXCHANGE? ffL.Yoa _ggno'

+

What topirs would you like ~to have addrosged in Tuluts. igaues of EXCAHCH?

v

+

How could EXCHANGE be made more useful to yous

How is CXCHANGE most helpful to you?

Throwshoul che yoar, U025 hon ol e namlner ol memaransby 1as b
State Lireckor/Conrdinaor of carect Gilbwabion,  5ix 'suts of conLraskiog
adjecvtives that could be used 't0 describe these memoranda are listed below,
Seven blgnks. separate cach set of adjeceives, For cach set, place a

elweck | on the blank that most closely rcprescnts your feellngs' toward
these memoranda., : .

v

(1) meaningful EI ‘ / Mcaningless
- 45

Not lelpful ltelpful

13) Unpleasant Pleasant

(1) nterenting Woring

{9) Worrhinas - ‘ _ Valuable

lv) important

Unimportaﬁp
Nther Comments:




APPENDIX L (Cont'd)

-

What topics would you like to have addressed in future issues of EXCHANGE?

Dave has covered all arets I could think of:

Eore iegislative informatioq

Stetus reports on Houston conference from each state.
Evaluation, curriculum- o

Information on.Commissioner's Conference

Continue as effective as has been! ‘

State planning'appréacpes/Statg~Advisory Council activities
‘One major topic, e.g., evaluation, issues,

State piﬁq progress reports and results of FY 1976 Re: LO6 Projects
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_, How could EXCHANGE be made more useful to you?

Continue update on legislﬁtion
To have comments from stqﬁe'DirectOra on their on-going program

( -

More frequent issues

Send (4) copies - To be distributed to Unit Director, Director of Regional

: Field Coordinator, Fed liaison Officer and Chief
can duplicate

Keep it coming
Copies to send to local progrem director

‘More specific information on projects dealing with assessments, evaluation,
etc. : )

"




L

//

How i8 EXCHANGE most helpful to you?

National scope

Keeps me curreﬂt‘

Providing information in a brief and concise form. It's readable!
) IAform&tive ' |

"Updat on legislation and the Washingtén scene

Cﬁrrent information

Best dgreer education dissemination/communication vechicle available! EXCHANGE
is vitall .

Keeps me abreast of current happenings and issues in Career Education.
Up-to-date information on variety of subjects.

Keeps me informed of current activities related to career education
nationally and in various states. This document really fulfills its
communication function. :

Up-to-date information.

L

Information on legislation and information on ﬁational_conference,for
state coordinators. '
In promeotion of career education Amend I[EA's

Sharing and updating of ideas in the span between these meetings.

e
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NPT LARD

"ATHEBCTHRULIG STATL LLAG R iH CAMLER CDUCAT LGN
COUNGLL OF CNIEY STANL SAnONL OFFICERD
. CONFLPLNCE FOA STATL DINECTORS COORDINATORS ~F fARLGR EOUCATION

May ded, 1974
Phoenin, Arizona ' '

1+ Lackqround inturmatiun

/-/' 1. Pleasn chrer (V) your pravent paaltion.
(, "71 Hate pipacloe/Cuurainstor 8f Larrer Luacation
Lo Annitant sSiate Ulrector/Coutdinalur nf Garaat Dsown pon
wther {apeeily) - . . nmmm® i e
_/' 2, lww lony haw! you lean working in che acona of varcur oducacilon?

weara {Hound to tha naarase whole year)
3, e long hava you been Ln your prosent politlor;?
yoara {Round to tha ncarest whole yaar)
1. Quality of tha Seminar
fate tha overall quaiity of the various componants of this con erence as compared to other
professional confarences of comparabla length you hava atetended by cirelino 3 the ap-

propriace “"grade” for cach of the following tooponents. ndditinnal commenfs are naeded
in the colunn on tia right, -

° . QUALITY ATING
COMPERLICE COMPCNENTS g Comr (TS
% sy oo
A — - Sledle &3
ool « ¢ % HiEER :
Congorents ~ iad i [l Lo — i—
’ ‘f -J“"{? f/z 1. Pre-conference informa~ 15,42 &}
‘ tion ' B¢ v rF |
’ 7 4
v 2-3 ?' 3 2. Realatration Procodure {f; éf’ D F -
[ R ’ -~
o5 A ()l; 2 3. Meating Facilitles A @ é- o F
- 7 kM [
9 3.7 4. Personal Accommodations 2 (é cper
RS s 2
H 3 3 S. Meala and Panquets A B [+] ;
6. Choite of Confarance §$ 97
02'3 4‘3 " Topics ' . ' é afc.i? o F
12/
"f‘j-é _Zf_ A. 7. General Sesainna A@c o r} —
, D 3- l? 4, Saparate Interest Sessiona .IS\’ 6 g 62. £
: { 9. ixchange of Informational {
{ q: Ideas with Ciher Confer- % it 3
ence Participanta @ B ¢ F
27_€* 10. o0rganization Of the L5
- 7’5 4" Contevence AP c nrf
. i t,ﬂ 5
A , ’ 11.  Conferonce as 3 whole L @ C uw r
17§ ¢! = [ "

.

Ko Meaw

o - Ao deld "?&'Y\m-sf
. L ~ .

Q 7

ERIC -

PAFulToxt Provided by ERIC
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111, Gensrsl Sesslons

Plesss roshond to the [ollowing general scwsibns by clrcunqo tha "nrade” which wout
taflogen vour opinlon conceening: L1} tha effectivenasy of the pranencatlon in stimulating
yuur thoughitsd aud (1) the potsntial usefulnoas of thu snfutmatiun presaneci LA your

work ssceing.

How Lifective? Gensrsl Sassion How llnlul? >(

>}

neg)
o2,
-

L] ,l L
Hatlenal picentennial Confcronce Plans 5('5:.? nj # g,‘?- (:s

o
(n

L =

AlR Survey Haport : nc r

G- &2
oy
L=

+]
- - 2, By
JELDOR (Joint Educetion Lialson Dirsctors of : 1]
Racruiting) Report

=
%

San Stereotyping Flim ‘y' ‘/

@Q}? P

4t
42
43

-y
Ciresr Yducatlon/Businesspan Film : "7(: 2

u;: =gy o
Ty, Gl A
Cw, T

&

Critiqus of Stave Plan Proposals é/c é

Commonts and Sudgeations:

tv. Gensral Informatien

1. In Qunctat, do you fcel the conference met the expectebions you had bofnrc you came?

ﬂ {8 3 '.)5_-_ o __!;_ llol'.-':iurc

L 375

Lo you feel that the confercnce was worth your time and effore?
‘31' Yea D us 3 Hot Sure

Comments:

=

Lo you feesl that conferences cf this type for avatc dirccton/cmrdinatnﬂ al caccer
education should be continued?

\3_3_ Yrs _.Q._ Ho _L_ Hot sure

Uomments:

¥Would you attend 3 ¢antwrencu of this Lype fex’ yeat !

‘,2 Z oo . _-/__ o ) iﬂot Sure

Lomnents:

Lo you 'eel that 3 conference o this tyPe is an effective way to deal with your
professional development needs? .

-3_-3, Yes . _(__ No :ﬁ Hor sure |

Comments:

- A — o x4
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. luw wae thie conferance most helpful to you?

"7, wWhat espacte of thie conferance vere lasat helpful te you?

4, How vould the CC550 make conferences of this type more helpful to St.at.e Directore/
Coordinators of Carcear Lducation?

%, wWhat topics should Le addressed In future conferences of this type?

- .f‘.

L}
1, Othee Comm:nts:

ERI!

Aruitoxt provided by Eic:
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-4 -

/ In genornl do you feel the qonferencea met the expectations you had before
you came? AT
y
I would ‘have liked more specifics related to assessment. : ,K
) | - .
Not enough information 1n interest sessions. . ‘ :

Separate intercst éessions needed to be longer and more of them - we
needed & chance for part@cipation in more than one topie.

Special group sessions were limited - poorly managed and not enough time!

No flexibility to have opportunity to address- several needs:  Example:
Evaluation and Needs Assessment. .

Need more time, should duplicate sessions _ \

I would have liked to had the opportunity to attend more than one o
small group session. . . \

Not appropriate for me to judge as I had little prior perception of goals of
this specific meeting.

Dilsappointed 1n the iﬁformﬁtion provided on Needs Assessment
Better than expected
I have & couple of good ideas for change

More information on particular states and particular segments and components
of C. E.

A

i - -
235
ey
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'1.30 you feel that the conference was worth your time and effort?

Yes, but only because I had never met with this group before
I hove a couple of good ideas for change
Plens for negotiating budget of state plan - wriﬁing next state plan

Exchange with other coordinators, (briefly because of time restrictions)
AT & T presentations, information from Dave, Sid, Ken, and panels!

General sessilons very good.

The mix of ldeas with people was valuable! The panel on state plans
helped; films were great.
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4. Do you feol that coé{crcnces of this type for state directors/coordinators of
careecr education should be continued?

t

They have been very helé%g}. It iﬂkh means for maintaining workins :
.relstions with state coor Qiitors.

Definitely.

i

/
Longer periods of time and mo&e intenszsive staff development/leader'hip
training components. i j

f
!

-Essential 7
Need to ﬁear about thelexgérience of our colleéues.
With appropriate planninsf

Excellent idea

Definitely needed.

Two days-is not enough time to cover the topics adequately,

With moderation, more of a workshop

Most essential - we are just beginning to function - suggest ‘addition time*
for workshop topic development and completion

Need better planning and 6rganization

1
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*. Would you attend a econference of this type next yeor?

Need at least one evening free - one of the incentives for conference
attendance is to see local color. All I know about Phoenix is the
Ramadsa Inn. No opportunity for site visitatien.

Money could be a problenm

Yes, but fewer meetings - or pay travel expenses -~ also not late May or
at end of fiscal year - more refusal of travel.

Maybe one = not two., '
| It should be a minimum of three days and at least one evening free.
If travel funds are av&ilable ‘ | i
Dependent upon planﬁihg
Providedtsome financial supportafor travel is provided
dhaqge in position, ’
| With EOme revisiens and extension of time

If funds available

It depends on the topics and length of the meeting.,»




‘APPENDIX M (Cont'd)

. Do you feal that o conference of this type is an effective way to deal with
your professional development needs?

It con be. Perhaps the foult is ours (mine)} in that we don't.eXpress our
needs, ' -

Definitely ~-.can also serve as a model for their EEA career education
stalf development conference,

Can be even more éffective!
Partially
In part it does. I would like to see-specific "How tow sessions.

If improved in content and organization,

o~
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-

{ . How was this conference most helpful to you7

Spocial interest session

Interchanga with other coordinators, information from Dave, Sid and Panels,
AT & T

T

State Plan critique promoted future thinking and planning

Bicentennial conference session, too, provided reassurance that we are all
faced with a monumental task

Special interest sections could have been with different resource persons
and longer time period

/ . . - | . * . I“-‘..

' ‘Large group session
. Exchange with'others - state élan = £ilms
Information from Dr. High
Sharing ideas ‘and sub—gsoups for Advisory Groups

1. Contact with other Directors
2, Informational session

- .

Provided valuable information in developing and using a needs assessment
process '

Meet people active in field

-

Learning of the things that other states are dolng. . Learning of techniques
for jmplementation

Information provlded about the upconing Commissioner’s Canerence in
Houston

Information sharing sessions - excellent consultants - discussion of commissions
conference - :

Long trip, just gétting started and time was up.

Needed the details relative to Commlssioner s CE Conference at Houston
Needs Assessment Workshop development

The interchange among Directors
working with peoplé who are really dedicated to the career education concept

( Meeting with other State coordinators

. Chance to share with others

e
Cal

(e
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L (eomt)
1. Exchange of information
2. See what other states are doing
3. Status of Federal ~ CE. 0ffice work _
Learning of materials, activities other states or what Eroup‘leadcrs brought
Talking ﬁith other states, particularly in spéciai interest sessions and informal’*
State P}ans, Houston information - -
‘Provides specific clue.bn;needs assessﬁent
Provided detall on Mational Bicentennial
Provided specific detail on State Planning
A way tolshare ideas etc. and the pgporiunity to recommend to CCSSO our épinions.
T We are finally getting to specif?c-issues
Found out about advisory councils and how to use them
. learning experiences bf others
*Discussion of StatevPlaﬁ Critiques
O;ientation

Meeting peers, swmall group interest areas

o
i
La o
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f?. What aspects of this conference were least helpful to you? | .

L]
1

. Nite sessions
| Small group gessions
(- Films
Social Activities
The fir;; nights discussion of the Houston Conference

Group session ' i

Not enougﬁ time to really de#elop small group projects. Some members left
early on last day which broke ug continuity.

Leﬁgth of Persorial Comments in general session
None - evevything helpful to some degree
Small group bn Needs Assessment - only partially useful‘
Monday night session
None
_Dr. Hoyt's Presentation

. Would have preferred additional time for Needs Assessment workshop
development and completion

In my present position, the small group meetings were least useful,

but still quite imberesting because ol my earlier career education
essociations and work in Oregon and Ohio.

Parts relative to Houston“donference o ;
Information available about Houston conference

Too much/acfivity érowded into short period of time

Couldn't atterd all small grougs

First night on the Houston conferénce. First half day,in Sméll groups
Intcrest session

JELDOR and AT & T materials - as had previous ctposuretto them

Small group sessions! B :

Information on Houston
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{. How could the CCSSO make confercnces of this type more helpful to State
Direotoro/Coordinotors of Caroer Education?

Expand/extend-time or length of conference
Morc opportunities to address many areas of concern at this. time

Longer sessions for more indepth concentration in intcrest sessions ”

[

Because of travel limitotiono, write in youﬁ proposal, funding for state
coordinators and funding for representatives of busincss and labor who
should attend these conferences.

Need to develop more “products” from work sessions

Longer.timeqqegded
ébetinue as in the past

One evening should be free for éartioigonts to mix with the local
environzent.

Getting new ideaé'ffom other states .

Continued artioulation of resources sharing: ¢ ommon approach to some
universal planning and policy recommendations \

!
|

More time for informal exchange of ideas a

More time to exchange ideas

By disseminating more information on what other states are doing,

how they are organized, what mandates they have, successes achleVed fallures,
ete.

Keep Dave Jesser on Board’

- A good job this time

More technical workshop type activities (i.e., expansion of special interest
groups, opportunity to participate in more than one group, ete.)

Naticnal scene informetion
Keep zeroing in on special interest areas | :

Continue with limited work sessions but arrange 50 wc might attend more than
one. i . . . N :\

"

We are on the right track with specific issues. This kind of format
relating to state planning will be useful.

Zero in on one topic for longer time
‘ théer
| Meet with chiefs if possible - .<{

<
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. What topics should be addressed in futuré conferences of this type?

Indeplh interest sessions

_implementation of State Plen Deﬁeloping
Staff -development on federtl program particim tion

(' . 3tate Plan Programs
State plannirg procedures

Advisory council "show and ‘tell" sessions
Classroom demonstration sessions

Find out where on .continium various sthtes operate in terms of career education
(comprehensive) and Vocational Education

Specific information sbout writing proposals
Proposal writing
. By disseminating more information on what other states are doing,
how they are organized, what mandates they have, successes acheived,
failure;, ete.
Scme specific areas being dealt with ®
' More regarding federal legislation
Inservice re project management and evaluation and federal legislation
Student Assessment -
Curriculum Development

Occupational Cluster Conecept

State Plans . ‘ l
Implementation methods ' '

The same topies should be included on the programs; pore time for
. groups to work! Bach participant should be able to participate in at
~ least two working groups. "

Wbat role should “the military really bave in Career Education development,
'dlssemination and

Progress reports

Poésible_State ILegislation mandates. and without mandating but
( - encouraging career education with funding

Needs essessment and evaluation (specific and existant examples)

Presentations by business and 1ndustryf.need to know more of their
"needs" and concerns

How to prepare a proposgl
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¢ leewr) -

Evaluation

You should continue to pursuc the question of adequate, effeetive cvaluantion.
You should addrcss the questions of comuaunity involvement and interpretation
of carcer cducation and its results to the various publics, including

state leglslatures,

Development to proposal.
Development of planned implementation

Same toples plus operational plans
Similar to these

Evaluation . _ ‘ J
Needs Assessment , I
Advisory Councils (state and local)

Involving Business and Industry Strategies

Dissemination/PR strategies at state level

Maintaining State Leadership Strategies

R
PR I
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/¢, Othe Commenta:

State Coordinators -need CCSSO! It is our only and most important support

gystenm!
" Scme of the people who come to these are not state Qirectors/coordinators
<' and, thercfore, are somewhat "out of things" untill the boss seys;

you will go. Perhaps CCSS0 (Dave?) could commnicate with each director
end wage them to identify one other person in their section who might
be attending then communicate with them directly and at the same level
as you communicate with the state director/coordinator. However, I

do thank you for communicating everything after I found I was to come.
This has happened twice.

These national career education conferences have consistently improved
because of the leadership of the CCSSO Carcer Education Committee
and the CCSSO .project Director g

Appreciated the opportunity of observing and participating

Basically at St. Pete I got some good information on assessment and evaluaiich
and here on Advisory committees. I need to get into some of the other -
areas. ’

Gets better everytime. Consider California next site- one unencumbered
evening for cultural imnrovement i

‘\ Good meeting as usual « but more tlme for informal exchange of ideas
would be helpful

If you are going to preﬁent small groups on topies like MNeeds Assessment the
presentors, faciliator, ought to be expert both in content and process.

‘Leave one nigpt open witlmut a scheduled meeting.

The conference was heavily bonded as to use of time. T don't know how .
mich of the input could be internalized when the hours are so filled-

with structured drograms. I also see value in gllowing more time to
interact inforzally. to be able to seek cut persons in information related
to individual needs as evidenced in the mini-sessions, and Just have time to
eat.

Dave has ddne a great job to put this conlerence together!




